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Abstract

In 2006, nearly 3.3 million students in the United States received out of school suspensions, demonstrating that
exclusionary discipline is on the rise and a frequently used practice in schools across the country. Studies have shown
that behaviors such as disobedience, inappropriate language, disrespect, defiance, disruption and excessive noise are the
most frequent reasons for office referrals. There is a need for effective strategies to decrease disruptive behaviors.
Mentoring relationships that incorporate Positive Behavior Support (PBS) strategies are effective for a student who
display disruptive behaviors in the classroom setting and decreases the need for more intensive levels of behavioral
support. One specific mentoring intervention that has been used to decrease students’ disruptive behavior is Check-in
Check-out. Check-in Check-out (CICO) is a type of mentoring program used at both the elementary and secondary
levels. This research-based intervention is a component of PBS and is a secondary level of support for the 5-15% of
students who have not responded to instruction on school wide expectations and are at-risk of dropping out. This paper

talks about the need for CICO, the positive effects of CICO, and the steps for implementation.
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INTRODUTION

Every public school in the United States is mandated by
federal law to use a zero tolerance approach for firearms
violations committed in schools (Gun Free Schools Act
of 1994) and a similar approach is also applied to
infractions such as bringing other weapons, illegal drugs,
over-the —counter medications and other prohibited
behaviors (APA Zero Tolerance Task Force, 2008). The
term “zero tolerance” is not defined in law or regulation;
nor is there a single widely accepted practice definition.
The U.S. Department of Education, National Center for
Education Statistics, defined zero tolerance as “a policy
that mandates predetermined consequences  or
punishments for specified offenses” (NCES, 1998). The
intent of zero-tolerance policies is to rid schools of
violence. However, implementing zero-tolerance policies
have resulted in several unintended negative side effects.
School administrators continue to misuse and abuse the
policy for incidents that were not meant to be covered
under zero tolerance. Zero-tolerance has become the tool
that school administrators use to justify the overuse of
suspension. Suspension has no benefits for students or
schools

Advocates for zero tolerance believe this policy prevents
school violence by removing dangerous students
immediately after an infraction and sending a strong
deterrent message to other students. Others believe that
more of a preventative, positive approach would also
deter many discipline and behavior problems. Positive
Behavior Support (PBS) may be one approach used to
decrease negative behaviors displayed by students;
therefore  decreasing the rate of out-of-school
suspensions. The educational strategy presented in this
paper is called Check in/Check out (CICO) and it relates
to sustainable development. According to the Asia-

Pacific Regional Strategy for Education for Sustainable
Development (ESD), socio- economic, environmental and
cultural realities are not static; therefore, educational
strategies should remain dynamic and grounded in best-
practice  research  (Education  for  Sustainable
Development, 2005). Further, educational strategies
proven effective in other regions can be used to support
students in the Asia-Pacific region. Conflict resolution is
included as an example of the peace and equity core issue
according to the according to the ESD. While traditional
values must be addressed throughout education in the
Asia-Pacific region, youths in rural and indigenous
communities can support education strategies, including
strategies that improve academic behavior and resolve
possible conflict between educator and student. CICO is
an evidence-based mentoring strategy that teaches youths
to resolve conflict, a skill that generalizes across urban
and rural homes, schools, and communities. In the United
States, the strategy has been used to increase retention
rates of students who would otherwise be excluded from
education due to behavior incompatible with academic
success.

Although exclusion is the most common disciplinary
response to problem behavior in the United State’s
secondary schools (Losen & Skiba, 2010; Skiba &
Knesting, 2001; Skiba & Peterson, 2000), there are
several concerns about its effectiveness. First, many times
students are repeatedly suspended for the same violation,
demonstrating that suspensions are not proactive and do
not prevent future offenses (Lewis, Butler, Bonner, &
Joubert, 2010). Second, out-of-school suspensions cause
students who are already academically challenged to have
even less success. Third, as already noted, culturally and
linguistically diverse students, especially male, minority,
and academically and behaviorally challenged students,
are suspended more often than their peers, which calls
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into question the objectivity and fairness of out-of-school
suspensions (Townsend, 2000). Educational exclusion as
a disciplinary response is not limited to the United States.
School systems globally need effective strategies that
increase academic engagement and will ultimately
address the ESD’s core issue of improving peace and
equity for all community members.

