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Abstract 

The study determined students’ knowledge of National Value as well as their levels of value self-efficacy in 

Civic Education among senior secondary school students. It also investigated the influence of value self-efficacy 

on students’ knowledge of National Value and finally examined the influence of gender and ethnicity on 

students’ knowledge of National Value in Civic Education. The study adopted survey research design. Senior 

secondary school students constituted the population for the study. Six hundred and two (602) students were 

sampled using simple random sampling technique. Two instruments were used for the study. These include: 

Value Self-Efficacy Scale (VSES) and National Values Orientation Test (NVOT). The instruments were 

developed by the investigator and validated before use. Two research questions were asked and answered, and 

three hypotheses were tested and verified. The results showed among others that 92.5% of the students had high 

value self-efficacy and there was a significant influence of ethnicity on students’ knowledge of National Values 

(F=9.391, p<0.05). The study concluded that students’ knowledge of National Value is low whereas their value 

self-efficacy is considerably high 

________________________________________________________________________________________ 
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INTRODUCTION  

Civic Education, as a discipline, has been defined 

variously by different authors.  Sears and Hughes 

(1996) conceived Civic Education as a continuum 

that range from passive (or elitiart) to active 

(activist).  They argued that activist conception of 

Civic Education comes closer in theory to achieving 

the determined goals of civic education than does a 

passive role. Osuagwu and Ogbonnaya (1997) 

defined Civic Education as the process of imparting 

knowledge, virtues, norms, values, attitude and 

acceptable manner of conduct and behaviours into the 

citizens of a community or nation which is aimed at 

building a strong community or nation.  Hodges 

(2008) saw Civic Education as a course of study that 

introduces learners to the process of democratic 

socialization by promoting support for democratic 

behaviours and values and citizens. 

 

According to Ukegbu, Mezieobi, Gbenga, Abdul-

Rahaman and Anyaoba (2009), Civic Education is 

defined as an effort to impart knowledge, skills, 

abilities, societal values, norms and attributes 

necessary for an active life to build a great nation. 

Dandali (2011) saw Civic Education as an aspect of 

Social Studies that focuses on political values and 

citizenship missions in order to build a peaceful and 

healthy nation. Adetoro and Omiyefa (2011) defined 

Civic Education as value loaded school subject that 

concentrate on social attitude, and human value. 

 

From the above definitions, it could be noted that 

values are inbuilt in civic education and therefore are 

inseparable concepts.  No wonder Banks (2005) 

noted that ideals and values which are rooted in Civic 

Education emerged about a century ago as a kind of 

panacea for solving problems confronting mankind. 

 

It is on this premise that centre for Civic Education in 

1994 identified three major components which 

include: 

(i) Civic knowledge:  This is concerned with the 

content matter, that is, what citizens ought to Know; 

(ii) Civic skill:  This is concerned primarily with 

intellectual and participatory level of citizens  

based on the acquired body of knowledge; and 

(iii) Civic disposition:  This has to do with individual 

contributing to well-being of the entire  

society by demonstrating a sense of dignity and 

worth. 

 

To this end, the aims and objectives of Civic 

Education, according to Shetu (2011),are to: 

(i)  ensure the participation of well informed and 

responsible citizens skilled in the arts of  effective 

action and  deliberation; 

(ii)  deepen and strengthen democratic culture; 

(iii)  ensure the protection of individual’s rights; 

(iv)  forming and maintaining an intention to pursue a 

common goal; 

(v)   protect individuals from unconstitutional abuses 

by government and from attack on their  right from 

any source be it private or public; 

(vi) seek the broad knowledge and wisdom that 

informs judgment of public affairs; 

(vii)  develop the skills to use knowledge effectively; 

and 
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(viii) foster the qualities of mind and heart required 

for successful government within a  

constitutional democracy. 

