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Abstract 

The study investigated textbook utilization and students‟ involvement as predictors of academic achievement in 

English Language. The study adopted a correlational survey research design. The population consisted of Senior 

Secondary School II Students in Osun State.  A total of 720 students were used as the study sample. Three 
research instruments were designed, validated and used for the study.  These include: Questionnaire on 

Students‟ Utilization of English Language Textbooks (QSUELT), Observation Scale Measuring Students‟ 

Involvement in English Language Class (OSMSIELC) and English Language Achievement Test (ELAT).  

Three research questions were raised and answered. The results obtained were analyzed using Pearson and 

Multiple Regression analyses. The results among others showed that there existed a positive relationship 

between textbook utilization (r=.186), students involvement (r=.186) and students‟ achievement in English 

Language. The results further revealed that textbook utilization and students‟ involvement were significant in 

their composite academic contribution to the prediction of academic achievement of students‟ in English 

Language (F=5.316; p<0.05; R = .121,R2 =.015, Adj. R2= .012). The study recommended that teachers should 

invest in learning as co-learners with students. 
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INTRODUCTION  

English Language has remained predominant in 

Nigeria and it is expected that learners develop 

competence in it. Problem arises when students‟ 

knowledge of vocabulary, spelling, grammar, sounds 

of English is very limited.  Learners should 

endeavour to attain the standard of English that 

listeners can easily decode their message. English has 

continued to be the language of instruction since the 

colonial period in both public and private schools in 
Nigeria.  According to Adeleye and Ogunremi 

(2017), English was officially declared the language 

of instruction in schools at the proclamation of the 

1882 Education Ordinance.  This declaration raised 

the status of English. 

 

English has been accepted and taken as a prestigious 

language by the literates in the country.  Its role has 

shifted from being just a foreign language to a second 

language in Nigeria.As a result of the past and 

present roles of English in the administration and 
social life of the people in the country, some scholars 

perceive that the language is the greatest heritage 

bequeathed to the people at the end of British 

colonialism (Bamgbose, 1971, Kebby 1986, Adeleye 

and Ogunremi 2017). 

 

English has become a global lingua franca and 

language of commerce, education, politics, law, 

international relations and administration across the 

country.  In schools, English language is studied as a 

subject that every student must pass before being 

allowed to gain admission into the tertiary institution 

(NPE, 2013).With the importance attached to English 

language as a teaching subject, there is a widespread 

view that the standard of students‟ achievement in 

English language is progressively falling in Nigeria. 

Research findings in Nigeria have shown that the 

performance of students in English language is below 

average (Ayodele 1985; Adegboye 1993; Abubakar 

2005; Ige 2007; Fakeye and Ogunsiji 2009; Jadie, 

Sonya, Laura and Natasha 2012 and Olanipekun, 
2013). The mastery of English for students is very 

important at all levels of education. Therefore, all 

hands must be on deck to ensure improvement in 

students‟ performance in English language. 

 

Textbook utilization has to do with the extent to 

which students make use of recommended texts 

within and outside the English classroom. Adegbile 

(2013) found that textbook utilization has a 

significant relationship with students‟ learning 

outcomes in Literature in English.Rezat (2010) 
reported that adequate textbook utilization enhances 

academic achievement in Mathematics.  However, 

Nwangawu (2008) stated that there is no significant 

relationship between students‟ text utilization and 

academic achievement in Biology.  Ademola (2005), 

Olajimbiti (2005) and Ogunyinka (2011) investigated 

the extent to which students utilize library texts and 

found that students do not read prescribed texts but 

rely on study notes on the text. Oduwole (2011) 

investigated text utilization as a predictor of students‟ 

academic achievement in English Language and 
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found a positive relationship between textbook 

utilization as a predictor of academic achievement.  

Also, Obafemi, Orgiand Ola-Alani (2014) equally 

depicted that there was a positive relationship among 

textbook utilization, class participation and pupils‟ 

academic achievement. This study therefore 
determines to investigate the relationship between 

textbook utilization and academic achievement in 

English Language, particularly at Senior Secondary 

level of education. 

