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Abstract

This study examined the impact of Entrepreneurship Education on the entrepreneurial career intentions of
students of tertiary institution. The study employed descriptive research design. Three hundred (300) students
who registered for Entrepreneurship Education were randomly drawn from two private Nigerian universities in
the South —West, Nigeria. Three research questions and one null hypothesis guided the study. Data collected
was analyzed using percentage and t-test. The results showed that the students agreed that there is positive
relationship between offering Entrepreneurship Education and their intention to become entrepreneurs. Results
of the study further showed some obstacles such as government multiple taxes, lack of stable power supply,
difficulty in assessing funds from banks among others as the main obstacles that may affect undergraduates’
interest from choosing entrepreneurship as a viable career option after graduation. On the basis of the findings,
the study suggests that improving the overall business surrounding and entrepreneurial education might further
increase the entrepreneurship intention of Nigerian undergraduates. Counselling implications were also
highlighted.

Keywords: Entrepreneurship Education, Entrepreneurial Career Intentions, Impact, Higher Education,
Counselling Implications

INTRODUCTION competencies, skills and values needed to make
One of the goals of higher education according to the innovation effective in the market place and also
National Policy on Education (2004) is to acquire recognise business opportunities, organise and start
both physical and intellectual skills which will enable new business ventures. It is therefore not surprising
individuals to be self-reliant and useful members of to see entrepreneurship education a global concern of
the society. In order to achieve this, most nations of most nations of the world (Matlay& Carey, 2007;
the world have put in place Entrepreneurship Agi&Yellowe, 2013).

Development Programmes. Entrepreneurship

development through education has been receiving Due to this positive impact of entrepreneurship
attention globally. More so, with the rising education, recent decades have witnessed a
unemployment rate, entrepreneurship education has tremendous rise in the inclusion of entrepreneurship
continued to feature as one of the most popular education in various universities, polytechnics and

research domains all over the globe (Ajufo, 2013). colleges around the globe. United States of America
This is because of its potency as a tool for militating in 1947 became the pioneer nation to start the
against unemployment, poverty and other social- inclusion of entrepreneurship education into curricula

economic challenges which could hinder sustainable of tertiary institutions (Kuratko, 2003; Ibiciogu,
development in all parts of the globe Baysel & Ozkul, 2008). The federal Government of
(Akhuemonkhan, Raimi &Sofoluwe, 2013). Nigeria recognising the importance of

entrepreneurship as a catalyst for wealth creation and
Tertiary education system is a primary driver of three generation of job opportunities as well as a tool for
key roles which are essential in this twenty-first militating  against  unemployment introduced
century. These three roles are knowledge based Entrepreneurship Education into the curricular of
economies that will create wealth, prosperity and tertiary institutions (Gabadeen & Raimi, 2012).
well-being of nations. These three roles can be Entrepreneurship Education has been made a
achieved  through  entrepreneurship  education compulsory course for all undergraduate students in
(Agi&Yellowe, 2013). According to them, the three levels of tertiary education irrespective of
entrepreneurship education can be used for wealth student’s area of specialisation. This became very
creation, poverty reduction, social — economic necessary in order to offer a realistic approach to
empowerment, sustained self and national capacity solving the endemic problem of youth unemployment
building. Entrepreneurship Education is designed to facing the nation and redirecting the attention of
re-position education in  order to inculcate Nigerian youth towards job creation.
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Despite  the introduction of Entrepreneurship
Education into curricular of higher institutions in
Nigeria, many Nigerian graduates still roam about the
streets looking for white collar jobs that are not
available. Be that as it may, it is instructive to
mention that whilst there has been noticeable growth
in Entrepreneurship Education among universities
locally and abroad, from available records, it seems
that this effort has not really done so much to
promote and motivate graduates in becoming self-
employed after graduation (David, 2014). For
instance, Hannon (2006) stated that in the US, only
4% of students in 2002 became self-employed on
graduating although an earlier survey carried out
indicted that 61% of students showed interest for self-
employment while Manuere, Danha and Tasara
(2013) reported that 90% of people in Holland have
positive inclination towards entrepreneurship but
only 7% students universities have the ambition to
establish their own ventures after graduating. These
available records suggest that there is indeed a
notable gap  between  students’  perceived
entrepreneurial intention and the actual self-
employment and start-up rates amongst graduates. In
order to bridge this gap, this paper seeks to establish
the  entrepreneurial  intention of  Nigerian
undergraduate students.

