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Abstract  
This study investigated the effect of literature circle and peer tutoring on the reading comprehension 

achievement of primary school pupils in Awka South Local Government Area of Anambra State. One research 

question and one null hypothesis guided the study. The study adopted a quasi-experimental design specifically 

the pretest posttest non randomized control group design. The population of the study consists of all the 5,519 

public primary school pupils in the 44 public primary schools in Awka South LGA. Simple random sampling 

techniques was used to sample the intact classes. A sample of 193 primary five pupils was used for this study. 

The sample was selected from three public primary schools randomly obtained or drawn from the 44 public 

primary schools in the Awka South Local Government Area. Multi-stage sampling procedure was used in 

drawing this sample. Purposive sampling technique was used to draw 25 public primary schools out of the 44 

public primary schools in the area who are using the same text. The internal consistency reliability of the 

reading achievement test was determined using the Kuder- Richardson formula 20 (KR-20). The coefficient of 

interval consistency was found to be 0.89. Pupils Reading Comprehension Achievement Test (PRCAT) was 

used as an instrument for data collection. Data collected were analyzed using mean and standard deviation to 

answer the research question and Analysis of Covariance (ANCOVA) was used to test hypothesis. Major 

findings revealed that the mean scores indicate that the literature circle had the highest mean gain followed by 

peer tutoring. Pupils in the conventional method had the least mean gain after the experiment. This shows that 

the experimental groups achieved more than the control group. Based on the findings, it was recommended that 

teachers training institutions should incorporate literature circle and peer tutoring in their curriculum. 

__________________________________________________________________________________________ 
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INTRODUCTION 

Reading is a language skill that aims at facilitating 

the acquisition and development of literacy skills 

needed for effective communication in different 

contexts. The Federal Government of Nigeria seems 

to have realized this by stating in her National Policy 

on Education that one of the goals of primary 

education is to inculcate permanent literacy and 

numeracy, and ability to communicate effectively to 

the recipient [1]. Reading is one of the most 

fundamental media for acquiring and promoting 

knowledge at all levels of education. The ability to 

read is the key to educational achievement.  

 

Reading has been accepted as an interactive process, 

a communication process, an active process and a 

meaning inducing process. Reading is not just about 

the printed material, but the ability to interpret 

anything that is intended to convey a message for 

easy communication. Fakeye and Amao (2), posits 

that reading is the recognition of printed or written 

symbols which serve as stimuli for recall of meanings 

built up through the readers’ experience.According to 

[3], reading is the process of extracting meaning from 

a written or printed text. In this context, reading is the 

recognition and extraction of meaning of words from 

a written or printed words which aids reading 

comprehension. Reading can be said to be the 

bedrock of most forms of learning activities 

culminating in literacy. A good reading culture in any 

nation is, therefore, an enviable virtue, for reading 

culture to take, there must be reading skills used by 

the individual. 

 

Acquiring reading skills implies not only the ability 

to recognize and read aloud the printed words on a 

page but also to understand what they mean. Reading 

is thinking and as such a reader has to understand the 

author’s thought and not merely his words. The 

process of reading is very complex and many phases 

or aspects are involved in the completion of this 

process. These aspects are: the sensory impression 

which may be either visual or tactile. The auditory 

sense is also very important to the reading process 
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since a beginning stage in reading is the association 

of the printed symbol with spoken language. Reading 

is seen as an associational process because learning to 

read depends on a number of types of associations. 

When a child starts learning to associate objects and 

ideas with spoken words, this shows that reading is 

an art depending on visual letter recognition. 

Successful reading achievement in school requires 

the recognition of visual letter by pupils and this will 

help learners be prepared or well equipped for 

reading comprehension.  

 

Comprehension is considered as the process which 

gives meaning to the written text  and during this 

process the reader creates a mental representation of 

the meaning of the text. According to [4], reading 

comprehension is very important in the life of any 

learner because it help learners to construct meaning 

from texts. The ability to read and comprehend a text 

is considered one of the basic conditions for success 

in life. Effective readers are known to understand 

what they read and to learn better from texts. 

According to [5], reading comprehension is the 

ability to process text, understand its meaning and 

integrate it with what the reader already knows. 