Check-In Check-Out as a Global Mentoring Strategy
Research supports the implementation of mentoring
programs as potentially successful approaches to meeting
the individual needs of at-risk students (Johnson, 2006;
Lampley, 2010). Students can achieved better grades,
established obtainable goals, and enhanced self-esteem
when partnered with caring, supportive adults (Smink,
2000). Further, Daloz (2004) also found that adult
mentors can provide improve the academic achievement
of students provide at-risk students who are at-risk for
exclusion by providing with positive and influential
mentoring interventions people in their lives and also
positively impacted academic achievement.

One specific mentoring intervention that has been used to
increase  decrease students’ disruptive academic
engagement is CICO Check-in Check-out (Todd,
Campbell, Meyer, & Horner, 2008). Check-in Check-out
(also referred to as the Behavior Education Program in
the literature) is a type of mentoring program used at both
the elementary and secondary levels. This research-based
intervention is a component of positive behavior support
and is a secondary level of support for the 5-15% of
United States students who have not responded to
instruction on school wide expectations and are at-risk of
dropping out. One critical component of CICO is the use
of daily report cards (DRC). This student- focused DRC
includes varying schedules, behavioral objectives, and
goals based on the student’s needs. CICO consists of
students daily checking in with an adult at the start of
school to retrieve a goal sheet and encouragement.
Teachers provide feedback on the sheet throughout the
day. Students check out at the end of the day with an
adult, and the student takes the sheet home to be signed,
returning it the following morning at check in. Educators
should use CICO to improve student accountability,
increase educational program structure; improve student
behavior and academic performance when other
interventions fail. Check in/check out provides feedback
and adult support on a daily basis, improves and
establishes daily home/school communication and
collaboration, improves student organization and
motivation. It helps students to self-monitor and correct,
teaches students to internalize success and it leads to
maintenance free responsible behaviors, habits, and
effort. Educators should use CICO when a student has
failed to respond to general class management techniques
and interventions is not participating, demonstrates
anxiety, frustration, poor attention, or impulsivity.

According to Crone, Horner, and Hawken (2004), the
structural goals of the CICO are to: (a) increase
antecedent prompts for appropriate behavior, (b) increase
contingent adult feedback, (c) improve the daily structure
for students throughout their school day, and (d) improve

feedback to families about student behavior (p. 2).
Students who participate in the CICO program check in
or meet with a designated adult twice during the day for
about 15 min each session. The morning check-in
includes the mentor: (a) engaging the student in a brief
chat (e.g., how was your evening, are you having any
issues in you classes right now?), (b) checking to see if
homework has been completed, (c) giving the DRC to the
student, (d) checking for necessary supplies, (e)
collecting the DRC that has been signed by the parent,
and (f) positively affirming the student (e.g., have a good
day). Using the DRC, classroom teachers rate the
behavior of the students throughout the day. Teachers are
also encouraged to remind student of alternatives to
disruptive or inappropriate behavior. The afternoon
check- out includes the mentor: (a) engaging the student
to provide a review of their day, (b) inquiring about
homework assignments and the materials needed to
complete them, (c) discussing any behavior issues that
may have occurred that day and the strategies used, and
d) finally totaling points earned by the student and giving
appropriate rewards. Reinforcers are linked to points
earned by using the DRC. The length of commitment to
program is individualized and based on weekly review of
data.

Check In/Check Out Evidence Base

Check in/check out is a highly effective highly effective
research based intervention that can be changed and
adapted to suit any school or situation (Crone, Hawken,
and Horner, 2010). Todd, Campbell, Meyer, and Horner
(2008) utilized a multiple baseline across four subjects
design consisting of ten weeks, two weeks baseline and
eight weeks of CICO intervention. The specific research
question was, "Is there a functional relation between
implementation of check in-check out and reduction in
the frequency of problem behaviors?" The authors
examined the effectiveness of the CICO program on
problem behaviors defined as being in the wrong
location, talking without the teacher’s permission, not
following directions, talking to peers, disturbing others,
and engaging in negative and physical altercations with
teachers and peers. Observations of the problem behavior
were conducted three or four days per week using a 20-
min partial interval recording system. Students displayed
intolerable and inconsistent levels of problem behavior
during baseline ranging from 30% to 100% of intervals
with problem behavior. Results indicated that all
participants demonstrated a decrease in problem behavior
with an average reduction of 17.5%. During baseline the
average number of office discipline referrals was 0.14%
per day across participants. The average office discipline
referrals per day across participants during intervention
decreased to 0.04%.