 

The above points tallied with the responsibilities of 

National Orientation Agency (NOA) as stipulated by 

Orientation and Peace Education Department 

(OPED) which include: 

(i)   Instilling positive and desirable attitudes, values 

and behaviours among the citizenry; 

(ii)  Inculcating values and virtues of patriotism, 

honesty and positive work ethic; 

(iii) Promoting peaceful co-existence, conflict 

resolution and a violence free society; 

(iv) Orientating Nigerians, particularly youth against 

negative attitude such as examination  

malpractice, drug abuse among others; and 

(v)  Inculcating amongst Nigerians respect for 

National symbols (National Flag, Nigerian Coat of  

Arms, National Anthem and Pledge (National 

Orientation Agency, 2011) 

 

It is therefore not a gainsaying that Civic Education 

curriculum programme is pivotal to the development 

of contents that are geared towards the enhancement 

of national values through the teaching of Civic 

Education 

 

On the other hand, according to Bandura (1977), self-

efficacy is defined as a person’s belief about their 

ability to organize and execute courses of action 

necessary to achieve a goal.  Belief about self-

efficacy has a significant impact on one’s goals and 

accomplishments by influencing personal chance, 

motivation and ones’ patterns and emotional 

reactions. Self-efficacy influences the adoption of 

healthy behaviours, the cessation of unhealthy 

behaviours and the maintenance of behavioural 

changes in the face of challenge and difficulty. To 

this end, inadequate attention to National Values will 

foster inappropriate and unproductive behaviours 

among the Nigerian youths. 

 

Perceived self-efficacy according to Bandura (1977) 

is defined as people's beliefs about their capabilities 

to produce designated levels of performance that 

exercise influence over events that affect their lives. 

Self-efficacy beliefs determine how people feel, 

think, motivate themselves and behave. Such beliefs 

produce these diverse effects through four major 

processes. They include cognitive, motivational, 

affective and selection processes. (Bandura, 1977). A 

strong sense of efficacy enhances human 

accomplishment and personal well-being in many 

ways. People with high assurance in their capabilities 

approach difficult tasks as challenges to be mastered 

rather than as threats to be avoided. Such an 

efficacious outlook fosters intrinsic interest and deep 

engrossment in activities. In contrast, people who 

doubt their capabilities shy away from difficult tasks 

which they view as personal threats. They have low 

aspirations and weak commitment to the goals they 

choose to pursue. When faced with difficult tasks, 

they dwell on their personal deficiencies, on the 

obstacles they will encounter, and all kinds of 

adverse outcomes rather than concentrate on how to 

perform successfully. They are slow to recover their 

sense of efficacy following failure or setbacks. 

Because they view insufficient performance as 

deficient aptitude, it does not require much failure for 

them to lose faith in their capabilities. They fall easy 

victim to stress and depression. 

 

Self-efficacy affects every area of human endeavors. 

By determining the beliefs a person holds regarding 

his or her power to affect situations, it strongly 

influences both the power a person actually has to 

face challenges competently, complete tasks 

appropriately, perform better in a choosing field of 

study and the choices a person is most likely to make. 

Self-efficacy has been described to have a significant 

relationship with academic achievement of students 

in several subjects. For instance, Oddny, (2011), in 

her study, discovered that reading self-efficacy was a 

significant positive predictor of reading 

comprehension scores. Maria (2014) also concluded 

in her study that a significant relationship exists 

between academic self-efficacy of an adult learners 

group in an online learning context and their 

academic achievement. 

 

Quantitative review of gender differences in school 

subjects’ achievement reveals significant differences. 

A study by Otieno-Alego (1991) on competence of 

junior secondary school pupils on the science process 

skills of observation, prediction, generalization and 

control of variables, showed that boys performed 

significantly better than girls. On open-mindedness, 

boys were relatively more competent than girls. Most 

studies done on gender concluded that boys generally 

perform better than girls especially in practical in 

science (Eshiwani, 1986). However, Mondoh (1986) 

found that there was no significant difference 

between boys and girls in performance of some 

mathematical concepts. In a study on teachers’ 

competence by Adeyemi, (2016), he concluded that 

gender has no significant influence on their 

competence. Consequentially, examining the 

influence of gender on students’ knowledge of 

National value becomes imperative. 

 

An ethnic group or ethnicity is a category of people 

who identify with each other based on similarities 

such as common ancestral, language, social, cultural 

or national experiences (Abizadeh, 2001). Unlike 

other social groups (wealth, age, hobbies), ethnicity is 

often an inherited status based on the society in 

which one lives. Membership of an ethnic group 

tends to be defined by a shared cultural heritage, 

ancestry, origin myth, history, homeland, language or 
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dialect, symbolic systems such as religion, mythology 

and ritual, cuisine, dressing style, art, and physical 

appearance. In terms of student achievement, studies 

had shown differences in educational achievement 

across various ethnic and racial groups. 

