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Abstract

The study examined the relationship between Pre-service teachers’ self-efficacy and English Language
Pedagogical Content Knowledge in Southwestern Colleges of Education in Nigeria. It investigated the
relationship between Pre-service teachers’ Motivation and English Language Pedagogical Content Knowledge
in the study area. It also established the joint contribution of Pre-teachers’ efficacy, Motivation and English
Language Pedagogical Content Knowledge in the study area, and finally established the relative contribution of
Pre-teachers’ self- efficacy and Motivation to English Language Pedagogical Content Knowledge in the study
area. The study adopted descriptive survey research design of the correlational type. The population consisted of
300 level English language pre-service teachers in Colleges of Education in Southwest, Nigeria. The sample
consisted of 300 pre-service teachers who were purposively selected. An instrument comprising of four sections
was developed and validated before use. Four research questions were raised and answered. The results among
others showed that there was a significant relationship between pre-service teachers’ self-efficacy and
pedagogical content knowledge in English Language (r (298) = .253, p<0.05). Also, significant relationship
existed between pre-service teachers’ efficacy (5= .242, p<0.05) and pedagogical content knowledge in English

language. The study concluded that pre-service teachers’ should be exposed to innovative capacity-building
trainings so as to accomplish the sustainable development goals.
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INTRODUCTION students who are in preparation at Colleges of
In this era of technological advancement, pre-service Education or University that offers education courses.
teachers need up-to-date content knowledge and They are referred to as student teachers or
capacity-building activities that will assist in professional teachers. If pre-service teachers are not
achieving the sustainable development goals. The  fully grounded in the tenets of the profession, there
SDGs Goal 4 on Education which hinges on, will be misconceptions that will mar the teaching and
“ensuring inclusive and equitable quality education learning process. They should therefore develop the
and promoting lifelong learning opportunities for all” self-efficacy and be motivated to prepare teaching
(Oghonna, 2016) is substantially necessary to provide endeavours ahead of them.

an agenda for global educational change.

Implementing inclusive teaching for capacity GSE is a general English language course that is
building requires three important elements. These compulsory for all students in Colleges of Education.
are; pedagogy (what teachers teach); curriculum (how It is mandatory that pre-service teachers who
the teachers teach) and assessment (how the learners specialize in English language must have a clear
are assessed). These elements can promote or hamper content knowledge of the subject matter that goes
teaching effectiveness. Colleges of Education were beyond the common knowledge. Even those who are
founded to prepare pre-service teachers and grant not offering English as a core discipline must have a
them the Nigeria Certificate in Education (NCE), thorough understanding of the rudiments of the
which is the minimal entry qualification requirement language. This is because content knowledge and
for entry into the teaching profession in Nigeria as pedagogy can be a valuable way to boost levels of
specified by FRN (2014). Pre-service teachers in efficacy. English is the medium through which the
Colleges of Education are being trained, guided and pre-service teachers access information, teach and
supervised to instruct students at the Basic Level of instruct. If they are not competent in the four English
Education (Igbinedion & Nwaoboli, 2018). They are language skills they will have low self-esteem and
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this will hamper lesson delivery. Auku & Klu (2017)
indicate that, in the midst of language diversity, the
deficiency of lack of linguistic knowledge by
language trainees and teachers create huge
knowledge gap in language education in the country.

Teacher education is meant to equip teachers as
change agents in the society because they play
significant roles in learners’ educational achievement
and the accomplishment of the Sustainable
Development Goals in the nation. Potter-Nelson &
O’Neil (2019) state that teachers are the change
agents in education for leveraging diverse skills to
change the curriculum to better address sustainable
development goals. According to Harmer (2007), a
teacher is like a gardener who plants the seeds and
watches them germinate and grow. This presumes the
need for teachers to pursue teaching credentials for
involving in teaching activities in their disciplines.

