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Abstract

This paper x-rayed the learner-centered approach to teaching and learning for independent living which
Nigerian schools is yet to fully realize because of some identified obstacles such as teachers factors, learners
factors, learning material factors etc. This paper revealed that learners & trainers are not engaged in a serious
reflection and discussion about what they are learning, neither are they being challenged to think and
demonstrate how they would use different methods to respond to particular needs in the future classes and
thereby discouraging sustainability. Since successful learners overtime can create link and use meaningful
coherent representations of knowledge (strategies) to achieve learning goals and to help trainees respond
positively (motivated) so as to gain values and attitudes, and life skills for school administrators to meet set
goals that can enhance sustainability. It was the submission of this paper that regardless of the benefits of the
learner-centered teaching, many teachers are still adamant to the teacher-centered teaching approaches,
probably because of the lack of necessary knowledge and motivation that suit the practice of learner-centered
teaching and learning and so on. This paper therefore suggests that the government should employ qualified
school teachers who have the necessary language, content in pedagogical skills, with special reference to the use
of learner-centered teaching methods.
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INTRODUCTION i. Everyone has the right to Education. This shall be
Learner-centered teaching is known through research, free at least in the elementary and primary stages.

to enhance effective learning. In these methods, ii. Elementary education shall be compulsory while
learners play the key role in learning, while teachers technical and professional education shall be
only help them to develop the necessary knowledge made generally available.

and skills that will enable them handle life issues and iii.  Higher education can be equally accessible to all
tasks independently. The developed countries to a on the basis of merit.

greater extent practice these methods but many of the iv.  Parents have a prior right to choose the kind of
developing countries like Nigeria have continued to education that shall be given to their children.

use the old teacher-centered teaching methods.
Consequently, many children who terminate their The Universal Declaration of Human Rights did not
formal schooling at primary level do so with very stop with listing of human rights. It also declared in
little in terms of gainful life skills. Article 29 that the individual has duties and
responsibilities to his community. Consequently, the
In December 1948, the United Nations Organization education provided by the state for its citizens is not
adopted the Universal Declaration of Human Rights. intended only for the individual’s well being, but also
The Declaration guaranteed the rights as the  for the development and improvement of society and
inalienable heritage of every human being. Article  the nation. Nigeria is a signatory to the Universal
one of the Declaration of Human Rights which is Declaration of Human Rights. Students do not just go
Acrticle 26 of the Universal Declaration asserted that ~ to school because it is fashionable or legally
all people are born free, and are equal in dignity and prescribed. They attend school in order to be taught,
rights. But, it Article 26 of the Universal Declaration in order to learn. The achievement of the right to
of Human Rights which is of particular interest to us education requires governments and parents to
in this paper, because its assertions are specifically on provide for young people opportunities necessary for
education. It declared as follows: the acquisition of knowledge, skills, attitudes and
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values. These are not accumulated for storage, but for
use to better the life of the individual and his society
(Nwagwu, 2008).

Pedagogy

Pedagogy is a broad term that may be defined in
many ways; thus, the simple definition and
explanation of pedagogy is commitment to student
learning and teaching efficacy. Pedagogy represents
the creation of environments designed to foster
learning. Learner-centered pedagogy represents the
creation of environments designed to foster learning
through the application of tenets of cognitive
processing, social engagement, and behavioral
adaptation that align with learners’ natural
dispositions. Scholarly learner-centered pedagogy
represents the conscious creation of environments
designed to foster learning through the application of
tenets of cognitive processing, social engagement,
and behavioral adaptation that align with learners'
natural dispositions based on principles of teaching
and learning developed through theoretical and
empirical research.