 

Multivariate analysis of variance on ethnic and 

gender differences in test anxiety and achievement 

test performances of Nigerian junior secondary 

school students indicated there were significant 

ethnic and gender effects on the test anxiety and 

achievement test performance of the students 

(Adigwe, 2007). Certain differences in educational 

performance between specific ethnic groups may 

result from differences in their respective cultural 

values. Luster and Okagaki (1993) opined that it is 

important to consider the influence of ethnic group-

specific cultural values. Such values may influence 

parents' attitudes toward goals for their children, and 

thereby influence the educational performance of 

their children. 

 

Statement of the Problem 

According to FRN (2014), youth are one of the 

greatest assets that any nation can have. Not only are 

they legitimately regarded as the future leaders, they 

are potentially and actually the greatest investment 

for a country’s development. They serve as a good 

measure of the extents to which a country can 

reproduce as well as sustain itself. The extent of their 

vitality, responsible conduct and roles in the society 

is positively correlated with the development of their 

country. However, past studies (Aiyede, 2009; Jega, 

2012; Ibrahim, 2012; Kaiyo, 2012; &Jawnch, 2012) 

have shown that many Nigerian youths are 

misguided, get involved in various social vices which 

are posing threats to the wellbeing of the nation and 

are not equally paying attention to national values 

which could be curbed and addressed through Civic 

Education as a discipline in our schools.  It is on this 

premise that the study sought to investigate the 

influence of value self-efficacy on knowledge of 

National values in Civic Education among senior 

secondary schools students in Osun State Nigeria. 

 

Objectives 

The objectives of this study are to: 

a. determine students’ knowledge of National 

Value in Civic Education among senior 

secondary school students in Osun State; 

b. determine students’ level of value self-

efficacy; 

c. investigate the influence of value self-

efficacy on students’ knowledge of national 

value in Civic Education; 

d. examine the influence of gender on the 

students’ knowledge of national value in 

Civic Education; and 

e. examine the influence of ethnicity on 

students’ knowledge of national value in 

Civic Education 

 

Research Questions 

1. What is the students’ knowledge of National 

value in Civic Education among senior 

secondary school students in Osun State? 

2. What is the level of students’ level of value 

self-efficacy? 

  

Hypotheses 
1. There is no significant difference in the 

knowledge of National value of students 

with low and high level of value self-

efficacy 

2. There is no significant influence of gender 

on the students’ knowledge of National 

value in Civic Education 

3. There is no significant influence of ethnicity 

on students’ knowledge of National value 

 

METHOD 

The study adopted a survey research design. Survey 

research design is a research design in which data is 

collected and analysed for a group of people and 

items under study considered to be a good 

representative of the entire group. Survey design was 

adopted for this study as it allowed information to be 

gathered from a reasonable sample of respondents 

that provided data that was subsequently analysed in 

order to determine the influence of value self-efficacy 

on knowledge of national values in Civic Education. 

The population for the study comprised senior 

secondary school Civic Education students. A total of 

602 respondents were selected as the sample for the 

study through multistage sampling procedure. Five 

Local Government Areas (LGAs) were selected from 

the thirty LGAs using simple random sampling 

technique. In each of the LGA sampled, three senior 

secondary schools were selected through simple 

random sampling technique from which 40 students 

were randomly selected per school except the last 

school visited where 42 students were selected 

through random sampling technique.  

 

Two instruments were used for data collection. (I) 

Value Self-Efficacy Scale (VSES) which had two 

sections: Section A was on Personal information 

while Section B consisted of 30 items on individual’s 

value self-efficacy scale that has four options ranging 

from very true of me to not true of me. (II) National 

Value Orientation Test (NVOT) which also had two 

sections. The first section sought students’ socio-

demographic information while the other section 

contained 60 test items on national values as taught in 

Civics. The two instruments were validated before 

used. VSES was trial-tested and validated using a 

sample of 40 senior secondary 2 Civic Education 

students from co-education public school that were 
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not part of the sample that participated in the study. 

