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Abstract

Identifying learners with special needs among regular learners is a complex task in the field of education.
Despite the efforts that the Kenyan government has put in place to provide free education to all children,
learners with special needs still face discrimination that is propagated by their families, schools and the
community. These children need to be identified early for placement, intervention and family involvement in
their education. In an effort to establish if early identification takes place, the researcher sought to examine
home environmental factors influencing the identification of learners with special needs among primary schools
within Nakuru County, Kenya. The study was guided by Jean Piaget’s theory of child development. A
descriptive survey research design was used. Data was gathered using questionnaires for teachers and interview
for head teachers. The sample constituted of 4 head teachers and 12 class teachers as respondents. Data was
analysed using descriptive statistics (statistical package for social science, Version 24) and presented in form of
tables, graphs, frequency distributions and percentages. The findings indicated that majority of the parents are
unwilling to disclose that they had children with special needs. Also, most of disabled children remained at
home when others attended school. It was also noted that their parents felt embarrassed and as a result they
confined them at home to avoid the humiliation. It is hoped that the findings of this study will inform
government, especially the ministry of education to carry out more sensitization among parents so that those
who have children with special needs may willingly take them for identification, assessment and appropriate
placement.
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INTRODUCTION and it ensures provision of Education for all children
Full inclusion in education for children with special with special needs through regular schools as
needs is an issuethat has vocal supporters and opposed to the traditional practice of using special
distracters in equal measure. There are those who schools and special units. The policy states that
strongly belief that all children with disabilities MOE shall recognize and reinforce inclusive
should be taught inclusivelywith appropriated support Education as one means of enabling children with
[1]. That is, in a in a regular classroom which they special needs to access education.
would attend if they were not disabled. Serving
students with special needs in an inclusive However, the dream of inclusion in Kenya is still far
environment is ineffective. This is because the from being realized. This is because the strategies of
diagnostic and instructional models, practices and identification, assessment and subsequent placement
tools for inclusion are fundamentally flawed are not well established. Change of attitudes for the
particularly for children considered to have mild to personnel working with special needs learners
moderate disabilities. including teachers and care givers, provision of
financial and material resources are just but a few
In Japan, the basic law concerning the education of ~ among the list of what needs to be investigated.
people with disabilities has been revised severally. Therefore, more in field needs to be accomplished in
This is in an effort towards ensuring inclusive order to realize a successful end. This starts with
education system [2].  Special schools should only proper policies and processes of early identification.
be attended by those who have severe disabilities, It is in this basis that the background to this study is
and cannot be accommodated in regular schools. In resting on.
the Zimbabwean context, inclusive education
involves the identification and minimization or Statement of the Problem
elimination of barriers to students participation in Identification of special needs among regular learners
traditional settings i.e. schools, homes, communities remains the biggest challenge the field of education.
and work places [3]. In Kenya, a national policy The right placement in public primary schools which
dubbed “National Special Needs Policy” is in place will then lead to inclusivity cannot take place if
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proper identification process is not carried out.
Therefore, despite the Kenyan government efforts to
provide free education to all children, these efforts
have not borne much fruits because these children
with special needs continue are discriminated by their
families, schools and the community. This is what
motivated the researcher to carry out the research on
home environment factors influencing the
identification of learners with special needs among
public primary schools in Nakuru County.

Purpose of the Study

To determine home environment factors influencing
the identification of learners with special needs in
Nakuru County, Kenya.

Research Question
Which are the home environment factors that hinder
effective identification of learners with special
educational needs?

Independent Variable

Home environment
e  Stigma
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Theoretical Framework of the Study

The study was based on Jean Piaget’s theory. The
theory proposes that children’s growth is proportional
to their chronological age. This theory enabled the
researcher to distinguish the typical patterns of
development from the unique ones which
thenprovides additional instructional assistance to the
young children.  Ordinarily, teachers note the
chronological age of the learner, and then they relate
it to the performance;if there is a deviation, this is
useful in identifying learners with special needs.This
is what makes this theory relevant to the study.
Furthermore, Piaget theory focuses on development
of a child rather than learning per se; it is concerned
with the children rather than all learners, meaning
teachers should assess children individually [4].

Dependent Variable

\4

. Socio-economic status
. Cultural barriers

Figure 1: Conceptual Framework

EMPIRICAL REVIEW

Identification is a complex process. It’s transverses
individual parents, teachers and the society. In this
context it also involves the challenges and barriers
that schools face as they endeavor to include students
with special needs. Specifically, this study is
concerned with how these barriers affect the
identification process of learners in primary public
schools.  There are numerous barriers to
identification; the related literature deals with stigma,
cultural and environmental barriers.

