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Abstract

Both globally and locally, research reveals the lack of reading comprehension abilities in learners of English
First Additional Language. This paper is prompted by limited reading comprehension abilities of English First
Additional Language (EFAL) learners, and the fact that they are assessed in it because reading is one of the
language skills taught in learners. This phenomenon is not only evident in Foundation Phase but throughout
schooling, from Foundation Phase to tertiary level. It is also worth taking note that researchers chronicle the
plight of lack of reading comprehension abilities mostly in learners in rural areas. It is not all doom and gloom
as literature suggests re cognitive and metacognitive strategies that teachers could use to assist to teach reading
comprehension abilities in learners. This paper reflects the works of researchers about reading comprehension
skills by EFAL learners. The current paper also seeks to highlight strategies that can assist teachers teach and
improve reading comprehension abilities in EFAL classrooms, to improve learners’ reading comprehension
abilities, that may translate to adequate performance.

Keywords: Reading Comprehension, Comprehension Strategies, Constructivism, Academic Performance,
Foundation Phase

INTRODUCTION Improved CALP translates to better academic
In an attempt to equip learners with language performance which motivates learners, and as
abilities, the Department of Basic Education (DBE) researchers indicate success motivates learners.
(2011) stipulates that learners be taught reading skills Learners who have acquired reading comprehension
from as early as the Foundation Phase. The minimum strategies become self- regulated learners who
of two hours per week is allocated to teach reading in actively contribute in their learning. Active
Grad 2 while it the minimum for Grade 3 is three participation by learners is one of the principles
hours per week (DBE, 2011). Researchers advocate underpinning South African curriculum as it is based
for the teaching of reading comprehension abilities on constructivism. Therefore, teachers need to
from the Foundation Phase to assist prepare learners employ researched reading comprehension strategies
for content subject taught in grade 4 and beyond. especially in their EFAL classrooms since learners
Mwoma (2017) asserts that developing learners’ are receiving instruction in a language that is not
reading abilities in the early grades is crucial, because theirs.

all the advanced skills obtained later in the grades

depend heavily on the ones acquired early. Spaull, Studies conducted in Language Teaching have among
van den Berg, Wills, Gustafsson and Kotze (2016) others addressed: classroom support for multiple
share similar views that reading is a skill to advance motivations and engagement in  students
through the education system to tertiary level and informational text comprehension, motivation and

must be developed. Researchers also reveal that engagement (Guthrie and Klauda, 2014), lack of
indeed, reading skills lie at the centre of academic reading comprehension skills by EFAL learners
excellence Cunha and capellini, 2016; Hausheer, (Zimmerman, 2014) reading  comprehension
Hansen and Doumas,2011 in Blickenstaff, Hallquist strategies that teachers could use in their classrooms
and Kopel, 2013; Rajchert, Zultak and Smulczyk, (Afdaleni, 2017) the effect of collaborative Strategic
2014 in Naidoo, Reddy and Dorasamy, 2014). Reading on Taiwanese university students’ reading
Therefore, learners need to be taught reading comprehension (Fan, 2010) and the current study
comprehension abilities very early in life to enable seeks to highlight strategies that EFAL teachers
them deal with academic challenges. Teachers must actually use in teaching EFAL reading
assist learners develop reading comprehension skills comprehension abilities .

since it is a foundational skill for all learning.

Teachers must inculcate reading comprehension Statement of the problem

strategies to help learners interact with text in a For decades, researchers have documented challenges
meaningful way. If learners are to develop CALP shown by Second Language learners on reading
(Cognitive academic Language Proficiency), it means comprehension abilities. In 1980, Duffy, Lenier and
they must possess reading comprehension strategies. Roehler as well as the subsequent studies on
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classroom teaching found out that teachers focus
assigning activities, monitoring learners responding
to those activities and providing corrective feedback
(in Ness, 2011). Duffy, Lenier and Roehler (1980)
observed that teachers did not plan according to
explicit instruction strategy and they did not model or
explain any comprehension strategy, nor did they
encourage learners to use self-regulated strategies (in
Ness, 2011).

This phenomenon is not only experienced in South
Africa only but globally Second Language learners
also experienced reading comprehension challenges.
Mostly, research on this issue of reading
comprehension abilities focused on classroom
instruction and not ignoring other factors that might
contribute such as learner motivation.

Lenyai (2011) investigated the teaching of English
literacy in the Foundation Phase and not as English
LoLT and found that the methods teachers used did
develop learners’ comprehension and communicative
competencies, and partly blamed the lack of expertise
to teach English. Just recently, Pretorius and
Klapwijk (2016:1) focused on what is happening
South African classroom when teaching reading
comprehension as well as teachers’ claims and their
understanding of reading comprehension. Their study
led to conclusions that reading instruction is not
receiving enough attention it deserves in South
African classrooms, because teachers were not
immersed in rich reading practices and teachers did
not seem to have clear understanding reading
concepts, reading development and reading
methodology.

It becomes clear that the government needs to find
ways and equip teachers with skills that teachers can
transfer to learners to improve reading
comprehension abilities. Programmes need to be
developed in order to train teachers in teaching
reading and monitor classroom teaching because
logic dictates that if teachers lack reading
comprehension skills, they will transfer limited skills
to leaner.