The emphasis in this study is the knowledge content
of English language through pre-service teachers’
self-efficacy and  motivation. The  Federal
Government in recognition of the pivotal position of
teacher education indicates in its policy statements in
the 2014 edition of the (NPE) (FGN, 2014), Section
5, sub-section 93 (a) to (e) the goals. The goals of
teacher education as stipulated in the NPE are to: ( a)
produce highly motivated, conscientious and efficient
classroom teachers for all levels of the educational
system; (b) further encourage the spirit of enquiry
and creativity in teachers; (c) help teachers fit into the
social life of the community and the society at large
and enhance their commitment in national goals; (d)
provide teachers with the intellectual and professional
background adequate for their assignment and to
make them adaptable to changing situations; and (e)
enhance teachers’ commitment to the teaching
profession. Considering these goals, it is paramount
that pre-service teachers are efficacious and
motivated to possess the needed knowledge that will
help discharge their responsibilities effectively in
classroom situations.

In furthering and actualizing the laudable sustainable
development objectives, training of teachers
professionally becomes necessary. Through this, the
pre-service teachers will possess the needed qualities
to bring the desired results during the teaching
learning interactions. They cannot run away from the
tested truths and training that improves teaching.
Teachers’ self-efficacy can be seen in the light of
management of the classroom, involvement of
students, improvising instructional materials in place
of insufficient or lack of them, pedagogical skills and
good command of the language of instruction.
According to Bandura (1997) cited by Twohill,
Nicmhuiri, Harbison and Karakolidis (2022),
teachers’ self-efficacy relates to subject specific, with
a teacher possibly holding stronger efficacy beliefs in
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relation to one subject area or demonstrating weaker
efficacy beliefs in others. This has particular
relevance to pre-service teachers who are trained to
teach learners across all areas of curriculum and age
from 4 to 13 years, with no specialised qualification
in English language. Efficacy measurement,
including consideration of efficacy to overcome
obstacles, should be in terms of teacher’s assessment
of their own abilities rather than beliefs about the
efficacy of teachers more generally (Bandura 1997, in
Twohill et al, 2022). Aside from developing pre-
service teachers’ personal teacher efficacy, the ideas
of their English language teaching should not be
jettisoned. Self-learning, personal improvement,
desire to achieve, and self-efficacy are highly
necessary in pre-service teachers’ content knowledge
because they enhance productivity.

Accomplishing sustainability indicates fundamentally
addressing the challenges of untrained teachers and
low self-esteem. The pre-service teacher must have a
motivating desire to teach effectively so as to meet
educational expectations. Without a drive to plan and
master specific areas in English language, teaching
cannot be sustained and the outcomes will be
affected. The pre-service teachers must possess the
motivation and incentive to achieve the goals
earmarked for teaching. Seker, Deniz and Gorgen
(2015) opine that the positive teaching experiences of
the pre-service teachers and their enthusiasm for
teaching the subjects in their fields are important
sources of motivation for the profession of teaching.
Seker et al (2015) further pointed out that motivation
is internal drive, driving force, feeling and desire
directing a person to perform a specific activity. The
pre-service teachers’ earlier encounter with teaching
constitutes a major part in their motivation to involve
in teaching as a profession. This drive sustains their
efficiency in times of challenges that may tend to
hamper teaching output. A teacher who has no
adequate knowledge of the content of class
discussion will have a lower teaching efficacy,
whereas a higher English language efficacy promotes
learners’ comprehension. Pre-service teachers’ belief
in their efficacy can influence their ability to perform
in the classroom learning environment. Jacob, John
& Gwany (2020) maintain that pedagogical content
knowledge plays a relevant role in classroom
instructions. In the teaching and learning process, the

conceptual of PCK  (Pedagogical Content
Knowledge) indicates teachers’ competence in
delivering the conceptual approach, relational

understanding, and adaptive reasoning of the subject
matter. Knowledge of what to teach and how to teach
the subject is one of the first things to set about a
good classroom atmosphere. It gives the teacher the
confidence to deliver lessons effectively and produce
intended result. It is always the case that, behind any
successful lesson delivery, there must be satisfactory
preparation of the subject matter. It is on this



background that this study examines pre-service
teachers’ efficacy and motivation as correlates of
English language pedagogical content knowledge in
South West Colleges of Education.