Stigma can be defined as an adverse reaction to the
perception of negatively evaluated difference, as
such, it is not an attribute of the individual who bears
the difference but rather resides in the interactions
between the person with a difference and others who
evaluate that difference in negative terms [5]. The
greatest impediment to a person taking full
participation is not their physical flaws, but rather the
myths, misconceptions, misunderstanding that the
society attaches to them [6]. What makes the disabled
particularly  threatening is the psychological
mechanism of projection, and identification by
people imputing, their feelings, plans and motives to
others and in turn, incorporates those feelings as their
own.There are five components of stigma, namely;
labeling, stereo-typing, separation, status loss and
discrimination.  Labeling is the recognition of
differences and the assignment of social salience to
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those differences [7]. In the context of disability it is
the recognition that a certain biological trait differs
from the norm in the ways that have social
significance. Stereotyping is the assignment of
negative attributes to the socially salient differences.
They are deemed by others as undesirable
differences. Separation occurs when the reactions of
the others to those differences lead to pronounced
sense of “otherness”. Status loss and discrimination
occurs when stigma interferes with individual’s
ability to participate fully in the social economic life
of his or her community.

Stigma not only affects the experiences of those in
possession of stigmatizing characteristics but also
spreads to close family members and others whom
the bearer of the negative differences associates
with[8]. Family members who learn that their
children suffer from specific disability avoid stigma
by covering the disability of their child. Just like
individuals with disabilities themselves, family
members who feel stigmatized often experience
increased emotional distress and social isolation. In
fact, families often report that a person with disability
is not a burden to them, but the burden comes from
dealing with people in the community whose
attitudes and behaviors are judgmental, stigmatizing
and rejecting[9]. The existing literature justifies how
stigma affects special needs. Pupils joining primary
public primary schools in Njoro are of mixed abilities



and disabilities. Some of the disabilities are
concealed either deliberately or otherwise. The
evaluated how stigma hinders proper identification of
learners with special education needs.

Culture as a shared organization of ideas that include
the intellectual, moral and aesthetic standards
prevalent in a community [10]. Culture denotes a
historically transmitted pattern of meaning embodied
in symbols, a system of inherited conceptions,
expressed in symbolic forms by means which men
communicate, perpetuate and develop their
knowledge about attitudes towards life.

Unfortunately, there is no middle ground, either the
impaired person feels stigmatized or they are fully
accepted into daily activities of a given society. For
instance, in the United States, regardless of what
impaired people may think of themselves, they are
given a negative identity by the society, and much of
their life is a struggle against that imposed image
[11]. In Uganda, physical disabilities are believed to
have an aura of contamination which surrounds the
disabled and becomes attached to their family
members; this is the reason the former self- imposed
dictator  President Idi Amin Dada ordered the
dumping all those who had physical disabilities in the
Lake Victoria. This study examines the relationship
of culture and how it affects the identification process
of young learners who are included in the regular
schools of the study area. The related literature has
found that, considering the child’s life experiences,
their cultural background also needs special
considerations. Not all cultures place same emphasis
on the attainment of a particular developmental skills
or “milestones”. Further, no study has been done
specifically in the area of study to relate culture and
identification. Therefore, the researcher investigated
how teachers regard cultural aspects when identifying
learners with special needs and to what extent they
can affect the recognition of exceptional children in a
class.

UNESCO reports that as a result of introduction of
free primary education between the year 2003 and
2004, the student’s school population rose by almost
40%. During this period, the Kenyan government
increased the number of teachers by 6%, which was
grossly inadequate compared to the number of
students in the classes[12]. The reality of teachers
handling over 100 pupils per class has become a
characteristic of regular schools raising the issues of
academic performance and the effectiveness of
learning in those institutions. This then greatly
disadvantages children with special needs, since in
reality even those non-disabled are not reached in a
class situation. Therefore, for the disabled, they are
never considered at any point, let alone the
identification of their special needs. Lack of
statistical data of the disabled children in regular
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schools makes it hard to develop a proper
measurement tool[11]. Equally, there is scarcity of
professional services which makes it hard to
effectively and accurately label children with
disabilities. In the face of advantages and challenges
of FPE in Kenya, there was a need to conduct a
research focusing on identification to reveal barriers
hindering the process.