Entrepreneurship Education

Entrepreneurship Education as an emerging field is
growing rapidly worldwide.  Entrepreneurship
Education can be described as a key to the
stimulation of both entrepreneurial spirit and thinking
among graduates to become creators of wealth not
seekers of employment (David, 2014). In the same
vein, Sexton and Smilor (1997); Jones and English
(2004) have described Entrepreneurship Education as
a formal or informal structure learning that inculcates
in students/trainees the ability to identify, screen and
seize available opportunities in the environment in
addition to skill acquisition.

Oduwaiye (2009) however sees Entrepreneurship
Education as that type of education that assists
students to develop positive attitudes, innovation and
skills for self-reliance rather than depending on the
government for employment. Entrepreneurship
Education according to Agu (2006) is aimed at
developing the requisite entrepreneurial skills,
attitudes, competencies and disposition that will
predispose the individual to be a driving force in
managing a business. Furthermore, Entrepreneurship
Education has also been seen as a learning process
that imbibes in the learners traits and competencies
such as team spirit, leadership, problem solving,
negotiation skills, self-direction and self-management
unlike the traditional stereotype education which
places less attention on skills and practical needs of
the world of work (Gabadeen& Raimi, 2012).
Judging from several definitions given above,
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entrepreneurship education can be conceptualised as
a specialised and comprehensive training programme
given by education authorities aimed at changing the
mindset of students from job seekers to wealth
creators through the development of their latent
talents and potentials, thereby advancing the cause of
development of the nation as a whole.

Entrepreneurial Career Intention

Entrepreneurial career intention is indeed the focus of
entrepreneurship because of its importance as a
starting point of new venture creation. Intention is
seen as the best predictor of entrepreneurial
behaviour, starting a business is not an extent, it is a
process which may take many years to evolve and
come to fruition. Intentions provide ample evidence
to the outcome of an entrepreneurship training
programme and because intentions are good
predictors of future behaviour (Dick, Benson &
Bruce, 2013). This implies that intentions could
provide a reliable lead to future entrepreneurial
behaviour and expression of actions. Intention is
therefore a key concept when it comes to
understanding the reason for individual’s career

(Franco, Haase and Lautenschlager, 2010).
Intentionality according to Bird (1988) is a state of
mind directing a person’s attention towards a specific
object (goal) or a path in order to achieve something.
According to Farrington, Gray and Sharp (2011), an
entrepreneurial career refers to “owing and managing
one’s own business. In the same vein, Moy, Luk and
Wright  (2003) cited Bird (1989) describe
entrepreneurial career as the “process of deciding to
begin and to continue operating as an entrepreneur.”
Wu and Wu (2008) see entrepreneurial intention as a
state of mind in terms of starting new venture.
Entrepreneurial career intention according to Mbango
(2006) is an intention to study and pursue a business
career path. Similarly, Sondari (2014) sees
entrepreneurial career intention as a state of mind of
people who wish to create their own business and to
act different roles in running their own business.

Entrepreneurship Education and Entrepreneurial
Career Intention
The objectives of entrepreneurship education
succinctly presented by the European Union (2002)
include:

“raising students’ awareness of self-

employment as a career option,
promoting the development of personal
qualities that are relevant to

entrepreneurship, such as creativity, risk
taking and responsibility;”

Going by these objectives, it can be deduced that
definitely exposure of higher institution students to
entrepreneurship  education  will stir  up
entrepreneurial drive in them to choose self-



employment as a viable career option if well
packaged thereby reducing youth unemployment
especially among graduates.

Entrepreneurship Education has been found out to
impact on entrepreneurial career intention of students
by researchers. Plants and Ren (2010) in the study
found that there is a significant correlation between
the students’ involvement in entrepreneurship
education and their intents to become entrepreneurs.
In the wvein, the studies of Illesanmi (2000),
Fitzsimmons and Douglas (2005) found that
entrepreneurship education influenced an individual’s
assessment of career attractiveness and subsequent
creation of job through self-employment. Similarly,
Illesanmi (2000) and Folola (2009) reported that
Entrepreneurship Education is capable of creating
entrepreneurs.