Cronbach Alpha Coefficient was used to establish the 

construct validity and internal consistency of the 

instrument which was found to be 0.78. NVOT was 

given to expert in Civic Education and Test and 

Measurement for their comments after which it was 

trial-tested and validated using a sample of 40 senior 

secondary 2 Civic Education from co-education 

public school that were not part of the sample that 

participated in the study. Kuder Richardson formula 

20 (KR-20) was used to establish the construct 

validity and internal consistency of the instrument 

which was found to be 0.80. Five research assistants 

were trained and assisted in distributing the 

instruments to the students in the selected schools in 

each of the LGA. The instruments were retrieved 

from the respondents. Data collected were analysed 

using frequency count, simple percentage, t-test and 

One-way Analysis of Variance (ANOVA). 

 

RESULTS 

Research Question 1: What is the students’ 

knowledge of National value in Civic Education 

among senior secondary school students in Osun 

State? 

 

Table 1:  Students’ knowledge of National Value 

Knowledge of 

National Value 

Frequency (f) Percentage 

(%) 

Low 331 55.0 

Partial 220 36.5 

Adequate 51 8.5 

Total 602 100.0 

Note: score 1-49%= Low 

 50-69=Partial 

 70% and Above=Adequate 

 

Table 1 shows students’ knowledge of national value 

in Civic Education among senior secondary school 

students in Osun State. It show that more than half 

331(55%) of the students had low knowledge of 

national value, 220(36.5%) had partial knowledge 

while 51(8.5%) had adequate knowledge of national 

value. it is shown from this result that knowledge of 

national value of senior secondary school students in 

Osun State is low. 

 

Research Question 2: What is the students’ level of 

value self-efficacy? 

Table 2:  Level of Value Self-Efficacy of Senior 

Secondary School Students in Osun State 

Level of Value 

Self-Efficacy 

Frequency (f) Percentage 

(%) 

Low 45 7.5 

High 557 92.5 

Total 602 100.0 

 

Table 2 shows level of value self-efficacy of senior 

secondary school students in Osun State. It show that 

the vast majority 557(92.5%) of the students had high 

value self-efficacy while 45(7.2%) of the students 

had low value self -efficacy. There is clear indication 

as shown in this result that senior secondary school 

students in Osun State had high value self-efficacy. 

 

Hypothesis 1: There is no significant difference in 

the knowledge of national value of students with low 

and high level of value self-efficacy. 

 

In order to test this hypothesis, students’ scores on 

national value orientation test were subjected to a t-

test of independent test using students’ level of value 

self-efficacy as differentiating variable. The result is 

presented in Table 3. 

 

Table 3: t-test of significant difference in knowledge of National value of low and high value efficacious 

students 

Level of Value 

Self-Efficacy 

N Mean SD Std. 

Error 

Mean 

t df p 

Low 45 39.2222 14.43638 2.15205  

-3.486 

 

600 

 

.001 High 557 47.8217 16.03081 .67925 

 

Table 3 shows the difference in knowledge of 

national value of students with low and high in value 

efficacy in senior secondary schools in Osun State. It 

is shown in the table that there was significant 

difference in knowledge of national value of students 

with low, (M = 39.22, SD = 14.43) and high, M = 

47.82, SD = 16.03; t (600) = -3.486, p < .05. This 

result further shows that students with high value 

self-efficacy had higher mean than their counterparts 

with low value self-efficacy. Since the p-value is less 

than.05 thresholds, this is an indication that a 

significant difference exists in knowledge of national 

value of students with value self-efficacy and those 

with low value self-efficacy. The result concludes  

 

that there was significant difference in the knowledge 

of national value of students with low and high level 

of value self-efficacy. 

 

Hypothesis 2: There is no significant influence of 

gender on the students’ knowledge of national value 

in the teaching of Civic Education. 

 

In order to test this hypothesis, students’ scores on 

national value orientation test were subjected to a t-

test of independent test using gender as 

differentiating variable. The result is presented in 

Table 4. 
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Table 4: t-test of significant difference in knowledge of national value of males and females students 

Gender N Mean SD Std. Error Mean t df p 

Male 253 45.2899 14.68149 .92302  

-2.529 

 

579.239 

 

.012 Female 343 48.5811 16.98751 .91724 

 

Table 4 shows the difference in knowledge of 

national value of male and female students in senior 

secondary schools in Osun State. It is shown in the 

table that there was significant difference in 

knowledge of national value of male, (M = 45.29, SD 

= 14.68) and female, M = 48.58, SD = 16.99; t 

(579.24) = -2.529, p < .05. This result further shows 

that female students had higher mean score in 

national orientation test than their male counterparts. 