Hawkin, MacLeod, and Rawkins (2007) also found the
Behavior Education Program (BEP) to be effective. They
examined the effectiveness of the BEP on office
disciplinary referrals (ODR). The research question was,
"will the implementation of the BEP decrease office
disciplinary referrals?" Using a multiple baseline across
four groups, which included three students in each group,
a comparison between baseline and intervention of the
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ODRs per month for each group, was conducted.
Baseline data indicated that four out of five group’s
averaged 3.6% total ODRs per month with one group
having an average total of 7.5 ODRs per month. Nine of
the 12 students showed a significant reduction in office
referrals for the month. Results also indicated that the
BEP was related to the reduction of the average total
ODRs per month. Because of the implementation of the
BEP, there was a decrease in the need for additional
exhaustive behavior support services for most students.

In a case study, McCurdy, Kunch, and Reibstein (2007)
implemented BEP with eight elementary students
attending grades first through fifth.  The primary
dependent variable was the percentage of points earned
each day on a daily behavior report with 80% being
defined as successful. Results revealed that 50% of the
students exhibited successful outcomes, 25% moderately
successful outcomes, and 25% displayed undesirable
unsuccessful outcomes. According to the authors, BEP
represents a promising secondary prevention strategy for
urban schools with large numbers of students displaying
at-risk behaviors.

Implementing Check-in Check-out

Implementation of CICO must be done with fidelity and
careful considerations for it to be most effective.
Researchers have noted the steps that should be taken and
factors that should be considered when implanting CICO
in your schools. These steps and considerations are listed
below.

Steps (Kerr & Nelson, 2010)
1. Establish a targeted intervention team who determine
how the school will implement the CICO:

a. Who will be the designated person to meet
with students before and after school (e.g., guidance
counselor)?

b. Where will students meet with the designated
person?

¢. How will students be monitored (e.g., daily
point cards and office referrals)?

d. How will the students receive recognition for
improvement (i.e., what is the process for exchanging
points for back up reinforcers?)?

e. What are the resources needed to implement
this intervention (e.g., planning time, funds for
reinforcers, data entry/analysis)?

2. Develop daily report card to include (see below for
example):

a. Schoolwide expectations/rules

b. Monitoring intervals that include periods or
class activities

c. Rating scales for teachers to use to evaluate
during each time period

d. Place to record total daily points

e. Place for teachers to write positive comments
3. Train school staff and identified students.

4. Meet weekly to review data and implementation.
Decide next steps for targeted students (i.e., continue,
modify, fade, stop).

5. Provide quarterly updates to entire school.

Student Steps. (Kerr & Nelson, 2010)

1. Check in and pick up daily behavior card.

2. At the end of class, ask teacher for feedback and to fill
in the card.

3. Check out at the end of the day and receive reward if
daily goal is met.

4. Take report card home to get parent feedback and get
card signed.

5. Return signed card next morning when checking in.

Considerations (Myers, Briere, & Simonsen, 2010)
1. Maintain consistency

a. As much as possible, have the same
designated adult greet the student(s) each morning

b. Use checklists of implementation steps to
make sure the program is implemented consistently
2. Make sure that the CICO program is a school priority
to ensure consistent implementation.
3. Decide how data will be collected and analyzed: Some
schools use the SWIS program (www.swis.org)
4. Watch for students who are losing interest in the
program

a. Incorporate self-monitoring

b. Schedule booster student training sessions
5. Implement strategies to prevent students from hoarding
tokens

a. Involve students in the selection of back up
reinforcers

b. Schedule “have to pay to participate” events
(e.g., pizza parties)

c. Incorporate expiration dates for tokens

CONCLUSION

According to IDEA '97, PBS is the recommended form of
intervention for dealing with challenging behavior in
children with disabilities (Chitiyo & Wheeler, 2009, p.
58).  “This approach has become a significant public
school reform movement in the past eight years, and is
being implemented in approximately 39 states and in
more than 5,300 schools” (Frey, A.J., Lingo, A., &
Nelson, C.M., 2008, p. 5). School-wide positive behavior
support is being implemented in thousands of schools
across the country and has been demonstrated to reduce
discipline problems and increase time for instruction.

