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Abstract
This study was conducted as a descriptive survey to explore the causes, incidents, and potential solutions to the
increasing cases of indiscipline among secondary school students in Kolokuma/Opokuma Local Government
Area of Bayelsa State. The research sample consisted of 150 secondary school students selected from schools in
the area. A questionnaire, titled "Tackling Incidents, Causes, and Control of Indiscipline among Students
Questionnaire" (TICCISQ), was designed to gather relevant data. The findings revealed that common incidents
of indiscipline included the use of foul language in class, disrespect towards teachers and school authorities,
physical aggression towards peers and teachers, involvement in cultism, fighting, smoking, and drinking. The
study identified the causes of these behaviors as poor home upbringing, lack of realistic rules and effective
leadership in schools, and student idleness or misguided ideals. Based on these findings, the study recommends
that teachers, school administrators, parents, and students themselves cultivate a culture of self-respect and use
appropriate language both in school and at home to reduce instances of indiscipline. The significance of this
work lies in its potential to inform educational policies and strategies aimed at addressing indiscipline in schools,
particularly in Kolokuma/Opokuma. While the study provides valuable insights into the causes and nature of
student indiscipline, it also offers practical recommendations for intervention. The novelty of the study lies in its
focus on a specific geographic location, offering a deeper understanding of local factors contributing to
indiscipline in secondary schools. This research bridges the gap in knowledge regarding the root causes and
potential solutions for indiscipline in Bayelsa State's secondary education system, contributing to the broader
discourse on improving student behavior in Nigerian schools.
__________________________________________________________________________________________
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INTRODUCTION
School indiscipline remains a persistent and complex
issue, drawing significant concern from educators,
administrators, policymakers, and the broader
community. The challenges posed by student
misbehavior have reached alarming levels, affecting
the overall functioning of secondary schools,
particularly in terms of classroom management and
school discipline. Indiscipline, in its various forms,
disrupts the learning environment, hinders academic
progress, and challenges the authority of teachers and
administrators. The range of disruptive behaviors can
range from minor infractions to severe acts of
violence, vandalism, and delinquency, creating a
multifaceted problem that educators must address.

Indiscipline is not merely a reflection of students’
behavior but a symptom of deeper societal,
psychological, and environmental factors. Over time,
the concept of school indiscipline has evolved
beyond the simple act of disruptive behavior to
include broader social and cultural contexts that
shape the actions of students. According to McEwan

and Darner [24], the “first degree of indiscipline”
refers to non-disruptive actions, such as defensive
behaviors or attempts by students to protect their
dignity. While these behaviors may not initially
appear harmful, they can escalate if not properly
managed, especially if they stem from unmet
emotional or psychological needs. It is in this context
that behaviors which are sometimes defensive or
compensatory must be understood as part of a larger
issue of indiscipline.

Teachers frequently encounter these behaviors in the
classroom, yet they often struggle to address them
effectively. Students who engage in indiscipline may
be acting out due to a range of personal challenges,
such as issues related to self-esteem, academic stress,
or social pressures. McEwan [24], Darner (24) argue
that the inability of students to define their behavior
in the context of classroom expectations, coupled
with their struggle to cope with school rhythms and
social interactions, contributes to the difficulty in
creating a consistent pattern of positive behavior.
What works as an effective disciplinary strategy in
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one classroom may not be successful in another due
to the unique dynamics of each situation Arnado, [1].
This discrepancy in approach often leads to
frustration among educators, who may feel that their
efforts to instill positive behaviors are insufficient.

The growing prevalence of indiscipline in schools not
only disrupts daily academic activities but also
threatens the overall efficiency of school operations.
As the amount of disruptive student behavior
increases, teachers and administrators find it
increasingly difficult to maintain a productive
learning environment. Disruptive conduct in the
classroom wastes valuable instructional time, reduces
student engagement, and hinders academic
achievement Freiberg, Huzinec, & Templeton (17).