Motivators to Entrepreneurial Intention

The intrinsic motivators for entrepreneurs entail the
following according to Ashley-Cotleur, Kings and
Solomon (2009); being their own boss, a need for
autonomy, a need for achievement, a need for power,
wealth creation, the desire for independence and
flexibility, opportunities in the market, earn a
reasonable living, enjoy quality life. These intrinsic
motivators according to DeMartino and Barbato
(2003) and Shamim (2008) are called pull factors
which are internally driven motives. The extrinsic
motivators on the other hand which are push factors
are externally driven motives such as unemployment,
poverty, interest in subject and exploiting a niche
market (Kirkwood, 2004; Still and Soutar, 2001;
McGregor and Tweed, 2000).

Obstacles to Entrepreneurial Intention

Exogenous factors that can inhibit entrepreneurial
intention are for example high interest rate, high
labour cost, strict government regulations, tight
labour market, high taxes, lack of government
support while endogenous factors are fear of failure,
lack of business skill, lack of working capital,
inadequate business knowledge, limited
entrepreneurship guidance, lack of confidence, lack
of willingness to take risk among others (Ooi&
Ahmad, 2012; Rae & Woodier, 2006; lwu, Ezeuduji,
Eresia Eke &Tengeh, 2016).

Gender and Entrepreneurial Career Intention

The studies of Verheul, Thurik, Grilo and
Vanderzwan (2014) established that men are more
likely than women to express an intention to become
an entrepreneur. According to them, women have
fewer chances of becoming self-employed due to
perceived gender-specific barriers. Similarly, the
studies of Chen, Greene and Crick (1998) and
Marlino and Wilson (2003) revealed significantly less
interest among girls than boys in entrepreneurial
careers. On the contrary, Gupta, Turban and Skidar
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(2009) found out that gender similarities are much
higher than differences in relationships between
gender and entrepreneurial intention. While another
school of thought believes that there is no significant
relationship between gender and entrepreneurial
intention (Iwu, Ezeuduj, Eresia-Eke, tengeh, 2016;
Okeke, Okonkwo & Oboreh, 2016; Oguntimehin &
Olaniran, 2017).

Purpose of the Study

The main purpose of the study is to investigate the
impact of entrepreneurship education on the
entrepreneurial  career intention of Nigerian
undergraduate students.

Research Questions

1. To what extent does Entrepreneurship
Education impact the entrepreneurial career
intention of the undergraduate students to
choosing entrepreneurship as a career option
after graduation?

What are the motivators of undergraduate
students’ entrepreneurial career intention
after graduation?

What are the obstacles of undergraduate
students’ entrepreneurial career intention
after graduation?

Hypothesis

There is no significant gender difference in the
entrepreneurial career intention of undergraduate
students after graduation?

Method

The study used descriptive survey. A sample size of
300 final year students was drawn from two private
universities namely Babcock University, Illishan
Remo, Ogun State and Bowen University, Ilwo, Osun
State through purposive sampling technique. The
three hundred students were randomly selected in two
institutions among final year students who took part
in Entrepreneurship Education.

Table 1: Distribution of Students by Institution, Age
Range, Location and Gender
(Mean = 1.63; SD = 0.525)
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Age Number Percentage
16 -20 130 43.3
21-25 135 45.0
26 and above 35 11.7
University of Study

Bowen University, Iwo, | 135 45
Osun State

Babcock University, Illisan | 165 55
Remo, Ogun State

Gender

Male 145 48.3
Female 155 51.7
Instrument

Entrepreneurship Education and Students Career
Intention Questionnaire (EESCIQ) developed by the




researcher was used for data collection. The EESCIQ
instrument had 20 items. All items were measured on
4-point rating scale. The reliability of the instrument
was determined through a test retest method over an
interval of three weeks with a reliability coefficient of
0.78 and this value was considered as an acceptable
reliability value for the study.

Data Analysis
The descriptive data was analysed using frequencies
and percentages as well as t-test.

RESULTS OF THE FINDINGS

Research Question 1: To what extent does
Entrepreneurship Education impact the
entrepreneurial career intention of the undergraduate
students to choosing entrepreneurship as a career
option after graduation?