According to [6], reading comprehension is a series 

of cognitive activities that include a lot dimension 

like the understanding of words and their meanings, 

mindful reaction and integration. In the context of 

this study, reading comprehension is the ability to 

understand word meaning in a text. It enables readers 

both young and old to acquire knowledge and learn 

new information.   

 

Pupils’ ability to comprehend text are influenced by 

their skills and ability to process information. If word 

recognition in a text is difficult to comprehend, they 

instantly use their processing capacity to read 

individual words. According to [7], during the 

process of comprehension, the reader selects pieces 

of information from a text, ignoring irrelevant ones 

and adding things to others. In this way, the reader 

can infer new meanings from a text beyond the ones 

presented. Accordingly, pupils can improve 

academically through effective reading and 

comprehension.  

 

Most pupils reading abilities are very poor and this 

has led to poor performance in reading 

comprehension. Aina, Ogundele and Olanipekun (8), 

reported that over the years, reading skills of pupils at 

the primary school has been below eighty percent and 

this has led to a great deterioration in their external 

examinations. The poor performance could be due to 

wrong instructional methods. Based on this, 

educators are challenged to seek for innovative 

methods that would enhance the academic 

achievement of pupils and some of these methods 

include concept mapping, co-operative learning, 

literature circle, peer tutoring among others. In this 

study, the emphasis is on literature circle and peer 

tutoring. 

Literature circle are small discussion group consisting 

of pupils who are reading the same text. McCall (9), 

posits that literature circle is a learning method that 

entails organizing pupils into small groups and giving 

the pupils chance to apply their ideas and explain the 

roles to other members of the group. In the context of 

this study, literature circle is an activity-based 

technique that help learners become more active in 

the classroom and also improve their reading 

comprehension skills because it entail role sharing 

and communication among learner.  

 

Literature circles differ from traditional English 

instruction where pupils in the classroom all read one 

core novel, often looking to the teacher for the 

answers and the meaning and literary analysis of the 

text. It can be used at all grade and ability levels, and 

are often credited with instilling a love of reading and 

discussion in pupils. Wilfong (10) posits that pupils 

using literature circle displayed increased excitement 

about discussing questions and listening to the 

opinions of others. Also, [11] opined that literature 

circle encouraged pupils to participate actively in the 

discussion, including pupils who would easily not 

volunteer to talk during whole class discussion. The 

author also opined that literature circle strategy 

appears to be a suitable strategy to use in a classroom 

when the goal is to encourage comprehension 

development, and to allow pupils to think as they 

read and discuss books to help them develop their 

comprehension abilities.  

 

According to [12], one strategy which motivates 

pupils to read independently is the use of literature 

circle. Literature circle combine the necessary 

elements of reading, writing, speaking, and listening 

into one successful package. Ketch cited in [12], 

suggests the use of literature circles as one method of 

creating classroom conversations, positing that these 

conversations are a critical part of learning in order 

for pupils to make sense out of their own world and 

help them support or reject new ideas. Conversations 

allow pupils to take ownership of the learning 

process. Another method that can be used for reading 

comprehension is peer tutoring. 

 

According to [13], peer tutoring is a flexible, peer-

mediated strategy that involves pupils serving as 

academic tutors and tutees. Typically, a higher 

performing pupil is paired with a lower performing 

pupil to review critical academic or behavioral 

concepts. According to [14], peer tutoring (PT) is a 

structured technique in which pupils of a level of 

performance work together in small groups (two, 

three, four, or five, or class-wide-a peer tutor to the 

whole class) towards a common goal. According to 

[15], peer tutoring is individualized attention given to 

a learner by a person of similar status with respect to 
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age and educational experience, who serves as the 

tutor. In the context of this study, peer tutoring is a 

teaching method whereby pupils are paired to read a 

text alternating role as tutee and tutor for better 

comprehension. Peer tutoring is a collaborative 

technique of instruction where pupils of the same 

class and age bracket alternate between the role of a 

pupil (tutees) and teachers (tutors) and may follow a 

structural format to help team members make 

academic progress. Pupils alternate roles while in 

their groups or pairs. PT has a structured format 

where pupils teach, monitor, evaluate and encourage 

each other.  

 

Peer tutoring can be useful in a classroom for a 

number of reasons. First, peer tutoring has been 

shown in multiple cases to increase pupils’ academic 

achievement [16]. Peer tutoring is also beneficial to 

teachers because it allow teachers to provide all 

pupils the opportunity to be actively engaged in 

learning at the same time, each pupils’ working on 

their own specific level of need, even if there is only 

one teacher in the classroom [16]. 