Mentoring programs can be used globally to increase
academic retention and improve the peace and equity,
which affects community members. There is evidence of
a positive correlation between mentoring, positive
behavior, and the academic outcomes of students who are
at risk for academic exclusion (Crone et al., 2004;
Lampley & Johnson, 2010; Todd et al., 2008). However,
students need consistent and long term mentoring in order
for a strategy like to be effective (Grossman & Tierney).
It is imperative that local administration be involved and
supportive in the mentoring activities for successful
implementation. With support, studies show that students
have demonstrated marked increases in GPA, long term
goals, and decreases in self-destructive behavior
(Anderson, 2007; Howard & Williams, 2003; Utsey,
Howard, & Williams, 2003; Whiting & Mallory; 2007).
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The research support for CICO is strong and comes
largely from single-case research documenting functional
relations between the implementation of CICO and a
reduction in problem behavior (Campbell & Anderson,
2008; Crone et al., 2010; Hawken, 2006; Hawken &
Horner, 2003; Hawken, MacLeod, & Rawlings, 2007;
March & Horner, 2002; McCurdy, Kunsch, & Rubinstein,
2007; Todd, Kaufman, Meyer, & Horner, 2008).

Further, for the CICO strategy to be most effective it
must be implemented with fidelity and careful
considerations (Kerr & Nelson, 2010; Myers, Briere, &
Simonsen, 2010). This paper has provided a basis for
educators to implement CICO in diverse settings. Each
school setting and student is different so the program
should be tailored to fit your school’s community and met
the student’s needs.

REFERENCES

American Psychological Association Zero Tolerance
Task Force, Are Zero Tolerance Policies Effective in
Schools?: An Evidentiary Review and Recommendations.
American Psychologist, 2008. 63(9): p. 852-862.

Anderson, K. A. (2007). Mentoring and standardized
achievement of African American males in the
elementary and middle grades. Middle Grades Research
Journal, 2(1), 49-72.

Arcia, E. (2007). A comparison of elementary/k-8 and
middle schools’ suspension rates. Urban Education, 42
(5), 456-469.

Atkins, M. S., McKay, M. M., Frazier, S. L., Jakobsons,
L. J., Arvanitis, P., Cunningham, T.,et al. (2002).
Suspensions and detentions in an urban, low-income
school: Punishment or reward? Journal of Abnormal
Child Psychology, 30(4), 361-371.

Bullis, M., & Cheney, D. (1999). Vocational and
transition interventions for adolescents and young adults
with emotional and behavioral disorders. Focus on
Exceptional Children, 31(7), 1-24.

Chitiyo, M., & Wheeler, J. (2009).Challenges faced by
school teachers in implementing positive behavior
support in their school systems. Remedial and Special
Education, 20, 58-63.

Clasen, J., & Clasen, J. (1997). Is mentoring necessary?
Training and Development Journal, 39(4), 36-39.

Combes, B. (2005). The United Nations Decade of
Educatation for Sustainable Development (2005 -
2014): Learning to Live Together Sustainably. Applied
Environmental Education & Communication, 4(3), 215-
219.

Crone, D.A., Horner, R.H., Hawken, L.S. (2004).
Responding to Problem Behavior in Schools: The
Behavior Education Program. New York: Guildford.

Daloz, L. (2004). Mentorship. In M.W. Galbraith. (Ed).
Adult learning methods (3rd ed.) (pp.451-471). Malabar,
FL: Krieger.

Flaxman, E. (Ed.) (1998). Youth mentoring: Programs
and practices. Urban Diversity Series No. 97, Columbia
University. ERIC Clearinghouse on Urban Education,
New York.

Foster, G. A. (1986). Bad boys and school suspensions:
Public policy implications for African American males.
Sociological Inquiry, 56(4), 498-506.

Frey, A.J., Lingo, A, & Nelson, C.M. (2008). Positive
behavior support: A call for leadership. Children &
Schools, 30, 5-13.

Greenbaum, P.E., Dedrick, R. F., Friedman, R. M.,
Kutash, K., Brown, E. C., & Lardieri, S. P. 1996).
National adolescent and child treatment study (NACTS:
Outcomes for children with serious emotional and
behavioral disturbance. Journal of Emotional and
Behavioral Disorders, 4, 130-146.

Grossman, J., & Tierney, J. P. (1998). Does mentoring
work? Evaluation Review, 22(3), 403.