Sim and Vaz [12] investigate factors associated with
primary school teachers’ attitudes towards the
inclusion of students with disabilities. Seventy four
primary school teachers participated in a cross-
sectional survey conducted in Western Australia.
Teachers' attitudes and efficacy toward integration of
students with disabilities were measured using the
opinions relative to integration of students with
disabilities scale and Bandura's Teacher Efficacy
scale respectively. The findings indicate that four
teachers attributes namely, age, gender, teaching self-
efficacy and training collectively explain the
variability in teachers' attitudes towards including
students with disabilities. However, the study is
confined to teachers’ attitudes towards inclusion of
students with special needs as opposed to the current
paper which was exclusively of and home
environment influencing the identification of learners
with special needs. Moreover, the study was carried
out in a developed country and the findings of the
study may not be applicable in a developing country
like Kenya.

Mutisya [13] investigates the factors influencing
inclusion of learners with special needs in regular
primary schools in Rachuonyo district, Kenya. The
study adopts a descriptive survey research design.
The independent variables comprise of teaching
experience, professional qualification, teaching
strategies, resources, support services and attitude
among others. The dependent variable was inclusion.
Target population of this study constituted all head
teachers, teachers and class six pupils in regular
primary schools in Awach Zone. Purposive sampling
as well as random and stratified sampling are used to
select the sample. Questionnaires were used to collect
data. The findings of the study reveal that trained
teachers, adapted environment and appropriate
resources hence this attracted enrollment of the
children with disabilities in these schools. However,
it was noted that the schools need funding to sustain
their resources so as to support children with special
needs. All the teachers showed willingness to have
children with disabilities in their schools.
Nonetheless, the study focused on the teaching
experience, teaching strategies availability of
resources as opposed to the current study which
focused on home environment influencing the
identification of learners with special needs.



Njoroge [14] investigates the institutional related
factors affecting performance of learners with special
needs in Kamukunji public primary schools in Kenya.
Descriptive research design was used targeting the 18
head teachers, 420 teachers and 221 learners with
disabilities in the district. The data for this study was
collected using questionnaires and interview guides.
The study findings show that most of the learners
indicated that the learning environment was
supportive. Based on the results of the study, it can be
concluded that pupils with special needs are
comfortable when they areaccepted, they gain a lot
from others other pupils without special needs. The
study only focused on the institutional related factors
affecting performance of learners with special needs
and left out other factors like home environment
which the current study covered.

Kipkosgei [15] reviews the factors influencing
enrolment of learners with disabilities in an inclusive
education in primary schools in Nandi south district
Kenya. The objectives of the study were to determine
how physical facilities are structured to accommodate
learners with special needs, determine sufficiency of
teaching and learning resources teacher preparedness
to handle learners with disability, relevancy of
curriculum to meet needs, aspirations and
expectations of special learners and to determine
adequacy of available funds in financing special
needs education. Using a descriptive research design,
the study sample consisted of 44 head teachers and
306 class teachers.

Table 1: Target Population
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The data was analyzed using descriptive statistics
supported by tables, graphs, frequency, distribution
and percentages. The study findings reveal that lack
of structured physical facilities hindered enrolment of
learners. The study concludes that pupils’ enrolment
hindered implementation in terms of straining of
physical facilitates and increased teacher workload
which ultimately contribute to decline in standards of
education. However, the study only concentrated on
how physical facilities are structured to accommodate
leaners with the special needs. The paper sought to
fill the gaps by exclusively focusing on home
environment influencing the identification of learners
with special needs education in Nakuru County.

MATERIALS AND METHODS

A descriptive survey research method was used in
this study. The design allows description of variables,
both dependent and independent under study without
manipulation and gives the researcher an opportunity
to gather, summarize, interpret and analyze the data
collected. The study was carried out in Njoro Sub-
county. It is a new Sub-county with no assessment
center (EARC). It is located 20 kilometers from
Nakuru Town. The Sub-county has two zones,
namely; Kihingo and Njoro central. The study
targeted 40 schools. All schools are mixed day and
therefore this reduced gender bias and segregation.
They host a wide range of pupils from diverse
background both ethnically and culturally. The
accessible population was 40 head teachers, and 120
teachers in public primary schools within Nakuru
County. The table 1 below shows Krejcie and
Morgan [16] table showing how population and
sample size of the respondents are spread.

Population 10 20 30 40 50 250 300 400 1500
Sample size 10 19 28 35 44 162 169 306 1500
2000 3000 4000 5000 10,000 20,000 50,000
341 351 357 370 377 381 384

As per the above table, the population of 40 head Table 2: Sample size

teachers was sampled to give 4 head teachers and 120
teachers to give a sample of 12. A total of 160 were
sampled to yield 16 respondents. Purposive sampling
was used to sample 4 head teachers. The head
teachers were sampled because they are the ones who
plan for enrolment of all learners’ in their respective
schools. Random sampling was used to select other
teachers from other levels. Teachers were sampled
since they offer instructions to learners with
disabilities once they are in class. The study sample
size comprised 4 head teachers of the respective
sampled schools, 2 standard one teachers and any
other special needs teacher in the schools. The
sample size as 10% of the population which is
considered high enough to minimize the sampling
error.