Table 2: Impact of Entrepreneurship Education on
Students’ Entrepreneurial Intention

S/ | Statements SA A D SD Total

N

1. Entrepreneu | 100 110 50 40 300
rship (333 | (36.7 | (16.7 | (13.3 | (100
Education %) %) %) %) %)
has
influenced
my intention
to become
an
entrepreneur

2. | I can’t wait | 87 70 73 70 300
to start my | (29.1 | (23.3 | (243 | (23.3 | (100
own %) %) %) %) %)
business.

3. I am fully | 70 80 85 65 300
equipped (233 | (26.7 | (283 | (21.7 | (100
with all the | %) %) %) %) %)
necessary
skills
needed to
identify
business
opportunitie
s.

4. | I want to be | 100 80 53 60 300
my own | (33.3 | (283 | (17.7 | (20.0 | (100
boss. %) %) %) %) %)

Table 2 shows that 70% of the respondents agreed to
the fact that entrepreneurship education has impacted
their entrepreneurial career intention while 30% of
the respondents disagreed. However, 52.4% of the
respondents were of the opinion that they can’t wait
to start their own businesses after graduation while
47.6% showed no interest in becoming entrepreneurs.
On the issue of being fully equipped with all
necessary skills acquired through entrepreneurship
education, 50% of the respondents agreed and 50%
disagreed respectively.
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Table 3: Analysis of Students’ Responses on the
Motivators of Entrepreneurial Career Intention

S/N | Responses %
1. | enjoy taking risk 12.7
2. To be my own boss. 20
3. Need for prestige and status | 12.7
in the society
4, Unemployment 20
5. To provide job security for | 13.3
myself
6. Fulfilment of dream 13
7. To create wealth and make it | 8.3
big in life.
Total 100%

To be my boss

20
133

20 12.7

Need for
prestige and
status in the
society

Figure 1 showing the responses of the respondents on
the motivators of entrepreneurial career intention

Table 3 and the pie chart reveal that independence
(i.e. to be one’s own boss) and unemployment ranked
highest with 20% of the respondents indicating that
independence and unemployment are the factors
behind their intention to make self-employment a
career choice after graduation. Then followed by job
security with 13.3% as a motivating factor for self-
employment 13% indicated that self-employment to
them will be dream fulfilled; 12.7% indicated that
choosing self-employment as a career option is risk
taking which they enjoy and also 12.7% indicated
that the need for prestige and status is the factor
motivating them to want to become entrepreneur
while 8.3% indicated the need for wealth creation.

Table 4: Analysis of Students” Responses on Barrier
to Entrepreneurial Career Intention

SIN Responses %
1. Fear of failure and excessive risk. 10
2. High running cost 22.7
3. Lack of initial take-off capital 23.3
4 Lack of enough business management of | 10
skills.

5. Unfavourable economic climate 25.7
6. Lack of profitable opportunities. 4

7. Lack of confidence and innovative ideas. 43
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= Fearof
failure and
excessive rik

= High
running cost

Lack of
initial take-
off capital

Figure 2: Pie chart showing the responses of the
respondents on the barriers to entrepreneurial career
intention

Table 4 and Figure 2 pie chart reveal that
unfavourable economic climate with 25.7% which
includes high taxes, strict government regulations,
lack of government support and bribery and
corruption ranked highest among barriers to students’
entrepreneurial career intention, followed by lack of
initial take-off capital with 23.3%, 22.7% indicated
high running cost which majorly is as a result of lack
of stable power supply; 10% of the respondents
indicated fear of failure and lack of enough business
management skills respectively; 4.3% indicated lack
of confidence and innovative ideas while 4%
indicated lack of profitable opportunities.

Hypothesis: There is no significant gender difference
in the entrepreneurial career intention of
undergraduate students after graduation.

Table 5: Comparison in the Entrepreneurial Career
Intention of Male and Female Undergraduate students

Variables | N X S Df Total t-cri Remark
Male 145 | 4399 | 6.38
Female 155 | 40.83 | 7.19 | 298 | 2.28 196 | S

The result from Table 5 indicates that the calculated
t-value is 2.28 which is greater than the critical value
of 1.96. Hence, the null hypothesis is rejected. It
therefore means that there is significant difference in
the entrepreneurial career intention of male and
female undergraduate students.