Learner-Centered Pedagogy is the process of teaching
and learning in which students are at the heart of
curriculum  design, classroom interaction and
evaluation techniques. For example, students are
provided choice of reading, assignments and
assessment tools in a class. This can also be referred
to as an approach to the teaching and learning process
which supports the concepts of a learner as an active
participant and supports the instructor’s additional
competencies as mediator and facilitator of learning
through learner support techniques and practices.
Numerous research evidence associate learner-
centered approaches with the attainment of quality
education, as compared with instructor-centered or
teacher-centered approaches, where teaching is often
focused on what the teacher knows and on unilateral
transmission followed by recitation and evaluation,
rather than on the facilitation of learning. There is
emphasis on what instructors do that often lead to
students who are passive learners and who do not
take responsibility for their own learning. On the
other hand, teaching approaches that allow students
to use hands, eyes, ears and the mind enhance
effective learning and student’s achievement
(Waihenya, 2000 cited in Wachanga and Mwangi,
2004). In learner-centered teaching, teachers do not
employ a single teaching method but use different
types of methods that shift the role of the instructors
from givers of information to facilitators of student
teaching (Blumberg, 2008).

Mitchell (1997) in Carmichael (2009) noted that
teaching strategies that promote student involvement
and which students find meaningful will hold
students’ interest. In addition, learner-centered
teaching help students to take responsibility for their
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learning, emphasize high level thinking, focus on
intrinsic rather than extrinsic motivation and help the
students remember important information. Learner-
centered teaching such as co-operative learning
(Wachanga & Mwangi, 2004) and inquiry approach
produce higher learning achievement and higher
motivation (Kim, 2005 in Li, 2012). According to
Schweisfurth (2011), learner-centered teaching is a
solution to a myriad of problems including; a narrow
examination-focused orientation in teaching, the need
for inclusion of all learners, the need for a democratic
political culture, need to solve the problem of poverty
and elitism. It is observed that regardless of the
benefits of learner-centered teaching, many teachers
in Nigeria continue to use teacher-centered teaching
approaches because teachers have not been trained
and never had personal experience on how to use
these methods.

Another question could be, “is it true that in Nigerian
Secondary Schools that trainees were not engaged in
serious reflection and discussion about what they
were learning, neither were they being challenged to
think and demonstrate how they would use different
methods to respond to particular needs in their future
classes and thereby encouraging sustainability? Now,
if we are yet to fully realize this expectation, what are
the reasons and how can we overcome these
obstacles? In real sense, the trainees’ participation in
the lesson was in answering mostly recall questions,
demonstrating what they had either been shown or
told how to do and writing down notes. The relevant
question here is the extent to which the right to
education has been actualized in our nation. If we are
yet to fully realize this expectation, what are the
reasons and how can we overcome the obstacles?

According to UNESCO, the content of teacher
training programs in Nigeria does not focus
adequately on reflective practice, active learning,
innovation, creativity or partnership building.
Additionally, there is often a disjuncture between the
teacher training provided and the realities of the
schools, their communities and the world of work
(UNESCO, 2006). Graduates of such training will not
instill in learners what they were supposed to learn.
Hence, the teaching tends to be traditional and new
training techniques are rarely implemented. Teacher
education in developing countries is rarely learner-
centered and does not provide suitable models upon
which teacher trainees can base their practice and is
sometimes too theoretical (Schweisfurth, 2011).
Whereas successful learner’s overtime is supposed to
create, link and use meaningful coherent
representations of knowledge (strategies) to achieve
learning goals. Is this true of the picture of Nigerian
primary and secondary schools?

The aim of this paper is to equip teachers with
learner-centered pedagogical skills by encouraging



trainers to learn to use set methods and procedures
that is likely to help trainees to respond positively to
learning (motivated) to gain life skills, knowledge,
values and attitudes. And for school administrators to
meet with set goals that will in turn enhance
sustainable development.

This paper will be of significance to school
administrators, school heads, policy makers and
stakeholders in education as emergency of this global
movement calls for a new model of learning for the
21* century as it allows for transformation to enable
new forms of learning that are needed to tackle
complex global challenges now and in the future and
this paper is also limited to teachers (trainers) having
difficulties helping different learners to learn now
and exploring future learning pedagogies and
learning environment that may contribute to the
development and mastering of competencies/skills
and advanced quality learning.