 

According to [17], not only can peer tutoring help 

pupils to achieve higher in school-related tasks, such 

as the retelling of passages, but it also gives them the 

opportunity to improve on other social and behavioral 

skills such as communicating, sharing, and 

cooperating with their classmates. Miller, Topping 

and Thurston (18, opined that it improves pupils’ 

self-esteem. Peer tutoring can be beneficial for not 

only low achieving or struggling pupils, but higher 

achieving or gifted pupils as well.Peer interaction can 

have a powerful influence on academic motivation 

and achievement. This study therefore, examines the 

effect of literature circle and peer tutoring on the 

reading comprehension achievement of primary 

school pupils in Awka South Local Government Area 

of Anambra State. 

 

Research Question 

The following research question guided the study: 

1. What are the pre and posttest mean 

achievement scores of pupils taught reading 

comprehension with literature circle, peer 

tutoring and conventional instructional 

techniques?  

 

Hypothesis 

This null hypothesis was tested at 0.05 level of 

significance: 

1. There is no significance difference in the 

mean achievement scores of pupils taught 

reading comprehension with literature circle, 

peer tutoring and conventional instructional 

techniques. 

 

Method 

This study investigated the effect of literature circle 

and peer tutoring on the reading comprehension 

achievement of primary school pupils in Awka South 

Local Government Area of Anambra State. One 

research question and one null hypothesis guided the 

study. The study adopted a quasi-experimental design 

specifically the pretest posttest non randomized 

control group design. The population of the study 

consists of all the 5,519 public primary school pupils 

in the 44 public primary schools in Awka South 

LGA. Simple random sampling techniques was used 

to sample the intact classes. A sample of 193 primary 

five pupils was used for this study. The sample was 

selected from three public primary schools randomly 

obtained or drawn from the 44 public primary schools 

in the Awka South Local Government Area. Multi-

stage sampling procedure was used in drawing this 

sample. Purposive sampling technique was used to 

draw 25 public primary schools out of the 44 public 

primary schools in the area who are using the same 

text.  

 

The internal consistency reliability of the reading 

achievement test was determined using the Kuder- 

Richardson formula 20 (KR -20). The coefficient of 

interval consistency was found to be 0.89. Pupils 

Reading Comprehension Achievement Test (PRCAT) 

was used as an instrument for data collection. Data 

collected were analyzed using mean and standard 

deviation to answer research question and Analysis of 

Covariance (ANCOVA) was used to test hypothesis. 

To test the hypothesis, the researchers used Analysis 

of Covariance (ANCOVA) to determine the mean 

scores of the pupils during pre-test and the post-test. 

ANCOVA was used in order to take care of the initial 

differences between the two groups. In this case, the 

pretest scores was used as covariate measures on the 

posttest scores.  To determine whether hypothesis test 

is significant, P value was used.  Where P value is 

equal to or more than the significance level or alpha 

level of .05, the null hypothesis was upheld (Was not 

significant) but whenever P value is less than the 

alpha or significance level, the null hypothesis was 

rejected. 

 

RESULT 

Research Question 1: What are the pretest and 

posttest mean achievement scores of pupils taught 

reading comprehension with literature circle, peer 

tutoring and conventional instructional techniques? 
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Table 1: Mean and Standard Deviation for Pre-test and Post-test Achievement Scores of Pupils 

  Academic Achievement 

 

Groups  Pretest Post test  

 No Mean Stand dev Mean Stand dev Mean Gain 

Literature circle  69 43.62 10.08 74.70 10.60 31.08 

Peer Tutoring 64 39.56 10.14 69.56 8.87 30.00 

Conventional 

instruction 

60 34.43 10.51 48.70 7.85 14.27 

 

Table 1 showed the mean and standard deviation of 

achievement scores of pupils in the three groups. The 

mean scores indicated that the literature circle had the 

highest mean gain followed by peer tutoring. Pupils 

in the conventional method had the least mean gain 

after the experiment. This shows that the 

experimental groups achieved more than the control 

group. 

 

Hypothesis One: There is no significance difference 

in the mean achievement scores of pupils taught 

reading comprehension with literature circle, peer 

tutoring and conventional instructional techniques. 