Since the p-value is less than.05 thresholds, this is an 

indication that a significant difference exists in 

knowledge of national value of male and female 

students. The result concludes that there was 

significant difference in the knowledge of national 

value of male and female students. 

 

Hypothesis 3: There is no significant influence of 

ethnicity on students’ knowledge of National value 

 

 

Table 5: One-way Analysis of Variance test of significant influence of ethnicity on students’ knowledge of 

national value  

ANOVA 
 Sum of Squares df Mean Square F p 

Between Groups 4820.955 2 2410.478  

9.391 

 

.000 

P<.05 

Within Groups 148615.151 579 256.676 

Total 153436.106 581  

 

Table 5 shows a one –way between groups analysis 

of variance conducted to explore the influence of 

ethnicity on students’ knowledge of national value. It 

can be observed that there was a statistically 

significant influence of ethnicity on students’ 

knowledge of national value as determined by one- 

 

way Anova (F(2,579) = 9.391, p = .000). This result 

concludes that there is significant influence of 

ethnicity on students’ knowledge of national value. 

The result of post-hoc test conducted to find out 

where the differences exist is presented in Table 5. 

 

 

Table 6: Post-hoc test of multiple comparisons of knowledge of national value on the basis of ethnicity 

Multiple Comparisons 

(I) Tribe (J) Tribe Mean Difference (I-J) Std. Error Sig. 95% Confidence Interval 

Lower Bound Upper Bound 

Yoruba 
Igbo 8.04483

*
 2.12592 .000 3.0494 13.0402 

Hausa -1.56039 1.46166 .535 -4.9949 1.8742 

Igbo 
Yoruba -8.04483

*
 2.12592 .000 -13.0402 -3.0494 

Hausa -9.60522
*
 2.24873 .000 -14.8892 -4.3213 

Hausa 
Yoruba 1.56039 1.46166 .535 -1.8742 4.9949 

Igbo 9.60522
*
 2.24873 .000 4.3213 14.8892 

 

Table 6 shows Post-hoc comparisons using the 

Turkey HSD (Honestly Significant Difference) test 

indicated that the mean score of students of Yoruba 

extraction (M=47.66, SD=15.88) was significantly 

different from students of Igbo extraction (M=39.61, 

SD= 12.20) but no statistically significant difference 

was seen in the students of Hausa extraction 

(M=49.222, SD= 17.41). Also, the mean score of 

students of Igbo extraction (M=39.61, SD= 12.20) 

was found significantly different from those of 

Yoruba (M=47.66, SD=15.88) and Hausa  

 

 

(M=49.222, SD= 17.41), whereas, the mean score of 

those of Hausa (M=49.222, SD= 17.41) was found 

significantly different from those Igbo but not 

Yorubas. 

 

Table 7 shows Socio-demographic information of the 

students in the study area based on classes, gender, 

tribe, age, religion, family income as well as parental 

education. Their levels, frequencies as well as 

percentages (%) were indicated in the table. 
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Table 7: Socio-Demographic Information of the Students 

Variable Level Frequency (f) Percentage (%) 

 

 

Class 

SS1 97 16.1 

SS2 405 67.3 

SS3 84 14.0 

No Response 16 2.7 

Total 602 100.0 

 

 

Gender 

Male 253 42.0 

Female 343 57.0 

No Response 6 1.0 

Total 602 100.0 

 

 

Tribe 

Yoruba 321 53.3 

Igbo 69 11.5 

Hausa 192 31.9 

No Response 20 3.3 

Total 602 100.0 

 

 

Age 

10-15yrs 326 54.2 

16-20yrs 270 44.9 

21yrs and Above 6 1.0 

Total 602 100.0 

 

 

 

Religion 

Christianity 337 56.0 

Islam 193 32.1 

Traditional 12 2.0 

No Response 60 10.0 

Total 602 100.0 

 

 

 

Family 

Income (N) 