Principles of Learner-Centered Teaching and
Training

Agnes, a literacy instructor, at the same time a
facilitator and observer at Maker University, Uganda,
whose aim was to equip trainers with knowledge,
skills and attitudes to deliver learner — centered
training in a workshop asserted that;

Pedagogy skills involves change-oriented training
from teacher centered to learner-centered and shift
from the role of instructors as givers of information
to facilitators of learning. The overall structure of the
training process involves three stages:

1. The initial pre-workshop diagnostic (a
survey and a task) involves conducting need
assessment before learning .i.e. filling the
“unknown” gaps.

Understanding objectives and ground rules
established through a participatory method.
Creating an environment that is conducive to
learning (getting participants or learners to
be relaxed) that is, a room layout
communicating the dynamic between the
trainer and the trainee.

Many educational researchers have noted that
learner-centered pedagogy help students to develop
critical thinking and the ability to apply complex
ideas in real-life situations. The use of learner-
centered approach would also result in quality
graduates that are the target of the nation as indicated
in vision 2030.

For instance, in a related study, carried out in Kenya
by Ackers and Hardman (2001) it was revealed, that
the predominant teaching style in Kenya was
characterized by the ‘transmission of knowledge’ and
was teacher focused in nature. Students were
motivated to participate but answered preplanned,
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“closed” questions and lessons often involved a high
degree of choral response and repetition of
memorized  work.  Teacher-pupil  classroom
interaction activities in the lower classes were not
exploited to the full because; teachers used traditional
lecture method of teaching. Teachers did not involve
all the pupils during classroom interaction. For
example, teachers rushed over lessons interacting
only with bright pupils; ignoring weaker and slow
learners, did all the work on the chalkboard, avoided
group work which promotes pupil-pupil interaction
and did not demonstrate any skill (Majanga, Nasango
& Sylvia 2010).

Ackers and Hardman (2001) observed that there were
few examples of interaction between teacher and
pupils that extended or even encouraged higher order
thinking because of the domination of the recitation
mode, where typically the teacher asks a series of
pre-planned questions initiates all the topics and
rarely interacts with the substance of the pupils’
answers, except to evaluate them. The teachers
lectured on a topic for a large portion of a lesson and
then questioned students to see what they were able
to absorb. There was no inter- pupil interactions or
discussions during class time. Rather, students spent
the remainder of the class silently copying notes or
answering questions from the board. As noted above,
the use of learner-centered teaching approaches is
still far-fetched in Kenya and though, teacher-
centered approaches are still dominant.

It was apparent that the trainees’ learn to use set
methods and procedures and that in turn, they are
likely to have difficulties helping different learners in
their future classes learn to read. The hardest element
to change and the major challenge facing the
profession concerns changing instructional practices
towards greater collaborative relationships between
teachers and learners. Ideally what constitute a proper
pedagogical model is represented diagrammatically
below:

Student

- :

e

Pedagogical Approach

Instructor
Skills 1 Motvation
W W

Fig 1. Faculty Pedagogical Approach, Skill and
Motivation in Today’s Distance Education Milieus
Source: http://www.westga.edu
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In a related study, it was found out that large classes
that characterize public primary schools in Kenya
may hinder effective teaching and learning especially
the use of learner-centered teaching because learners
in a large class may be prevented from viewing the
teacher while he/ she is presenting information to an
entire class of students. For effective learning, each
student need to have an unobstructed view of the
teacher or of the information presented by the teacher
rather than inhibit discussion (e.g. static row and
column arrangements). Lack of classroom
experience, among tutors in colleges, make it hard for
teachers to use learner-centered teaching methods.
For instance, in Stuart’s (2002) cited in Vavrus et al.,
(2011), a comparison of tutors at Teachers Training
Colleges (TTC’s) for primary teachers in Ghana,
Lesotho, and Malawi found that the vast majority of
tutors had degrees and even masters degrees but
without primary teaching experience. In Malawi,
though the majority of older tutors had primary
teaching experience, most of them held only
diplomas, not bachelors or masters degrees. In
Ghana, most tutors had completed their bachelor’s
degrees and some also a masters degree, but the
coursework they took in those categories was not
designed to prepare them to be teacher educators
(Vavrus, Thomas & Bartlett 2011).