The negative impact on academic performance is
compounded by the fact that teachers and school
leaders are forced to divert their attention from
teaching to managing disciplinary issues. As
indiscipline continues to rise, it undermines the
efforts of schools to fulfill their primary mission of
educating students. Moreover, the rising levels of
misbehavior present an increasing challenge to the
ability of educators to shape student behavior in a
constructive manner.

Scholarly research into school indiscipline provides
varying perspectives on its causes, effects, and
potential solutions. While there is no single definition
of indiscipline, many studies have identified common
behaviors that are typically associated with
indiscipline. McEwan and Darner [24] offer a useful
framework for understanding indiscipline by
categorizing common student transgressions such as
leaving the school grounds without permission,
engaging in physical aggression (e.g., hitting, pushing,
or tripping), using inappropriate language, and
disrespecting others through verbal insults or physical
confrontations. These behaviors, although seemingly
minor at times, can escalate into more serious
problems if not addressed promptly. Furthermore,
these disruptive behaviors not only create tension
between students and teachers but also contribute to a
broader toxic school environment that undermines the
social and academic development of all students.

The causes of school indiscipline are numerous and
often deeply intertwined with the students' personal
lives and broader social contexts. Factors such as
family dynamics, socio-economic conditions, peer
pressure, and even the media have a significant
influence on students' attitudes and behavior. For
instance, a lack of appropriate role models at home,
exposure to violence in the media, and peer group
pressure can all contribute to a student's inclination to
engage in indiscipline Fullan, [18]. Teachers and
administrators are increasingly recognizing the need

to address these root causes, rather than simply
responding to the symptoms of misbehavior.

One important consideration in addressing school
indiscipline is the role of leadership. Research has
shown that effective school leadership is crucial in
curbing indiscipline. School leaders must create an
environment that promotes respect, responsibility,
and self-regulation among students. Fullan [18]
suggests that leaders who model ethical behavior, set
clear expectations for conduct, and foster positive
relationships with students are better equipped to
address indiscipline effectively. A supportive and
structured school environment, one in which students
feel safe and respected, is essential for minimizing
disruptive behaviors. Teachers, administrators, and
parents must collaborate to create an atmosphere that
encourages students to make positive behavioral
choices and discourages harmful actions.

Addressing school indiscipline requires a multi-
faceted approach that involves understanding the
underlying causes, implementing preventive
measures, and developing clear, consistent strategies
for dealing with disruptive behavior. As school
leaders, educators must be proactive in fostering an
environment that minimizes indiscipline by
promoting positive behaviors, setting clear
expectations, and working with students, parents, and
the wider community to ensure a holistic approach to
behavior management. Without such an approach, the
problem of indiscipline will continue to undermine
the academic success and social development of
students.

Indiscipline among students remains a significant
concern within educational institutions, particularly
in secondary schools. Over the years, scholars and
educators have explored various aspects of student
misbehavior, developing frameworks to better
understand and manage the underlying issues. Bowen,
Jenson, and Clark [4] conducted research to identify
the most common behavioral challenges in schools,
based on feedback from teachers. Their findings
highlight behaviors that disrupt the learning
environment, such as squabbling, disrespect for
others, and tattletaling, which are more prevalent than
what might be traditionally regarded as serious
infractions, like the improper use of school materials
or the use of threatening language.

In further efforts to categorize indiscipline, Amado
and Freire [2] identified stages of misbehavior,
starting with disruptive incidents that interfere with
classroom operations. This includes conflicts among
peers, classified as the second level, and conflicts
between students and teachers, which represent the
third stage. Similarly, Kuntz [19] expanded on the
classification of misbehavior, breaking it into four
distinct categories. The first category, labeled “true
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violence,” involves actions that result in significant
harm and may be punishable by law. The second
category includes misbehavior characterized by
contempt for school regulations and rudeness. The
third category pertains to bad manners, such as
slamming doors in someone's face, while the fourth
category focuses on student disinterest and
absenteeism, behaviors that are becoming
increasingly challenging for educators to address
effectively.