 

 

Table 2: ANCOVA for Differences in Academic Achievement of Pupils 
Source Type III Sum of 

Squares 

Df Mean Square F Sig. Partial Eta Squared 

Corrected Model 28382.869a 3 9460.956 154.034 .000 .710 

Intercept 25014.224 1 25014.224 407.256 .000 .683 

Pretest 4624.325 1 4624.325 75.289 .000 .285 
Groups 15110.153 2 7555.077 123.004 .000 .566 

Error 11608.633 189 61.421    

Total 853208.000 193     
Corrected Total 39991.503 192     

 

a. R Squared = .710 (Adjusted R Squared = .705) 

 

Table 2 shows that there is significant main effect of 

treatment in the posttest achievement of pupils in the 

experimental and control groups F(2, 189) = 123.004, 

p ˂ 0.05. This means that there was significant 

difference in the mean achievement scores of pupils 

in experimental and control groups. Therefore, the 

hypothesis that there is no significant mean 

difference in the achievement of pupils taught with 

literature circle, peer tutoring and the conventional 

method is rejected. The effect size is high at 56.6% 

given the partial Eta Squared of .566. 

 

DISCUSSION 

The discussion of findings was done in line with the 

following sub- headings as contained in the purpose 

of the study, research questions and hypothesis 

tested. Pupils in the literature circle achieved more 

than pupils in the peer tutoring and the conventional 

groups. The result of the data shown in Table1 clearly 

shows that literature circle had the highest mean gain 

followed by peer tutoring. Pupils in the conventional 

method had the least mean gain after the experiment. 

This shows that the experimental groups achieved 

more than the control group. In addition, the analysis 

obtained using ANCOVA as shown in table 2 shows 

that there is significant main effect of treatment in the 

posttest achievement of pupils in the experimental 

and control groups 

 

 

The result of the findings was in agreement with 

previous research findings of [19] who posits that 

literature circles allow pupils to engage in rich, 

meaningful, pupil-directed dialogue about books they 

read, which promotes oral language and literacy 

growth for all pupils. The result of this study is also 

in agreement with previous research findings of [11] , 

who studied the impact that literature circle had on 

reading motivation and comprehension of pupils 

compared to read aloud. The result indicates that 

literature circle empowers the pupils and makes them 

more willing to talk and voice out their opinions and 

views to their peers and also help them provide 

encouragement to each other ensuring that everyone 

participated in the discussion.  

 

Similarly, [12], who found out that literature circles 

increases reading motivation, promote collaboration, 

and provide a purpose for completing reading 

assignments.  During a discussion in the literature 

circle, pupils share personal experiences, explore 

interpretation, reflect on their feeling about the story 

or character in the story and raise thoughtful 

questions. In this study, pupils taught reading 

comprehension with literature circle performed far 

better, followed by those taught with peer tutoring 

than those taught with lecture method. This shows 

that pupils taught reading comprehension with 

cooperative learning strategies can perform well 

academically irrespective of location. 
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Literature circle and Peer tutoring requires a lot of 

time for implementation. Therefore, the use of short 

periods of time meant for English Language in the 

respective schools’ time table was the main limitation 

of the study. However, it is necessary to state that 

irrespective of the above limitation, the findings of 

this study are still valid. 

 

CONCLUSION  

Literature circle and peer tutoring are cooperative 

learning strategy which enables pupils to learn 

reading passages in English language as a group. This 

improved their reading achievement in English 

language after they had been taught with the 

technique. In this regard, there was a significant 

difference in the mean achievement scores of pupils 

taught with literature circle, peer tutoring and those 

taught with lecture method. The mean scores 

indicated that the literature circle had the highest 

mean gain followed by peer tutoring. Pupils in the 

conventional method had the least mean gain after the 

experiment. This shows that the experimental groups 

achieved more than the control group.  

 

RECOMMENDATIONS 

1. Teachers training institutions should incorporate 

literature circle and peer tutoring in their 

curriculum so that prospective teachers will be 

acquainted with the basic skills of designing 

instructional materials for use and 

implementation of literature circle  and peer 

tutoring in their respective classroom. 

2.  School authorities and educational 

administrators should organize seminars, 

conferences and workshops where teachers 

would be trained on the skills and effective 

implementation of literature circle and peer 

tutoring. 
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