The professional responsibilities of a teacher,
consequently, cannot be understood simply in terms
of acquiring a ‘mechanical’ teaching skills, but rather
need to be seen in terms of developing professional
expertise through the interplay of practice,
scholarship and enquiry. In sub-Saharan Africa and
parts of Asia, large class sizes continue to impede the
achievement of EFA goals (ILO/UNESCO, 2006).
Discipline and behavior problems arise among
learners due to large class sizes (O’connor & Geiger,
2009). Unlike classes in the developed countries, for
example, the United States; such numbers hinder the
use of learner-centered teaching which require
teachers’ personalized attention to all the pupils and
the giving of adequate assignments to test what has
been taught and take full control of their classes
(Majanga, et al, 2010).

Equipping Learners -Centered Teaching and
Training by Pedagogical Skills
Strong research evidence exists to support the
implementation of learner-centered approaches
instead of instructor-centered approaches. Knowledge
of this research help instructors defend their teaching
methods to their students and to more traditional
faculty peers. viz;

1. Subject Knowledge or the knowledge base: The
conclusive result of decades of research on
knowledge base is that what a person already knows
largely determines what new information he attends
to, how he organizes and represents new information,
and how he filters new experiences and even what he
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determines to be important or relevant. (Alexander &
Murphy, 2000).

2. Pedagogy subject theory and practice or strategic
processing and executive control: The ability to
reflect on and regulate one’s thoughts and behaviors
is an essential aspect of learning. Successful students
are actively involved in their own learning, monitor
their thinking, think about their learning and assume
responsibility for their own learning (Lambert &
McCombs, 2000).

3. Pupils development or development and individual
differences: Individuals progress through various
common stages of development, influenced by both
inherited and environmental factors. Depending on
the context or task, changes in how people think,
believe, or behave are dependent on a combination of
one’s inherited abilities, stages of development,
individual differences, capabilities, experiences, and
environmental conditions. (Alexander & Murphy,
2000).

4. Motivation and affect: The benefits of learner-
centered education include increased motivation for
learning and greater satisfaction with school; both of
these outcomes lead to greater achievement (Johnson,
1991).

5. Situation or context: Theories of learning that
highlight the roles of active engagement and social
interaction in the students’ own construction of
knowledge strongly support this learner-centered
paradigm. Learning is a social process. Many
environmental factors including how the instructor
teaches and how actively engaged the student is in
the learning process positively or negatively
influence how much and what students learn.
(Lambert & McCombs, 2000).

Pedagogical Strategies Adopted in Nigeria

It appears that policy has changed more than practice
when it comes to teachers actually utilizing learner-
centered pedagogy. Limited reforms of teacher
education programs across sub-Saharan Africa,
Nigeria included, partially explain the continued
reliance on teacher-centered approaches (Vavrus, et
al (2011). Such a scenario is disturbing and it was
this, that spurred the interest to undertake this review,
which intended to find out why teachers in public
secondary schools have failed to use learner -centered
teaching methods that have the potential to yield
better learner academic achievement than the teacher-
centered methods that are still widely used by most of
the teachers in the public schools of the country.

Researchers have shown that learner-centered
teaching is an effective means to effective learning.
Countries in the sub-Saharan Africa, Nigeria
included, have made effort to introduce these



methods of teaching in schools. For instance, the
present primary school teacher is trained to handle an
average of 40 pupils, not a crowd and in Nigerian
secondary schools, according to the National Policy
on Education (2012), Government shall regulate the
establishment of schools, supervise and inspect
schools regularly and ensure that all schools should
follow approved curricula and conform to the
National Policy on Education. The teacher-pupil ratio
at the secondary school level of Education shall be
1:40. Though Nigerian educational agencies have
advocated for the use of these in schools, teachers in
public schools in the country continue to use teacher-
centered methods of teaching in classroom
instruction.