Gun-Free Schools Act of 1994, Public Law 103-382,108
Statute 3907, Title 14.

Hawken, L. & Horner, R. (2003). Evaluation of a targeted
group intervention within a school- wide  system  of
behavior support, Journal of Behavioral Education, 12,
225-240.

Hawken, L.S., Macleod, K.S., & Rawlings, L. (2007).
Effects of the behavior education program (BEP) on
office discipline referrals of elementary school students.
Journal of Positive Behavior Interventions, 9, 94-101.

Johnson, K. (2006). Mentoring at-risk youth: A case
study of an intervention for academic achievement with
middle school aged students. Unpublished doctoral
dissertation, East Tennessee State University, Johnson
City, TN.

Kerr, M. M., & Nelson, C. M. (2010). Strategies for
addressing behavior problems in the classroom (6th ed.).
Boston, MA: Pearson.

Kunjufu, J. (1986). Countering the conspiracy to destroy
African American boys (1sted. Vol. 2). Chicago: African
American Images.

Lampley, J. H., & Johnson, K.C. (2010). Mentoring at-
risk youth: Improving academic ~ achievement in
middle school students. Nonpartisan Education Review.
http://www.npe.ednews.org/Review/Articles/von1.pdf

Lee, J. (1999). The positive effects of mentoring
economically disadvantaged students. Professional
School Counseling, 2(3), 172.



Journal of Emerging Trends in Educational Research and Policy Studies (JETERAPS) 5(7): 6-11

Lewis, C. W., Butler, B. R., Bonner, F. A., and Joubert,
M. (2010). African American male discipline patterns
and school district responses resulting impact on
academic achievement: Implications for urban educators
and policy makers. Journal of African American Males in
Education, 1 (1) 8-25.

Losen, D.L., & Skiba, R.J. (2010, September). Suspended
education: Urban middle schools in crisis. The Civil
Rights Project at UCLA and the Southern Poverty Law
Center. Retrieved from http://civilrightsproject.ucla.edu
/research/k-12-education/schooldiscipline/suspended-
education-urban-middle-schools-in-crisis/Suspended-
Education_FINAL-2.pdf

Mayer, G. R. (1995). Preventing antisocial behavior in
the schools. Journal of Applied Behavior Analysis, 28(4),
467-478.

McCurdy, B.L., Kunsch, C. & Reibstein, S. (2007).
Secondary prevention in the urban school: Implementing
the Behavior Education Program, Preventing School
Failure, 51, 12-19.

Myers, B. M., Briere, D. E., & Simonsen, B. (2010).
Lessons learned from implementing a check- in/check-
out behavioral program in an urban middle school.
Beyond Behavior, 19(2), 21 27.

National Center for Education Statistics. (1998).
Indicators of school crime and safety, 1998. Washington,
DC: U.S. Department of Justice, Bureau of Justice
Statistics.

Planty, M., Hussar, W., Snyder, T., Kena, G.,
KewalRamani, A., Kemp, J., Bianco, K., Dinks, R.
(2009). The Condition of Education 2009 (NCES 2009-
081). National Center for Education Statistics, Institute of
Education Sciences, U.S. Department of Education
Washington, DC.

Putnam, R.F., Luiselli, J.K., Handler, M.W., & Jefferson
G.L. (2003). Evaluating student disciplene practices in a

public school through behavioral assessment of office ref
errals. Behavior Modification, 27, 505-523

Russo, P. (2004). What makes any school and urban
school? Retrieved from http:/www.oswego.edu/~prusso

1/what makes_any_school an_urban_s.htm

Skiba, R. J., and Knesting, K. (2002). Zero tolerance,
zero evidence: An analysis of school disciplinary
practice. In R. J. Skiba & G. G. Noam (Eds.), New
directions for youth development (no. 92: Zero tolerance:
Can suspension and expulsion keep schools safe?) (pp.
17—43). San Francisco: Jossey-Bass.

Skiba, R. J., & Peterson, R. L. (2000). School discipline
at a crossroads: From zero tolerance to early response.
Exceptional Children, 66, 335-346.

Smink, J. (2000). Mentoring programs for at-risk youth:
A dropout prevention research report. Clemson, SC:
National Dropout Prevention Center. ERIC Document
Reproduction Service No. ED 318931

Sutherland, K. S., & Singh, N. N. (2004). Learned
helplessness and students with emotional or behavioral
disorders: Deprivation in the classroom. Behavioral
Disorders, 29, 169-181.