DISCUSSION

Based on the findings as shown in Table 2, 70% of
the respondents agreed positively to the fact that
entrepreneurship education has influenced their
intention to become entrepreneurs after graduation.
This finding corroborated the research findings of
Plant and Ren (2010), Oguntimehin and Olaniran
(2017), Owusu-Anash and llesanmi (2000) and Ajufo
(2019). The finding of the research proves that
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entrepreneurship  education and

intention are positively linked.

entrepreneurial

Judging from all the items in Table 2, one could see
that entrepreneurship education has a great impact on
the entrepreneurial intention of the undergraduate
students except for the aspect of acquiring the
necessary business skills from Entrepreneurship
education that only 50% of the respondents indicated
positively and negatively respectively. This result is
in line with the findings of Aja-Okorie and Adali
(2013). Their study revealed that exposure to
entrepreneurship education in no doubt influences
students’ intention of becoming self-employed but
most students are not confident about their intention
due to some obstacles which include lack of business
skills.

Table 3 revealed that entrepreneurship education
motivates students positively to choosing self-
employment as a career option after graduation with
unemployment and the desire for independence
ranking highest. This result supports the findings of
Wilson (2007) and Iwu, Ezeuduji, Eresia-Eke and
Tengeh (2016) which revealed that entrepreneurship
education significantly increases students’ intentions
towards self-employment by motivating them to
choose entrepreneurial careers. Furthermore, the
result from table 3 also showed desire for
independence (becoming one’s own boss) and
unemployment as the prime motivators. This,
however is in line with the findings Wilson, Marlino,
Marlino and Kickul (2004), Douglas and
Fitzsimmons (2005) and Islam (2012) who identified
unemployment and desire for independence as
motivating factors that force people to become self-
employed.

The result in Table 4 revealed that there are however
some barriers to students’ entrepreneurial career
intentions despite their exposure to entrepreneurship
education. Based on the findings as shown in Table 4,
unfavourable economic climate (high taxes, lack of
government support, strict government regulation)
with 25.7% ranked the highest followed by lack of
initial take-off capital (which includes accessing
funds from the bank) with 23.3% and high running
cost with 22.7% respectively. This corroborates the
studies of Iwu, Ezeuduji, Eresia-Eke and Tengeh
(2016), Ooi and Ahmed (2012), Neneh (2014), Fatoki
(2010) and Akpomi (2008). Their studies revealed
that despite the gains of entrepreneurship education,
most students are not very confident about their
intentions due to unfavourable economic climate,
demands of running a business, lack of take-off funds
and lack of business skills.

Table 5 revealed that more male undergraduate
students are in favour of entrepreneurial career
intention after graduation than their female



counterparts. This finding concurs with the studies of
Marlino and Wilson (2003), Zhang, Duysters and
Cloodt (2014) which discovered that men are more
likely than women to take to self-employment
because most women think they lack the required
skills.

CONCLUSION

Based on the findings of this study, it is evident that
entrepreneurship education has a great impact on the
self-employment intention of undergraduate students
in Nigeria. But be that as it may, Nigerian
undergraduate students are still not very confident
about their intention to make entrepreneurship as
career option due to fear of failure, high running cost,
high taxes, lack of government support, lack of
experience in  business management,  strict
government regulation, lack of initial take-off capital
especially difficulty in accessing bank loan, lack of
stable power supply among others. This therefore
calls for support for Nigerian youth from all
stakeholders to enable them overcome these
enumerated obstacles. The government should
specifically double their efforts in providing enabling
environment and overhaul the entire business
surrounding so that the gains of entrepreneurship
education can be maximised. Furthermore, practical
business skills experiential learning approach
including mentorship programmes should be adopted
in teaching Entrepreneurship Education in tertiary
institutions. This will go a long way in enhancing
learners to learn from others and experience real life
challenges in the business world thereby increasing
their business management capabilities and job
creation propensity.

Implication for Counselling

Counsellors should develop counselling interventions
that will motivate students to discover their potentials
and innate abilities early enough in their academic
pursuit. They should also provide required regular
group counselling regarding placement in right
courses by providing proper assessment aimed at
assisting students in identifying their individual
dexterity, interest, abilities, potentials towards
igniting their entrepreneurial career intentions.
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