Many researchers have proved that effective teachers
generate the greatest opportunity for the students to
learn and technically manage instruction. In addition,
it has been found that teachers are the most important
of the school-related factors affecting student
achievement through their effectiveness. Learner-
centered instructional strategies promote deep and
lasting learning (Fahraeus, 2013). In orsder to do
their work effectively, teachers need to have high
morale, motivation and a mastery of knowledge
(Wachanga & Mwangi, 2004). Such conditions will
allow them (teachers) spark enthusiasm in students
and utilize appropriate teaching strategies to increase
learning. If a teacher is excited about the subject and
shows the relevance of the assignments to the real
world and to the students’ future careers, he or she
will be able to convince the students that the course
content is interesting and relevant and that the
assignments are worthwhile (Taylor, 2014).
However, this may not be the case in public
secondary schools in Nigeria where teachers are
expected to deal with the swollen class size. In
addition, due to teacher shortages, the few teachers
are given a heavy work load making it difficult for
them to perform to their optimum level and realize
quality education. In the view of ILO and UNESCO,
the teaching profession has remained unattractive,
especially in the third world countries, which include
Nigeria.

Benefits of Learner-Centered Teaching/Training
a. The successful learner, over time and with support
and instructional guidance, can create meaningful
coherent representations of knowledge.

b. The successful learner can link new information
with existing knowledge in meaningful ways.

c. The successful learner can create and use repertoire
of thinking and reasoning strategies to achieve
complex learning goals.

d. Higher-order  strategies for selecting and
monitoring mental operations facilitate creative and
critical thinking.

e. The learner’s creativity, higher order thinking and
natural curiosity all contribute to motivation to learn.
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Intrinsic motivation is stimulated by tasks of optimal
novelty and difficulty, relevant to personal interests
and providing for personal choice and control (vavrus
et al 2011).

Below is a diagram showing the benefits of learner-
centered teaching and training.

Pl

e g | COLLABORATION
/ INTERACTION
/ COMMUNICATION
F o

PRESENTATION TEACHER

Fig. 2: Benefits of Pedagogical Models
Source: www?2.warwick.ac.uk

In a student-centered classroom, you will not find a
teacher standing at the front of the room talking to
rows of seated students. Rather, you will likely see
children working in small groups, moving about
talking freely. Some children might be discussing a
science experiment, while another group works on a
model volcano and a third prepares for a presentation.
Interest centers would be located throughout the
room, filled with books, materials, software and
projects designed to attract student interest on a wide
array of topics. Finally you notice the teacher
walking around the room, bending over to talk with
individual students and small groups, asking
questions and making suggestions (Massouleh, &
Jooneghani, 2012). Awvailability of adequate and
relevant teaching-learning resources is very crucial in
enhancing teacher effectiveness. Equipment, books
and other materials increase the learning
opportunities within the physical environment of the
classroom. It affects the behavior of learners and their
attitudes towards schooling and teaching (Anderson,
2004).

Various educational technologies have created
tremendous opportunities to create effective student-
centered environments. For example, rich perceptual
experience can be easily created in a computer-based
learning environment for students to construct
meanings; the internet brings in rich information that
is socially and culturally familiar to the students.
Computers act as the mentor that lead learners into
the desirable learning tracks and improve their
learning performance (Li, 2012). Learning activities
that involve computers will catch students’ interest
(Carmicheal, Callamgham, Watson, & Hay 2009).,
then it is obvious that there may be only few of these
facilities in public primary schools in the country.
However, computer, internet and e-mail facilities are
essential for research and learning process. Scarcity
of resources in public schools in Nigeria may be
made worse by mismanagement, corruption and
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corruption related procurement, failure in monitoring,
maintenance and equipping schools.