Statement of the Problem

Pre-service teachers are trained, guided and
supervised before they undertake any teaching. The
degree to which the self-efficacy and motivation of
teachers is required to achieve the Sustainable
Development Goals cannot be undermined.
Greenwood & Amin (2018) depicted that the policy
of the government has remarkably linked English
Language to economic development and to the ability
to contribute and compete in the global world. Thus,
the pre-service teachers are expected to be adequately
equipped with the appropriate experiences to bring
about the desired teaching and learning outcomes.
Most pre-service teachers lack the competence in
English language pedagogical content knowledge
thereby affecting the performance of learners.
Pinamang & Penrose (2017) opine that graduates of
teacher training colleges are incapable of facilitating
learning in basic schools. It is paramount that learners
have a thorough comprehension and ability to utilize
efficiently what they are taught; failure from the
teachers will prevent learners developing their talents
to the fullest. It is in this vein that this study
investigates pre-service teachers’ self-efficacy and
motivation as correlates of English language
pedagogical content knowledge.

Objectives
The objectives of the study are to:

1. examine the relationship between Pre-
teachers’  self-efficacy and  English
Language Pedagogical Content Knowledge;

2. investigate the relationship between Pre-
Teacher Motivation and English Language
Pedagogical Content Knowledge

3. establish the joint contribution of
independent variables (Pre-teachers’ self-
efficacy and Motivation) and English
Language Pedagogical Content Knowledge;
and

4. establish the relative contribution of
independent variables (Pre-teachers’ self-
efficacy and Motivation) to English
Language Pedagogical Content Knowledge.

Research Questions

1. What is the relationship between Pre-
teachers”  self-efficacy and  English
Language Pedagogical Content Knowledge?

2. What is the relationship between Pre-
Teacher Motivation and English Language
Pedagogical Content Knowledge?

3. What is the joint contribution of independent
variables (Pre-teachers’ self-efficacy and
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Motivation) and  English
Pedagogical Content Knowledge?
4. What is the relative contribution of
independent variables (Pre-teachers’ self-
efficacy and Motivation) to English
Language Pedagogical Content Knowledge?

Language

Significance of the Study

The role of pre-service teachers as change agents in
fulfilling the sustainable development goals requires
their personal and professional self-efficacy in
English language content knowledge. Despite the
challenges pre-service teachers encountered, their
self-efficacy and motivation still play a significant
role in building their capacity for inclusive teaching
effectively. The results of this study, therefore,
should be of immense value to stakeholders, teachers,
lecturers and even pre-service teachers themselves.
Students who desire the teaching profession should
be exposed to supervised field-based teaching
experiences in their choice of disciplines for
effectiveness. This will prevent non-interested
teachers to pick up teaching. Adequately-prepared
teachers contribute significantly to students’
performance and the efficiency of an entire system of
education. The study is capable of developing among
pre-service  teachers a  comprehension  of
philosophical, psychological and sociological
principles relevant to education. It would also be a
means of inculcating appropriate skills for capacity
building.

METHODOLOGY

The study employed descriptive survey research
design of the correlational type. The population
consisted of 300 level English language pre-service
teachers in Colleges of Education in Southwestern
Nigeria. Out of six states that made up Southwestern
Nigeria (Lagos, Ogun, Oyo, Osun, Ondo, EKkiti),
simple random sampling was employed in selecting
three states which are Osun, Ondo and Ogun States.
From each of the three selected states, two Colleges
of Education were selected. In Osun State, Osun State
College of Education, llesa, and Osun State College
of Education, lla-Orangun were the only viable State
Colleges of Education in the state as at the period of
the study. In Ondo State, Adeyemi College of
Education, Ondo, as well as lkere Ekiti College of
Education were equally the most viable colleges in
the State. In Ogun State, Federal College of
Education, Abeokuta and Tai Solarin College of
Education, Omu ljebu were equally the two viable
College of Education in the State. Simple random
sampling was employed in selecting 50 pre-service
English Language teachers in each of the colleges
totalling 300. The sample consisted of 300 pre-
service teachers who were purposively selected as
indicated above.



Four research questions were raised and answered.
An instrument titled: “Pre-Service Teacher Self-
Efficacy and Motivation of English Language
Pedagogical Content Knowledge Questionnaire”
(PSTEMEQ) was developed and validated before
use. It has four sections. Section A was on bio-data of
pre-service teachers. Section B was based on Pre-
Service Teacher Self-Efficacy, It has 13 items.
Section C is on Pre-Service Teacher Motivation, it
has 12 items. Section D is on English Language
Pedagogical Content Knowledge which has 12 items.
Section B, C and D are Likert Scale comprising of
“Strongly Agree” which is 4 points to “Strongly
Disagree” which is 1 point. The instrument for data
collection was validated through wvetting. The
reliability of the instrument was also ascertained
using Cronbach alpha and yielded 0.82 value. The
data obtained from the administration of the
questionnaires were analysed using Pearson Product

Moment Correlation (PPMC) and Regression
Analysis.