 

Another variable of interest in this study is the 

students „involvement in classroom activities. Studies 

have shown that by integrating meaningful student 

involvement in the classroom, teachers can engage 

students in substantive partnership that transform 

learning and teaching. In the classroom, educators 

can actively shift students from being the passive 
recipients of adult-driven teaching towards becoming 

active partners throughout the education system.  

Albert Einstein famously noted, “No problem can be 

solved from the same thinking that created it.”  

Engaging students as partners in learning, position 

them as knowledge creators by placing them in roles 

to transform education. 

 

It has been noted by Green (2008) and Obafemi, Orgi 

and Ola-Alani (2014) that learners who raise their 

hands and respond to the teacher‟s questions do better 
than others who do not overtly participate in 

classroom activities.  This means that class 

participation could be well organized to help learners 

interact more with learning materials to enhance 

assimilation of facts presented in a subject.  

Ezenandu (2011) revealed that students‟ class 

participation positively influences their learning 

outcomes.  Ogunsola (2008) asserted that students 

who are allowed to express and exchange their 

opinions in class through interaction with the teacher 

and other learners, showed improvement in academic 

achievement and attitude to the subject. According to 
Amokeodo (2012), class participation has influence 

on students‟ academic achievement in Literature in 

English.  Onwunde (2005) unfolded that students‟ 

class participation can help teachers to determine 

students‟ learning interests, develop students‟ oral 

skills and their feeling of confidence. Since students‟ 

involvement in classroom activities could propel and 

activate students to learn and perform better; hence 

the inclusion of the variable in the study. 

 

Statement of the Problem 
The importance of English language for enhancing 

educational attainment through improved textbook 

utilization and students‟ involvement can never be 

over-emphasized.  There is no doubt to say that 

English language in Nigeria today is the language of 

textbooks and the language of instruction in schools 

which requires interaction between teachers and 

students.  For better performance in English 

language, there is need to improve its teaching 

through effective and efficient utilization of 

textbooks and high students‟ involvement in 

classroom participation. 

 

Objectives of the Study 
The specific objectives are to: 

1. examine the relationship between textbook 

utilization and students‟ involvement, and the   

students‟ achievement in English language. 

2.   investigate the contribution of textbook utilization 

and students‟ involvement to the prediction of 

students‟ achievement in the subject. 

3.  determine the relative contributions of each of the 

predictor variables 

 

Research Questions 

1. What relationship exists between the 
predictor variables (textbook utilization and 

students‟ involvement) and the criterion 

variable (students‟ achievement in English 

language)? 

2. What is the composite contribution of the 

predictor variables (textbook utilization and 

students‟ involvement) to the prediction of 

criterion variable (students‟ achievement in 

English language)? 

3. What are the relative contributions of each 

of the predictor variables (achievement in 
English language)? 

 

METHODOLOGY 

The study adopted a correlational survey research 

design.  The population consisted of Senior 

Secondary School students in Osun state.  The study 

sampled 720 students using multi-stage sampling 

procedure. Two Local Government Areas (LGAs) 

were selected from each of the senatorial districts 

using simple random sampling technique. From each 

of the six LGAs, three schools were selected using 

simple random technique.  From each of the eighteen 
schools, twenty students each from the Senior 

Secondary two classes (SS2) were selected using 

simple random sampling technique. Three research 

instruments were used for the study. These include: 

Questionnaire on Students‟ Utilization of English 

language Textbooks (QSUELT), Observation Scale 

Measuring Students‟ Involvement in English 

language Class (OSMSIELC) and English language 

Achievement Test (ELAT).  QSUELT was divided 

into two parts: the first part was aimed at obtaining 

information on students‟ demographic data, while the 
second part addressed students‟ level of textbook 

utilization in English language. It consisted of twenty 

items placed on a three-point Likert-Scale of Agree 

(A), Don‟t Agree (DA) and Disagree (D). QSUELT 

was validated by specialists in Tests and 

Measurement who ensured that content and face 

validity of the instrument was examined.  A trial test 

of the instrument was carried out and data generated 
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were analyzed using Cronbach alpha and the 

reliability co-efficient stood at 0.78. The observation 

scale measuring students‟ involvement was designed 

by the investigator to elicit information on how 

students participated in English language classes.  