Constraints of Pedagogical Approach to Teaching
and Learning

Scholars argue that teachers’ beliefs are probably the
most important factor in determining the success or
failure of a new approach to teaching. Teacher’s
perception of their teaching is a valuable variable in
promoting effective teaching and learning. Schieb &
Karabeinick (2011) argued that successful curriculum
change is most likely to occur when the curriculum
reform goals relating to teachers’ practices take into
account the teachers’ belief. Stipek, Givvin, Salmon,
& MacGyvers (2001), for example, explained that
teaching reforms in Mathematics cannot take place
unless teachers deeply hold good beliefs about the
teaching and learning changes. The adoption of
learner-centered teaching methods is a demanding
change which requires profound shifts in teacher-
learner power relations and teacher professional
learning (Schweisfurth, 2011).

Teachers at “disadvantaged schools” for instance,
often hold low expectations of their students, which
compound the low expectations student and their
parents may also hold (Considine & Zappalla, 2002).

Teacher shortages remain a major issue in education.
In certain of the most acute cases, there is an existing
shortfall of approximately 30 per cent of qualified
teachers in primary and secondary schools, with even
greater shortages in remote and high-risk areas
(UNESCO, 2012). This has led to teacher-pupil ratio
in some schools going as high as 1:90, which was far
beyond the recommended maximum rate of 1:40.
Over enrolment influences the quality of education. It
does not allow the use of learner-centered teaching
methods which facilitate effective learning. Rather,
teachers find it impossible to pay attention to all
learners, especially the slow ones (UNESCO, 2005).

In learner-centered instruction, the learner is allowed
to choose what he wants to learn and how he wants to
learn (Massouleh, & Jooneghani, 2012). The teacher,
for example, can allow the students to select their
own topics, have groups work together on a writing
project, and ask students to peer review their
classmates’ papers (Taylor, 2014). This concept has
been controversial, mainly because it is susceptible to
multiple interpretations. Some teachers react
negatively to the concept because they feel that
implicit in the notion, is a devaluing of their own
professional roles. Others believe that it involves
handing over to the learner duties and responsibilities
that rightly belong to the teacher (Massouleh, &
Jooneghani, 2012).

The MUSTER study reported by Vavrus et al., (2011)
showed that in a student teachers’ academic English,
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the medium of instruction was poor. This is a critical
problem given that learner-centered teaching requires
the use of clear and understandable language in
giving directions, guiding and asking relevant
questions that enable learners to effectively and
gainfully engage in the learning process. This is not a
wonder given that teaching does not attract the best
academic performers in sub-Saharan countries, but it
is those of average performance and below. Brock-
Utne (2007) cited in Vavrus et al., (2011) suggest that
the predominant teaching style may in part reflect the
difficulties in teaching in the second and third
languages:

Teachers are asked to abandon a teacher style where
students just copy notes from the blackboard, learn
their notes by heart and repeat them at tests. They
should be ready to read extensively to acquire new
ideas, skills and knowledge, adapt new innovations
and do research in their own contexts and classes to
prove whether what they read work for them or to
modify some of these to suit their situation (Taber,
2010).

Certainly, learning is affected by a student’s ability
and attitude as well as resources in the child’s school
and home. Supportive parenting and stimulating
home environments are among the strongest
predictors of school performance during primary
school and beyond (UNICEF, 2012). In line with
this, studies carried out with low-income minority
students in America experience less educational
engagement (O’Donnell, 2009).The use of learner-
centered approaches in teaching require that learners
play an active role in class so if the learners remain
passive, it might force the teacher to resort to the
traditional teacher-centered approach that is more
accommodative to passive learners. Based on
Piaget’s theory of cognitive development and
supported by many cognitive psychologists, children
are active thinkers who construct their own
understanding of the events in the world around
them. This notion implies that the school curricula
should involve students as active participants in the
learning process rather than absorbing knowledge by
passively listening to teachers.