RESULTS

Research Question 1

What is the relationship between Pre-service
teachers’ self-efficacy and English Language

Pedagogical Content Knowledge?

Table 1: PPMC showing the relationship between
Pre-service teachers’ efficacy and English Language
Pedagogical Content Knowledge
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English Language. Hence, the null hypothesis is
rejected. Coefficient of determination (r>= 0.064),
reveals that pre-service teachers’ self-efficacy had
moderate effect on English language pedagogical
content knowledge. That is, it accounts for 6.4% in
the variation of pedagogical content knowledge in
English language.

Research Question 2

What is the relationship between Pre-service
Teachers’ Motivation and English Language
Pedagogical Content Knowledge?

Table 2: PPMC showing the relationship between
Pre-service Teachers’ Motivation and English
Language Pedagogical Content Knowledge

Variables N Mean SD df R Sig

Pre-service 300 2381 7.998
Teachers’ 298
Motivation
Pedagogical 300
Content
Knowledge

0.209

2390 8.197

Table 2 reveals the relationship between pre-service
teachers’ motivation and English  language
pedagogical content knowledge; r (298) = .209,
p<0.05. That is, there is significant positive
relationship between pre-service teachers’ motivation
and pedagogical content knowledge in English

agogical ‘content knowle

Variables N Mean g:ﬁn'?idge'

Pl’e_-servwe teachers’ self- 300 27.98 85§§:E."service %%chers’ ivatio t&?omoderate oct

efficacy . 0, . ig.
on English [@nguage pe o%e.

Pedagogical Content 300 23.90

Knowledge

That is, it accounts for 4.4% in the variation of
pedagogical content knowledge in English language.
8.197

Table 1 reveals the relationship between pre-service
teachers’  self-efficacy and English language
pedagogical content knowledge; r (298) = .253,
p<0.05. This implies that there is a significant
relationship between pre-service teaches’ self-
efficacy and pedagogical content knowledge in

Research Question 3
What is the joint contribution of independent
variables (Pre-service teachers’ self-efficacy and
Motivation) and English Language Pedagogical
Content Knowledge?

Table 3: Summary of regression for the joint contributing effect of independent variables and English Language

Pedagogical Content Knowledge

R=.319

R Square=.102
Adjusted R square=.096
Std. Error=7.793

Model Sum of Squares df Mean Square F Sig.
Regression 2050.151 2 1025.075 16.878 .000°
Residual 18038.046 297 60.734
Total 20088.197 299

a. Dependent Variable: Pedagogical Content Knowledgea
b. Predictors: (Constant), Pre-Teacher Motivation, Pre-Teacher Efficacyy

Remark

0.000 Sig.

L} o . H } +} H 2 H I |
e 1 a1 JUTESTS 15 1T
e e the it gl Ptk
ittt AL Aotormainotings (25
e o uctermation (= U y



Table 3 above reveals significant combined effect of
the independent variables (Pre-service teachers’ self-
efficacy and Motivation) to the English language
pedagogical content knowledge. The result yielded
R=.319, R-square=.102 and Adjusted R square=.096.
This suggests that the two factors combined
accounted for 9.6% (Adj R?= .096) variation in the
English language pedagogical content knowledge.
The other factors accounting for 90.4% variation in
the English language pedagogical content knowledge
are beyond the scope of this study.
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The ANOVA result from the regression analysis
shows that there was a significant combined effect of
the independent variables on the dependent variable,
F(2,297)=16.878, P<0.05.

Research Question 4
What is the relative contribution of independent
variables (Pre-service teachers’ self-efficacy and
Motivation) to English Language Pedagogical
Content Knowledge?