OSMSIELC was adapted from Obafemi, Orgi and 
Ola-Alani (2014).  The students were observed and 

rated with threeLikert-point scales, using certain 

criteria which focused on how students demonstrated 

in theEnglish language classroom.  The instrument 

was divided into two sections, having A and B. 

Section A was designed to get personal information 

like name of school, teacher in charge of the class, 

student‟s gender, subject, topic and the date of 

observation from respondents.  Section Bcomprised 

of twenty (20) items which was rated at three Likert-

point Scales of „Quite Often”, „Sometimes‟, and 

„Almost Never‟. 
 

The twenty (20) items embraced different aspects of 

classroom involvement.  The criteria were 

incorporated to rate students who were actively 

involved and those who were passively involved in 

English language classes. The criteria on observation 

scale measured the extent to which students asked 

question calling for factual information, explanation 

and clarification.  The criteria also included the extent 

to which they gave opinion, constructive criticism as 

well as their response to teachers‟ objective and 
theory questions.  Students were rated on each of the 

criteria.  The researcher gave the instrument to 

specialists in Tests and Measurement who help to 

establish its content and face validity. The instrument 

was trial-tested and Cronbach Alpha was used to 

establish the reliability of the instruments and it 

yielded 0.84. The observation and rating of the 
students‟ involvement was conducted thrice. The 

three observations of students in English language 

lessons, in each of the schools were conducted during 

English language classes. The investigator and the 

three research assistants observed the three-life 

lessons on English language in each school and use 

classroom involvement scale to rate the involvement 

of students in English language classrooms. ELAT 

was a forty-item test developed by the investigator. 

The items in ELAT were validated and their internal 

consistency, using Kuder-Richardson Formula20 

(KR20) was estimated to be0.84. Data analysis was 
carried out using Pearson and Multiple Regression 

Analyses. 

 

RESULTS 

Research Question One: What relationship exists 

between the predictor variables (textbook utilization 

and students‟ involvement) and the criterion variable 

(students‟ achievement in English language)? 

 

 

 

 

Table 1: Relationship between textbook utilization and students‟ involvement, and their academic achievement 

in English language 

Variables   Students’ Academic   Textbook   Students’ 

    Achievement in English        Utilization              Involvement 

      language 

Students‟ Academic   1        .182*     .186* 

Achievement in   

English language 
Textbook utilization   .182        1     .240  

Students‟ involvement         .186        .240     1  

Mean (x̄)  27.8167         14.2250     14.9667 

S.D.     4.4938         2.8669     2.6725 

 

Result in Table 1 showed that there exists a positive 

relationship between textbook utilization (r = .182), 

students‟ involvement (r = .186) and students‟ 

academic achievement in English Language within 

the study area. 

 

Research Question Two: What is the composite 

contribution of the predictor variables (textbook 

utilization and students‟ involvement) to the 

prediction of criterion variable (students‟ 

achievement in English language)? 

Table 2:  Composite contribution of each of the predictor variables to the prediction of students‟ academic 

achievement in English language 

Model  Sum of Square  df Mean Square   F      Sig. 

Regression  75.030   2  37.515  5.316      .005 

Residual  5060.170  717  7.057 

Total  5135.200  719 

R = .121 

R Square = .015* 

Adjusted R Square = .012* 
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Statistically, result in Table 2 showed that textbook 

utilization and students‟ involvement were significant 

in their composite contribution to the prediction of 

academic achievement of students in English 

language (F2,717) = 5.316; p<0.05; R = .121, R2 = 

.015, Adj. R2 
= .012).  

 

Research Question Three: What are the relative 

contributions of each of the predictor variables 

(textbook utilization and students‟ involvement) to 

the prediction of the criterion (achievement in  

English language)? 

 

Table 3: Relative contribution of each of the predictor variables to the prediction of students‟ academic 

achievement in English language  

Model         Unstandardized          Standardized    T   Sig.             Rank 

         Coefficient Coefficient 

         B           Std. Error   Beta    

(Constant)       17.820 .919              19.390       .000   

Textbook Utilization      -.105                .036 -.113   -2.944     .003      2 

Students‟ Involvement          -.049                 .023 -.082   -2.127     .034      1

 

Result in Table 3 revealed the relative contribution of 

each of the predictor variables to the prediction of 

students‟ academic achievement in English 

Language: Textbook utilization(Beta = -.113, p<0.05) 

and students‟ involvement (Beta = -.0.82, p<0.05). 
This result indicated that the predictors‟ variables 

were significant in their relative contribution to the 

prediction of criterion variable within the study area. 