One of the fundamental truths in education is that the
knowledge, skills , aptitudes, attitudes and values
with which students leave school or a particular
teacher’s classroom are influenced to a great extent
by the knowledge , skills, aptitudes , attitudes and the
values that students possessed when they entered the
school or classroom. The best predictor of what
students know and can do at the end of a certain
period of schooling is the knowledge and skills with
which they entered that period of schooling
(Anderson, 2004). During the early years, students
make leaps in physical, motor, social, emotional,
language and cognitive skills development. The role



of parents as key caregivers is primary for these
developments. Parent’s education goals for their
children are also crucial for school success, as are
their beliefs in, attitudes toward and commitment to
education (UNICEF, 2012). High social status
families may provide higher levels of psychological
support for their children through environments that
encourage the development of skills necessary for
success at school (Considine & Zappala, 2002). On
the other hand, children reared in poverty areas are
mostly not motivated to learn in school and are
deprived of the stimuli that affect intellectual and
cognitive development such as general sensory
deprivation which results from lack of sufficient
auditory and visual stimulation and poor verbal skills
which stem from arrested language development in
children’s speech at home.

Children living in homes where parents provide
verbal engagement, interaction, stimulation and
support do better in school than their peers who do
not experience the same degree of interaction
(UNICEF, 2012). Students who are excited about
learning will be passionate about learning. When
students are excited about a topic and are committed
to acquiring competence in their chosen field, they
become more invested in the learning process
(Taylor, 2014).

Equipping Teachers with Learners-Centered
Pedagogical Skills and Sustainable Development

Today’s students are active learners rather than
spectators. They view themselves as participants in
creating information and new ideas (Leadbeater,
2010). Accordingly, twenty-first century instruction
is based on three pedagogical principles-
personalization, participation and productivity. This
framework allows learning through authenticable-
world contexts, carrying out projects from beginning
to end, and solving problems as they arise, all of

which constitute powerful learning strategies.
Forming working relationships with teachers and
partners in the community and working

collaboratively with peers will also contribute to
productive learning experiences for learners
worldwide (Bolstad, 2011).

Above all, studies have found that learners are more
successful at acquiring new competencies when they
build strong meta- cognitive abilities, reflect
objectively on new concepts learned, and integrate
that information with their existing knowledge and
skills. The process of adapting new knowledge for
their own use and incorporating it into their existing
conceptual frameworks will support further learning.
Once new learning is integrated into existing ‘ways
of knowing’, this in turn nurtures creativity and
originality and establishes new cognitive habits.
Critical thinking skills are also enhanced. Meta-
cognitive development is also encouraged by problem
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based learning activities that require peer
collaboration. The process of collaboration provokes
learners to consider new uses for knowledge with
their peers and develop new insights for future
application. Teaching practices that create a positive
learning community effectively support deeper
learning through the acquisition of content
knowledge and the development of intrapersonal and
interpersonal competencies (National Research
Council, 2012). By challenging their thinking,
teachers can use learner responses as an opportunity
to evaluate learner readiness for  deeper
understanding, and introduce new concepts
accordingly (Bolstad, 2011). Deeper learning results
when individuals by pass expectations to memorize
and repeat disconnected facts and knowledge (with
limited application), and instead seize opportunities
to grasp difficult concepts and complex ideas,
evaluate newly presented ideas and summarize their
own reactions and insights. For transfer to occur,
individuals need to apply new learning and practice
new skills in different situations and contexts. This
also means that teachers must ascertain what
knowledge individual learners have acquired, so as to
decide whether to move forward with covering the
curriculum, applying the new learning or reviewing
existing material in greater depth. Curriculum
coverage and learner understanding are in direct
competition. Formative assessments thus help
teachers to establish whether individual learners have
had sufficient experience to integrate and transfer
new knowledge. If additional experiences are
required formative assessment can also help to
identify appropriate practices and applications to
support learners. This process represents a significant
transformation and one for which today’s schools
must be prepared. Twenty-first century pedagogy
must employ innovative and research supported
teaching strategies, learning technologies and real
world applications (Saaavedra and Opfer, 2012).

Opportunities for learners to apply twenty-first

century skills across content areas are also essential

for deeper understanding. In particular, competency-

based learning combined with innovative learning

methods that make use of technologies, and enquiry

and problem-based approaches, will help learners to

develop ‘higher-order thinking skills’ . Saavedra and

Opfer suggests nine principles for teaching these

skills.