Objectives of the Study

1. To find out strategies Grade 2 and Grade 3
educators use to teach learners’ English FAL
reading.

Find out reasons for using strategies they will
mention.

Find out the challenges teachers encounter when
teaching of English FAL reading.

Examine strategies that the Foundation Phase
educators can put in place to improve their
learners’ EFAL reading Skills.
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REVIEW OF LITERATURE

The Current Status of Reading Comprehension in
EFAL Classrooms

Research paints a gloomy picture about literacy
levels both locally and abroad which generally
emanate from the lack of reading comprehension
abilities by the learners. The report by Early Grade
Reading Assessment reveals that in some countries
where the assessment was conducted, most grade 2
leaners were non-readers because they struggled in
reading a single correct word from a simple
paragraph (Yeats, 2010). Pretorius and Klapwijk
(2016) allege that poor comprehension levels in both
Home Language and EFAL indicate that teachers are
not effectively developing learners basic reading
skills that support comprehension. PIRLS (2006 and
2011) revealed major concerns about the quality of
teaching literacy in the primary schools because
Grade 4 and grade 5 learners showed the not so
developed thinking and reasoning abilities for reading
comprehension (Zimmerman, 2014).

Madiba (2013) adds that ANA report of 2011 also
reveal decline in literacy skills from Grade 4 onwards
because, learners achieved 63% in Grade 1 and just
above 31% in Grade 6 while Grade 4 and Grade 5
had an average percent of 28 % each. National
Education Evaluation Development Unit (NEEDU)
conducted a study in 2013 on the Grade 5 learners in
rural schools, and 41% of the sample was considered
as non -readers while 11 % could not read a single
word from the text (Draper & Spaull, 2015 in Spaull
et. al, 2016). Duffy, Lenier and Roehler (1980)
observed that teachers did not plan according to
explicit instruction strategy and they did not model or
explain any comprehension strategy, nor did they
encourage learners to use self-regulated strategies (in
Ness, 2011).

Reading Comprehension in EFAL Classrooms
Ness (2011) defines reading comprehension as a
process that involves memory, thinking abstractly,
visualization and understanding vocabulary as well as
knowing how to properly decode. Zablocki, Horn
and Cuenca-Carlino (2017) share similar sentiments
with  other authors when defining reading
comprehension as a process of simultaneously
extracting and constructing meaning through
interaction and involvement with written text. In the
same vein, Roebl and Shiue (2014) view reading
comprehension as the ability to understand written
text where words and context have meaning.
Therefore, reading comprehension is a process of
making meaning from the text through the
application of cognitive and metacognitive strategies
in understanding the hidden meaning beyond text
level.



Reading Comprehension Strategies

Reading comprehension strategies are central to
learning a language because they assist learners’
cognitive development. Harvey (2011) views a
reading strategy as a tool or technique that teachers
use to assist learners to read and understand what
they are reading. In their definition of a strategy,
Shanahan, Callison, Carriere, Duke, Pearson,
Schatschneider, Torgeson (2010) went further to
indicate that while a strategy is the intentional
application of cognitive routine by a reader it is used
throughout the learning process that is before, during
and after reading. Also, Jenzen (2003) share similar
views that strategies are plans and behaviours that
readers use to solve problems in the process of
making meaning (in Zare and Othman, 2014). So,
strategies are instruments that readers employ during
the text and reader interaction to derive meaning and
understand the writer’s message.

Strategies  used to Enhance Reading
comprehension Skills in the Foundation Phase
Literature in the field of language teaching indicates
that teachers may develop reading comprehension
skills in learners through direct and indirect strategy
instructional approaches. Direct strategies give rise to
memory, cognitive and compensation approaches to
learning, while indirect strategy approach entail
metacognitive, affective and social strategies
(Afdaleni, 2017). Both direct and indirect strategy
approaches have a critical role in the development of
language especially in second language learners
because they afford learners an opportunity to deal
with written texts in manageable ways. Central to
reading comprehension  skills lie  cognitive,
metacognitive and socio- affective strategies which
need to be developed in a manner that enable learners
to use them to their advantage.

RECOMMENDATIONS

Findings from this literature review suggest the
following

Developing awareness programs and
equipping teachers Foundation Phase
teachers of EFAL with skills of imparting
reading comprehension abilities in learners.
The infusion of cognitive and metacognitive
strategies in their lessons.

Teachers need to ensure that every learner
develops cognitively and metacognitively by
providing activities that challenge the use of
reading comprehension strategies.

CONCLUSION

Since language forms the bedrock of all learning,
therefore it becomes very crucial to develop it. Strong
foundations on EFAL reading comprehension are
very important to groom learners who by the end of
Foundation Phase can use comprehension strategies
that enable them deal with content subjects that rely
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mostly on CALP. Shanahan et. al (2010) are also of
the view that since the main aim of reading
instruction is to equip young readers with instruments
to deal with written text, they need to understand the
increasing challenging material from other subjects,
therefore, teachers need to prepare lessons that
encourage learners to use reading comprehension
strategies. According to Reza, Ismail and Kabilan
(2013) cognitive strategies are crucial for performing
an activity. It becomes clear that teachers must equip
learners with reading comprehension strategies so
that they can become independent and fulfil their role
of active participation in the classroom.
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