Bowen, Jenson, and Clark [4] argue that not all
behaviors classified as indiscipline are necessarily
harmful. For example, actions like fighting, crying,
arguing, or non-compliance may be considered
typical for a child's developmental stage. Laing and
Chazen [20] affirm that certain aggressive behaviors,
particularly in the early years of childhood, are part
of a natural developmental process. This aligns with
Erikson’s theories, which suggest that children
developing a sense of autonomy often experience
frustration, which can manifest as aggression. Such
behavior typically declines as children reach the ages
of five or six. Maccoby further notes that children
who persist in violent behavior beyond this age are
more likely to be emotionally or developmentally
challenged. These insights highlight that the term
"disruptive behavior" can vary significantly in its
interpretation among educators.

A key issue in addressing disruptive behavior is the
impact it has on the classroom environment.
Disruptions often lead to a cascading effect, where
one student’s behavior encourages similar actions in
others. Cuunin [9] emphasized that the teacher's
response to misconduct can amplify or diminish the
impact of the behavior, creating a second wave of
disruption. Consequently, valuable teaching and
learning time is lost, with some studies suggesting
that teachers may spend as much as 30% to 80% of
their time addressing disciplinary concerns (Walsh,
1983). Levin and Nolan (28) underscore the
emotional and physical toll on educators when
dealing with persistent behavioral issues, which can
drain their energy and focus. Fields & Fields (15)
argue that while respect, instruction, or choices are
important, punishment alone is ineffective unless it
addresses the root causes of misbehavior.

Mendler, Curwin, and Mendler [25] categorized
misbehaving students into four groups: those who are
unaware of the consequences of their actions, those
who feel hopeless, those who seek attention, and
those who are motivated by the desire to impress
others.

According to Charles [6], most students do not
misbehave out of malice, but due to factors such as
egocentrism, fear, boredom, frustration, or social
alienation. These influences, if addressed, can

significantly reduce disruptive behavior. Wachtel [27]
highlighted external factors, such as societal
influences and the erosion of community bonds, that
exacerbate harmful behaviors in children today. He
contends that such issues are beyond the school’s
control but still influence students' actions.

Interestingly, some studies suggest that the way
teachers handle discipline can either exacerbate or
alleviate indiscipline. DeVries and Zan [10] argue
that a teacher’s attitude can foster either positive or
negative behavior in students, creating a classroom
atmosphere that may unintentionally support
misbehavior. Nonverbal communication, such as
body language and tone of voice, is often more
influential than verbal communication Fields &
Fields, [13]. The approach to discipline also plays a
crucial role. Fields and Boesser [14] distinguish
between two extremes of disciplinary strategies: the
authoritarian approach, which imposes strict rules
and penalties, and the permissive approach, which
allows students to make their own decisions.
Research suggests that traditional punishment-based
approaches, such as demanding, bossing, or lecturing,
are ineffective in the long term and may only
maintain short-term control.

The literature indicates that behavior management
strategies must be balanced to be effective. Evertson,
Emmer, and Worsham [12] recommend that teachers
establish broad expectations for behavior while
providing clear guidelines for what is acceptable in
the classroom. These rules serve as the foundation for
fostering a healthy classroom environment. Clements
and Soya [7] stress that establishing clear behavioral
norms is essential for promoting positive student
behavior. According to Levin and Nolan (22),
behavior contracts, based on operant conditioning
principles, can help address specific behavioral
problems by rewarding desirable behaviors and
reducing undesirable ones.

The constructivist approach to discipline, proposed
by Fields and Boesser [14], offers a balanced solution
between authoritarian and permissive methods. This
approach encourages students to learn from their own
experiences, allowing them to make rational
decisions based on their understanding of the
consequences of their actions. Kami argues that this
approach fosters self-determined, responsible
behavior that reflects concern for both personal and
communal well-being. Curwin and Mendler [9]
further emphasize that creating a positive influence in
students' lives may be more beneficial than focusing
solely on discipline.