Todd, A. W., Campbell, A. L., Meyer, G. G., & Horner,
R. H. (2008). The effects of a targeted intervention to
reduce problem behaviors: Elementary  school
implementation of check in-check out. Journal of Positive
Behavior Interventions, 10, 46-55.

Townsend, B. L. (1994). Involving families of at-risk and
normally achieving children in social  skill
instruction. Preventing School Failure, 39, 31-36.

Tucker, C., Dixon, A., & Griddine, K. (2010).
Academically successful African American male urban
high school students' experiences of mattering to others at
school. Professional School Counseling, 14(2), 135-145.

Utsey, S. O., Howard, A., & Williams, 1. (2003).
Therapeutic group mentoring with African American
male adolescents. Journal of Mental Health Counseling,
25(2), 126.

Wagner, M. M. (1995). Outcomes for youth with serious
emotional disturbance secondary school and
early adulthood. The Future of Children, 5, 90-111.

Wallace, J. M., Jr., Goodkind, S. G., Wallace, C. M., &
Bachman, J. (2008). Racial/ethnic and gender
differences in school discipline among American high
school students: 1991-  2005. Negro  Educational
Review.

Whiting, S. A., & Mallory, J. E. (2007). A longitudinal
study to determine the effects of  mentoring on middle
school youngsters by nursing and other college students.
Journal of Child & Adolescent Psychiatric Nursing,
20(4), 197-208.

Zhang, D., Katsiyannis, A., & Herbst, M. (2004).
Disciplinary exclusions in special education: A 4-year
analysis. Behavioral Disorders, 29(4), 337-347.



APPENDIX

Student:

Daily Report Card (Sample)

Date:

Directions: review each of the Daily Behavior Report Card items below. For each item rate the degree to
which the student demonstrated the behavior or met the behavior goal. TEACHERS YOU DO NOT HAVE
TO TOTAL THE POINTS!!!

Goal Period 1 Period 2 Period 3 Period 4
1...2...3...4..5.6..7..8..9 | 1..2...3...4..5..6.... 7..8..9 | 1..2.3.4.5.6..7.8.9 | 1.2..3..4.5.6..7..8...

Followed teacher | Never/Seldom Sometimes | Never/Seldom Sometimes | Never/Seldom Sometimes | 9

directions Usually/Always Usually/Always Usually/Always Never/Seldom Sometimes
Usually/Always

Worked consistently on | 1....2....3...4...5...6....7....8....9 1...2...3...4..5..6...7..8..9 | 1..2..3...4..5..6...7...8

class assignment/ | Never/Seldom Sometimes | Never/Seldom Sometimes | Never/Seldom Sometimes | ....9

projects Usually/Always Usually/Always Usually/Always Never/Seldom Sometimes
Usually/Always

Spoke respectfully to | 1...2....3..4..5...6...7...8...9 | 1...2..3...4..5..6.... 7..8..9 | 1..2.3.4.5.6..7.8.9 | 1.2.3..4.5.6..7..8

adults and peers Never/Seldom Sometimes | Never/Seldom Sometimes | Never/Seldom Sometimes | ....9

Usually/Always Usually/Always Usually/Always Never/Seldom Sometimes

Usually/Always

Refrained from

conversations with peers | 1....2....3...4...5...6....7....8....9 1...2...3...4..5..6...7..8..9 | 1... L.5..6...7...8

during academic | Never/Seldom Sometimes | Never/Seldom Sometimes | Never/Seldom Sometimes | ....

activities and | Usually/Always Usually/Always Usually/Always Never/Seldom Sometimes

independent seatwork Usually/Always

Refrained from

repetitive motor | 1...2...3..4...5...6...7...8...9 | 1..2..3...4..5..6.... 7..8..9 | 1..2...3...4..5..6...7...8..9 | 1..2..3..4..5.6..7...8

behaviors (e.g., table- | Never/Seldom Sometimes | Never/Seldom Sometimes | Never/Seldom Sometimes | ....9

tapping), vocalizations, | Usually/Always Usually/Always Usually/Always Never/Seldom Sometimes

and did not play with Usually/Always

objects during academic

or work time.

Total Daily Points: Comments:

Student Signature:

Parent Signature:
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