Table 4: Relative effect of independent variables to English Language Pedagogical Content Knowledge

Standardized

Unstandardized Coefficients  Coefficients
Model B Std. Error Beta T Sig.
(Constant) 12.747 1.976 6.453 .000
ks teachers”  5oq 052 242 4.398 .000
efficacy
Motivation .200 .056 195 3.543 .000

Dependent Variable: Pedagogical Content
Knowledge

Table 4 reveals the relative contribution of the two
independent variables to the dependent variables,
expressed as beta weights, significant relationship
existed between pre-service teachers’ efficacy (5=

.242, p<0.05) and pedagogical content knowledge in
English language. Also, significant relationship

existed between motivation (= .195, p<0.05) and

pedagogical content knowledge in English language.
The results in the table above show that both pre-
service teachers’ self-efficacy and motivation have
effect on English language pedagogical content
knowledge.

DISCUSSION OF FINDINGS

The study investigated the relationship between pre-
service teachers’ self-efficacy and motivation in
relation to English language pedagogical content
knowledge. The results indicated that there is
significant relationship between pre-service teachers’
self-efficacy, their motivation and pedagogical
content knowledge in English language. One of the
significant outcomes of self-efficacy is its impact on
productivity. Oddny (2011) submitted that reading
self-efficacy was a significant positive predictor of
reading comprehension scores. Maria (2014) in
collaboration indicated that a significant relationship
exists between academic self-efficacy of adult
learners group in an online learning context and their
academic achievement.

The findings of this study concur with the submission
of Bandura (1977) that self-efficacy has a significant
impact on one’s goals and accomplishments by
influencing personal chance, motivation and patterns
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and emotional reaction. The implication of this is that
pre-service teachers have to be more self-efficacious
to enhance adequate pedagogical content knowledge
of English language for interactional educational
process and for achieving the Sustainable
Development Goals.

The results also indicated a significant relationship
between pre-service teachers’ motivation and English
language pedagogical content knowledge. The
findings affirmed that pre-service teachers’
motivation plays a significant role in their knowledge
of subject matters in English language. Tibi, Stall,
Joshi and Park (2016) acknowledge that personal and
professional purposes for learning English or
practical uses of English did not seem to be present
during the pre-service teachers’ years of learning the
subject matter. When purposes and meaning are
absent, there is little motivation to learn the subject-
matter (English) in depth or to retain what is learned.
Findings of this study are in line with Adedeji and
Adepoju (2000) that, high productivity could only be
achieved by teachers only when they are motivated.
This equally upheld the findings in the study of
Akpekpe and Ejere (1997) on employee motivation in
University of Benin that Maslow’s hierarchy of needs
is relevant and precise in boosting workers’
productivity.

This is an indicator that the pre-service teachers must
be able to set appropriate motivational strategies for
the pedagogical content knowledge in English
language, because what motivates an individual may
be a source of dissatisfaction to others. The
integration of pedagogical and technological
knowledge into the teacher education will foster the
right learning environment for English language
learners. This will encourage the learners to visualize



themselves as agents of change. The overall results
showed that there is significant combined effect of
the independent variables (Pre-service teachers’ self-
efficacy and motivation) to the English language
pedagogical content knowledge.

CONCLUSION

The study draws the conclusion that pre-service
teachers' motivation and sense of self-efficacy are
important factors in determining their mastery of
English language pedagogical content. In order to
effectively teach English, pre-service teachers must
be inspired and exposed to English language learning
because they are key factors in actualizing the
Sustainable Development goals. They also require
greater self-efficacy in the areas of writing, speaking,
reading, and listening so as to equip them with the
knowledge, skills and tools to implement inclusive
teaching and improve their instructional practices.

RECOMMENDATIONS
Based on the findings of this study, the following
recommendations are made:

(1) Pre-service teachers’ self-efficacy should be
developed through involving them in
practical teaching tasks in English language.
The content and nature of teacher education
programmes should develop pre-service
teachers’ sense of preparedness to
pedagogical content knowledge in English
language.

Teacher educators should attend to the
efficacy of their students in English
language learning endeavours.

Emphasis should be placed on the
significant of English language to navigate a
global society and accomplish the
Sustainable Development Goals.

Relevant textbooks and materials should be
provided by English language lecturers to
promote and develop communication skills

()

3)

(4)

()

that can assist pre-service teachers’
academic  performance  and  future
endeavours.

LIMITATIONS OF THE STUDY

This study limited itself to 300 pre-service teachers in
Colleges of Education in Southwest, Nigeria. The
study was limited to the indicated colleges because
there was no financial assistance to cover more
geographical zones.
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