Fields and Fields (15) also highlight the importance
of teacher-student interactions, asserting that
educators must build strong, positive relationships
with students to influence their behavior effectively.
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This approach creates peaceful classrooms conducive
to learning, where students are encouraged to develop
and internalize positive behaviors.

Addressing student indiscipline requires a
comprehensive, balanced approach that considers the
causes, impacts, and effective strategies for behavior
management. By understanding the underlying
factors contributing to misbehavior, educators can
implement strategies that not only reduce disruptive
behavior but also promote a positive learning
environment. This approach requires collaboration
between teachers, administrators, students, and
parents, and acknowledges the need for flexibility in
response to the diverse needs of students. The goal is
to foster an atmosphere where students feel valued,
understood, and motivated to behave responsibly,
thereby enhancing both their academic performance
and social development.

Statement of the Problem
Indiscipline in secondary schools is a critical
challenge that impacts not only the academic
performance of students but also the overall school
environment. In recent years, secondary schools
across Nigeria, including those in Bayelsa State, have
witnessed an alarming rise in instances of indiscipline
among students. While various efforts have been
made by the government, educators, and other
stakeholders to curb these behaviors, the prevalence
of indiscipline remains a persistent issue. This study
seeks to delve into the nature, causes, and
management of indiscipline specifically among
senior secondary school students in the
Kolokuma/Opukuma Local Government Area (LGA)
of Bayelsa State. The phenomenon of student
indiscipline is far-reaching, manifesting in a variety
of disruptive behaviors that directly affect the quality
of education. Indiscipline among students can range
from minor violations such as tardiness, truancy, and
disobedience to more severe behaviors like vandalism,
violence, and bullying. These behaviors can interfere
with the smooth operation of the educational process,
hinder teachers' ability to deliver lessons effectively,
and disturb the learning environment for other
students.

Despite numerous initiatives and policies aimed at
addressing the root causes of indiscipline, including
the establishment of school rules and regulations,
guidance and counseling services, and anti-bullying
programs, the problem remains widespread. Teachers
continue to report an increasing number of instances
of student misbehavior, and school administrators
often struggle to implement effective measures to
address and manage these behaviors. Some schools
face challenges in enforcing discipline due to a lack
of consistent policies or a lack of support for teachers
dealing with behavioral problems. In some cases,
there is also the issue of inadequate teacher training

in classroom management and behavior intervention
strategies.

The Kolokuma/Opukuma LGA, located in Bayelsa
State, is not exempt from these challenges. Secondary
schools in this area have been grappling with rising
rates of indiscipline, which disrupt not only the
educational environment but also the overall
development of students. The behaviors exhibited by
students in these schools include absenteeism,
violence, disrespect for authority, cheating during
exams, and poor academic performance, among
others. These behaviors not only undermine the
quality of education but also lead to high dropout
rates, lower graduation rates, and diminished
opportunities for students to reach their full academic
potential.

One of the contributing factors to this persistent issue
is the lack of comprehensive understanding of the
underlying causes of indiscipline among students.
Various factors, both internal and external, may
contribute to disruptive behavior in schools. Internal
factors include the students' emotional and
psychological well-being, peer pressure, and a lack of
self-discipline, while external factors could involve
socio-economic challenges, poor parental
involvement, and even community-related issues
such as violence and poverty. Additionally, the role
of the teachers and the teaching methods employed in
classrooms has been debated, with some suggesting
that ineffective teaching methods or inadequate
teacher-student relationships may exacerbate the
problem. There are also questions surrounding the
effectiveness of the current control measures being
implemented in schools. While many schools have
established rules and regulations to guide student
behavior, these measures often fail to address the root
causes of indiscipline or are not adequately enforced.
In some cases, the application of disciplinary actions
may be inconsistent, leading to confusion and
resentment among students. Moreover, punitive
measures such as suspension or expulsion may not
always provide long-term solutions, as they do not
tackle the underlying issues that lead to misbehavior.
Given this context, this study seeks to examine the
nature, causes, and management strategies for student
indiscipline in senior secondary schools in the
Kolokuma/Opukuma LGA. By understanding the
types of indiscipline students engage in, the factors
contributing to such behavior, and the effectiveness
of the control measures currently in place, this
research aims to provide valuable insights into how
educators, school administrators, and policymakers
can more effectively address and reduce student
indiscipline. Ultimately, the goal is to create a
conducive learning environment that supports both
the academic and personal development of students
in this area.
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Purpose of the Study
The primary purpose of this study is to examine the
incidents, causes, and control measures of
indiscipline among senior secondary school students
in the Kolokuma/Opukuma Local Government Area
of Bayelsa State. Specifically, the study seeks to
achieve the following objectives:

1. To identify the incidents of indiscipline
among senior secondary school students in
Kolokuma/Opukuma Local Government
Area of Bayelsa State.

2. To investigate the causes of indiscipline
among senior secondary school students.

3. To assess the control measures implemented
to address and curb indiscipline among
senior secondary school students.

Research Questions
In alignment with the study's objectives, the
following research questions are posed:

1. What are the incidents of indiscipline among
senior secondary school students in
Kolokuma/Opukuma Local Government
Area of Bayelsa State?

2. What are the causes of indiscipline among
senior secondary school students?

3. What control measures have been
implemented to curb indiscipline among
senior secondary school students?

METHOD
This study employed a descriptive survey research
design to gather data from senior secondary school
students in Kolokuma/Opukuma Local Government
Area of Bayelsa State. The research aimed to assess
the current state of indiscipline, its causes, and the
strategies in place for managing it. The population of
the study comprised 1,681 senior secondary students
from schools within the local government area. A
random selection process was used to choose 150
students for participation. To collect relevant data,
the researcher developed a questionnaire titled
"Tackling Incidents, Causes, and Control of
Indiscipline among Students Questionnaire"
(TICCISQ). The instrument was validated by senior
faculty members from the Department of Educational
Foundations at Niger Delta University. To ensure
reliability, a test-retest method was employed,
yielding a reliability coefficient of 0.87%, confirming
the instrument's high reliability. The researcher
personally administered the questionnaire to the
selected participants.

Presentation of Results
Research Question 1: What are the incidents of
indiscipline among senior secondary school students
in Kolokuma/Opukuma Local Government Area of
Bayelsa State?

Table 1: Incidents of Indiscipline among Senior Secondary School Students
(Here, the table would present the specific incidents of indiscipline identified through the study)

S/N QUESTIONNAIRE ITEM RESPONES
SA A D SD

MEAN DECISION

1. Showing no respect for teachers 70 60 15 5 3.3 Accepted
2. Physical aggression of peers and

teachers
50 60 30 10 3.0 Accepted

3. Use of foul language in class. 80 40 20 10 3.3 Accepted
4. Fighting among students. 60 50 30 10 3.0 Accepted
5. Smoking, drinking, etc. 50 70 20 10 3.0 Accepted

From the table 1 above, the aggregate mean score for
the five items used to answer research question one is
3.12, which exceeds the cut-off point of 2.5. This
indicates a consensus that indiscipline is prevalent
among senior secondary school students in the
Kolokuma/Opokuma Local Government Area of
Bayelsa State.

Research Question 2: What are the underlying
causes of indiscipline among senior secondary school
students in the Kolokuma/Opokuma Local
Government Area of Bayelsa State?

Table 2: Causes of Indiscipline among Senior Secondary School Students
Responses Mean Decision

S/N Questionnaire Items SA A D SD
1 Poor home training and upbringing 50 60 30 10 3.0 Accepted
2 Lack of realistic rules in secondary schools 60 50 25 15 3.0 Accepted
3 Lack of good leadership in secondary schools 70 50 20 10 3.2 Accepted
4 Idleness of students 80 40 10 20 3.2 Accepted
5 Wrong ideals of students 65 45 20 20 3.0 Accepted

Aggregate Mean 3.08
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From the table 2 above, the overall mean score for
the three items used to address Research Question
Two is 3.08, which is above the cutoff point of 2.5.
Therefore, it is concluded that these factors contribute
to indiscipline among senior secondary school
students in the Kolokuma/Opokuma Local
Government Area of Bayelsa State.