Teachers Head teachers Total
Male Female Male Female
Target 70 50 24 16 160
Sample 7 5 2 2 16
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The study collected data using both questionnaires
and interview schedules. Questionnaires were used to
collect data from the class teachers while interviews
solicited data from the head-teachers. The researcher
conducted a pilot study in Ndarugu Primary School.
The school is located in the same county but was not
included in the main study. A pilot study served to
validate the survey items by cross- checking their
reliability as well as other statistical procedures for
analyzing data. Pilot study data was also used to test
the instruments’ validity. Data collected from the
research was coded and analyzed using descriptive
statistics which were derived from statistical package




for social sciences (SPSS). Qualitative and
quantitative methods of data collection were used.
Quantitative data collected during the research
explained the phenomenon being analyzed and it was
presented using descriptive statistics which included
percentages, mean, standard deviation, frequency
distribution tables, graphs and pie charts.

RESULTS AND DICUSSIONS

Challenges in Home Environment Affecting
Identification of Learners with Special Needs

The study sought to establish challenges in home
environment that affected the identification of
learners with special needs. From the findings,
majority of the respondents indicated that income
level of a guardian/parent posed a great challenge in
the identification of children with disabilities. Low
income families may not have consistent doctors or
day care services to help identify disabilities or
developmental delays. Some of these parents may not
initiate the process because they struggle to identify
the signs or don’t understand what their rights are.
Insufficient knowledge among parents or guardians
of special needs children also posed a great challenge
in the identification of children with disabilities. The
researcher also sought to establish whether parents
were willing to disclose the information about their
children with special needs. From the findings
majority of the parents indicated they were unwilling
to disclose that their children needed special needs.
This is because most parents did not want to see their
child treated differently or teased by other children.
Some parents were yet to come with terms with the
idea that their child has a disability or possibly life-
changing diagnosis.

Knowledge of Disabled Children who remain at
Home

The researcher sought to establish whether there are
disabled children who remain at home when others
go to school. The results of the findings are shown in
figure 1

Figure 1: Knowledge of disabled children who
remain at home

From the findings, majority of the respondents stated
that there are disabled children who remained at
home when others go to school while few numbers of
the respondents indicated there are no disabled
children who remained at home. This implies that
majority of disabled children remain at home when
others go to school. According to Okech [17],
children with special needs are unable to access
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meaningful education because society is organized to
meet the needs of non-disabled people as manifested
by the negative attitudes that hamper their efforts to
lead ordinary lives. For instance, the stereotyping of
mental health patients as *mad men’ not only affects
their emotional and self-esteem but keeps them away
from mainstream society.
Reasons why Parents don’t allow Disabled
Children to Come out

The researcher further sought to determine the
reasons why parents do not allow disabled children to
go to school. According to the findings, the
respondents indicated that majority of parents felt
embarrassed to have children with special needs,
therefore, they keep them at home to avoid being
humiliated. The findings confirm Danseco’s [18] that
traditionally and culturally, African societies hold
negative attitudes and beliefs towards disability.
Often disability is associated with witchcraft and
promiscuity during pregnancy and a punishment by
ancestral spirits. Intra-house relations may also affect
access to education by CWSN as parents with low
education levels tend to have less interest in
education and maybe reluctant to invest in the
education of their children.

CONCLUSIONS AND RECOMMENDATIONS
From the findings the researcher concludes that
income level of a guardian/parent pose a great
challenge in the identification of children with
disabilities. Low income families may not have the
finances to enable them see doctors or day care
services to help identify disabilities or developmental
delays. The study also concludes that majority of the
parents are unwilling to disclose the fact that they
have children with special needs. In fact, majority of
disabled children remain at home when others go to
school because parents feel embarrassed; therefore,
they confine them at home to avoid being humiliated.
From the foregoing findings it is recommended that
there is need for government to roll out sensitization
programs that will target parents with special needs
children as well as the society at large so as to change
some of the socio-cultural and stereotypes that hinder
special needs children from accessing education.
Also there is need to incorporate special education
curriculum in teacher training colleges and in-service
those already in the field to equip them with
knowledge and skills to enable them handle children
with special needs. However the study was limited

CONTRIBUTION TO KNOWLEDGE

The study is of help to the entire education system in
making preparation and starting early intervention
programs for learners identified with special
education needs. The study is of help to parents in
identifying children with disabilities so that those at
risk can start the intervention measures
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