(1) Make learning relevant to the ‘big picture’;

(2) Teach through the disciplines;

(3) Develop lower and higher order thinking skills to
encourage understanding in different contexts;

(4) Encourage transfer of learning;

(5) Teach how to ‘learn to learn’ or metacognition;

(6) Address misunderstandings directly;

(7) Promote team work;

(8) Exploit technology to support learning;

(9) Foster students’ creativity.



Which pedagogies offer learners the best
opportunities to acquire competencies and skills
needed to successfully navigate a complex and
uncertain future? The following sections describe the
specific pedagogies and perspectives that will
promote such learning.

Subject
knowledge
per se

Pedagogy: Pupils’
subject
theory and development
practice
Attitudes

Fig. 3: NQT Lesson Swap: Weimers Model of
Removing the Crutches/Strategies for Encouraging
Pedagogical Skills

Source: Wordpress.com. December 6, 2014.

When the focus becomes student learning, colleges
attain higher rates of student retention and have better
prepared graduates than those students who were
more traditionally trained (Matlin, 2002; Sternberg &
Grigorenko, 2002). In a learner-centered teaching
model, Weimer (2002) described five learner-
centered practice areas that need to change to achieve
learner-centered teaching: the Function of Content,
the Role of the Instructor, the Responsibility for
Learning, the Processes and Purposes of Assessment,
and the Balance of Power.

» The functions of the content in learner-centered
teaching include building a strong knowledge
foundation and to develop learning skills and learner
self-awareness.

* The roles of the instructor should focus on student
learning. The roles are facilitative rather than
didactic.

* The responsibility for learning shifts from the
instructor to the students. The instructor creates
learning environments that motivate students to
accept responsibility for learning.
* The processes and purposes of assessment shift
from only assigning grades to include constructive
feedback and to assist with improvement. Learner-
centered teaching uses assessment as a part of the
learning process.

* The balance of power shifts so that the instructor
shares some decisions about the course with the
students such that the instructor and the students
collaborate on course policies and procedures.

While Weimer’s model appeals to faculty, they find
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that is less pragmatic in describing ways to
implement change. Since these five practices are
broad abstract categories, they do not identify
specific learner-centered behaviors for many
instructors. To assist schools and faculties, Wright
defined each practice into specific components and
incremental steps between instructor-centered and
learner-centered teaching. Incremental steps allow
instructors to make changes gradually over time.
These incremental steps define a manageable
transition process from instructor-centered to learner-
centered teaching.

CONCLUSION

This paper reveals that the major challenges facing
the teaching profession concerns instructional
practices towards greater collaborative relationship
between teachers and learners and that for school
administrators to meet with set goals, the teachers
and pupils must respond positively to increasing
pedagogical richness which consist of presentation,
practice and collaboration. Moreover, rethinking
pedagogy is as critical as identifying new
competencies that today’s learners’ needs to develop.

It was the submission of this paper that Nigerian
youths are to be prepared effectively to face life
challenges of the 21* century, while the country’s
education stakeholders should endeavor to make

teaching, learner-centered rather than teacher-
centered.

RECOMMENDATION

The most important recommendation is that

systematic teacher training should be provided for
effective  implementation  of  learner-centered
teaching. If Nigeria is to attain the desired goal of
primary and secondary education of having graduates
who are thinkers and innovators, then;

1. The government has to ensure the use of
learner-centered teaching methods by;
Planning and implementing systematic
teacher  training on learner-centered
methods;

Providing the necessary infrastructure that
will allow the creation of small class sizes in
which teachers can effectively use the
learner-centered teaching methods;
Employing qualified school teachers in
public secondary schools who have the
necessary language, content and pedagogical
skills to use learner-centered teaching
methods in teaching.

Finally, there is also need to reduce the high
teacher-pupil ratios thus making it possible
for the teachers to effectively use learner-
centered teaching methods.


https://markquinn1968.wordpress.com/2014/12/06/nqt-lesson-swap-removing-the-crutches/
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