Research Question 3: What control measures are
being implemented to curb indiscipline among senior
secondary school students in the
Kolokuma/Opokuma Local Government Area of
Bayelsa State?

Table 3: Control Measures to Curb Indiscipline among Senior Secondary School Students
Responses Mean Decision

S/N Questionnaire Items SA A D SD
1 Severe punishment is meted out to offenders 80 40 25 5 3.3 Accepted
2 Parents are called or informed 90 30 20 10 3.3 Accepted
3 Principal regularly walks round the school 100 30 30 5 3.5 Accepted
4 Ask students to stay in detention class 60 60 10 20 3.1 Accepted
5 Ignore the students 70 50 15 15 3.2 Accepted

Aggregate Mean 3.28

Results from Table 3 above show an aggregate mean
score of 3.28, which exceeds the cutoff point of 2.5.
Therefore, it is concluded that these control measures
are being effectively implemented to curb
indiscipline among senior secondary school students
in the Kolokuma/Opokuma Local Government Area
of Bayelsa State.

DISCUSSION OF FINDINGS
The analysis confirms the presence of various
incidents of indiscipline among senior secondary
school students in Kolokuma/Opokuma Local
Government Area, including the use of foul language
in class, disrespect for teachers and school rules,
physical aggression toward peers and teachers,
cultism, fighting, smoking, and drinking. These
findings align with the observations made by
McEwan and Darner [25] in their book Managing
Unmanageable Students, where they listed similar
behaviours. The causes of indiscipline, as identified
in Table 4.2, include poor home training and
upbringing, the absence of realistic school rules,
ineffective leadership in schools, student idleness,
and misguided student ideals. The findings align with
the notion that inadequate facilities and an
unfavorable learning environment negatively impact
student behavior. Additionally, overcrowded
classrooms have been identified as a contributing
factor to school indiscipline, while government
indifference has been recognized as another
significant cause of student misbehavior. Regarding
control measures for addressing indiscipline, the
analysis of the questionnaire items in Research
Question 3, presented in Table 4.3, reveals that
strategies such as severe punishment, notifying
parents, student detention, establishing realistic rules,
and promoting effective leadership in schools are
being employed. However, it is clear that no single
approach can fully eradicate indiscipline in schools.
Disciplinary methods vary widely, ranging from
authoritarian approaches, where adults enforce all
rules and impose penalties for any violations, to

permissive strategies, where students are given the
freedom to make their own decisions.

CONCLUSION
The findings of this study reveal a clear alignment
between how students justify their own misbehavior
and the various contributing factors identified in
existing research. It is evident that students are not
only able to recognize these incidents and causes but
also link them directly to their personal experiences.
The study highlights that the primary drivers of
student indiscipline are rooted in several key areas:
the home environment, the broader school
community, and the powerful influence of peers.
These interconnected factors shape students' attitudes
and behaviours, creating a framework through which
they perceive and rationalize their actions. The
research suggests that the home environment, in
particular, plays a foundational role in either curbing
or fostering disruptive behaviour, while the school
community, with its rules, resources, and leadership,
further reinforces or challenges these behaviours.
Additionally, the role of peers as both a source of
influence and reinforcement cannot be understated, as
students often look to their social circles for
validation, which can lead to the adoption of negative
behaviours.

RECOMMENDATIONS
Based on the findings, the following
recommendations are made to reduce indiscipline
among secondary school students:

1. Both the home and school environments
should be made more conducive to learning.
The government and other educational
stakeholders should provide and adequately
equip educational resources such as libraries
and laboratories.

2. Active participation in the Parents-Teachers
Association (PTA) should be encouraged to
foster stronger relationships between parents
and school officials.
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3. The mass and electronic media should be
used to raise awareness about the
consequences of societal indiscipline,
targeting all stakeholders in the region.

4. There should be a system of rewards for
good behaviour and penalties for poor
behaviour, both at school and at home.
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