Below 18,000 187 31.1 

18000-36000 88 14.6 

37000-54000 83 13.8 

55000-72000 131 21.8 

Above 72000 66 11.0 

No Response 47 7.8 

Total 602 100.0 

 

 

 

 

 

Parental 

Education 

Non Formal Education 19 3.2 

Primary Education 37 6.1 

Secondary Education 145 24.1 

NCE/OND 91 15.1 

First Degree or its Equivalent 65 10.8 

Higher Degree 190 31.6 

No Response 55 9.1 

Total 602 100.0 

 

DISCUSSION 

The results indicated that majority of the students had 

low knowledge of national value. However, quite a 

reasonable number of the respondents had high value 

self-efficacy. This lays a good template for building 

and developing the right knowledge and attitude 

which would have positive influence on individual 

personality development and nation building. 

 

It is further revealed that a significant difference 

exists in the knowledge of national value between the 

students of high and low value self-efficacy. One of 

the most important consequences of self-efficacy is 

its influence on performance. In a study conducted by 

Bui, Fung So, Kwek and Rynne (2017), they 

submitted that positive relationship between self-

efficacy and performance was not found among 

international students but was significant in  

 

predicting the performance of domestic students. 

Howbeit, the findings of this study is in line with the 

submission of Bandura (1977) that self-efficacy has a 

significant impact on one’s goals and 

accomplishments by influencing personal chance, 

motivation and one’s patterns and emotional reaction. 

It equally upheld the finding in the study of Oddny 

(2011) who discovered that reading self-efficacy was 

a significant positive predictor of reading 

comprehension scores. Self-efficacy has proven to 

have a noticeable impact on knowledge acquisition of 

concepts as well as academics performance. Self-

efficacy is assumed to influence outcomes by 

directing attention, mobilizing effort, affecting 

persistence and structuring behavior. The implication 

of this is that academic activities have to be more 

self-efficacious so that they would enhance the 
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interactional educational process in the teaching and 

learning of values. 

 

The results also showed a significant difference in 

knowledge of national value of students across 

gender dichotomy. The findings affirmed that female 

students had higher knowledge of national value than 

their male counterpart. Though, in separate studies by 

Mondoh (1986) and Adeyemi (2016), it was 

discovered that gender does not significantly 

influence performance. Contrarily, Anthony, 

Chowdary, Dyson, and Thankappan (2012) found 

that there was a significant difference between the 

sexes with regard to smoking behaviour, with higher 

smoking rates in girls. However, the results of this 

study upheld the findings of Eshiwani (1986) and 

Otieno-Alego (1991) who submitted that gender has a 

significant effect on the performance of students. 

This is an indicator for the instructors of the national 

value and related subjects to be more sensitive to 

students’ rate of assimilation of the subject contents 

on the basis of gender in order to strike balance and 

ensure an optimum knowledge transfer across gender.   

 

On the influence of ethnicity on students’ knowledge 

of national value, the results revealed that ethnicity 

significantly influence students’ knowledge of 

national value. Based on this information, a multiple 

comparison test further revealed the pattern of the 

statistically significant differences between the ethnic 

groups. There was a significant difference between 

Yoruba extraction and Igbo extraction as well as Igbo 

extraction and Hausa extraction. Whereas, there was 

no significant difference between Yoruba extraction 

and Hausa extraction as examined in the study. Both 

race and ethnicity are, in fact, social constructs. The 

finding agreed with Anthony, Chowdary, Dyson, and 

Thankappan (2012) who discovered from their study 

that there was a significant difference 

between different ethnic groups with regard to 

smoking behaviour. 

 

The study therefore concluded that students’ 

knowledge of national value is low. Conversely, their 

value self-efficacy is considerably high. Also, the 

students’ level of value self-efficacy influences their 

knowledge of national value. Moreover, genders as 

well as ethnicity are capable of significantly 

influencing students’ knowledge of national value. 

Hence, these factors and more should be taken care of 

in the teaching and learning of Civic Education. 

 

LIMITATIONS 

Considering the sample size, 602 secondary school 

students may not be sufficient to make generalization 

about Osun State. 

 

 

 

 

SUGGESTIONS FOR FURTHER STUDIES 

1. The study could be replicated in other states in 

order to confirm or refute its findings and to have a 

broader scope for generalizations. 

2. Other variables school location, school type could 

be incorporated into further studies. 
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