 

DISCUSSION 

The findings from the study revealed a significant 

positive relationship between textbook utilization and 

academic achievement in English language.  The 

finding tallied with the findings of Ademola (2005), 

Olajimbiti (2005), Ogunyinka (2011) and Obafemi, 

Orgi and Ola Alani (2014) who reported a positive 
relationship between textbook utilization and 

academic achievement.  This suggests that as students 

utilize the recommended textbooks in English 

language, the propensity to excel in English language 

will increase. Adegbile (2013) also reported a 

significant relationship between textbook utilization 

and student learning outcomes.  This shows that 

textbooks are significant inputs to students learning. 

English language textbooks when based on the 

curriculum assist in knowledge sharing and 

interaction among the students.  They provide 
opportunities for learners to do assignments, 

homework, read personally and explore other 

materials that are related to the subject matter.   

 

According to Knight (2015), textbooks are viewed as 

reliable tools that provide creditable information that 

support and enhance students understanding of 

expected concepts. In spite of technological 

advancement and the various opportunities available 

to access information through the internet and other 

sources, the place of textbooks in students‟ 

achievement in English language cannot be ignored.  
Textbooks also assist in online learning.  Salman 

(2002, cited in Knight, 2015) indicates in his model 

that, to facilitate online teaching, a textbook is 

essential to aid information exchange and knowledge  

 

 

construction, enabling students to become engaged 

learners.  However, these findings contradict that of 

Clark and Graves (2008) who reported that there was 

no significant relationship between textbook 

utilization and success in academics.  It also 
contradicts that of Nwangawu (2008) who reported 

there was no significant relationship between 

students‟ textbook utilization and academic 

achievement in Biology.  Similarly, Oyedele (2007) 

and Odetokun (2008) found no significant 

relationship between textbook utilization and learning 

outcomes.  Richards (2007) in his own view 

admonishes teachers to always consider the 

downsides of textbooks use, largely because: they 

may contain inauthentic language; distort content; not 

reflect the interests and needs of students and may be 
expensive. This in turn depicts that they are not 

totally in objection to the use of textbooks, but that 

appropriate precautions should be put into 

consideration so as not to dogmatically depend on a 

textbook for impacting concepts in English language. 

 

CONCLUSION 

In view of the findings of this study, it is enough to 

conclude that textbook utilization and students‟ 

involvement are strong variables in predicting 

students‟ academic achievement in English language 
in Senior Secondary schools in Osun State. It is 

therefore very paramount to always ensure that 

appropriate, updated textbooks are used for teaching 

English language. This is because textbooks provide 

a context for learning and understanding of the topic 

of discourse.  They provide a very wide range of 

information from which students learn easily. In 

addition, students should be exposed to many and 

varied opportunities to speak, hear, read and involve 

actively in classroom discussions for better 

assimilation of learning concepts and performance. 

  

RECOMMENDATIONS 

 Students should use the recommended English 

Language textbooks based on the curriculum not 

just teachers‟ notes or commentaries on the texts.  
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 Lessons should not be teacher-dominated, but 

students should be made to involve actively in 

the teaching-learning process.  To this end, 

teachers should use different teaching strategies 

that will foster active involvement of students in 

English Language class. 

 Teachers should invest in learning not as 

directors or enforcers, and not only as 

facilitators, coaches and guides-on-the-side, but 

also as co-learners with students.  Side-by-side, 

teachers should appropriately infuse the 

experience of every learner in every grade with 

impact, depth, perspectives, for meaningful 

student involvement. 

 The English language lessons should be related 

to the culture and background of learners so that 

they can derive maximum benefit and interest 
from the textbooks provided. 

 Textbooks must sufficiently cover the topic or 

subject area treated. 

 Teachers should make relevant and tangible 

decisions on how learners can gain maximally 

from the English language textbook. 

 Teachers should use different updated and 

standard textbooks on English language in 

planning and preparing their lessons. 
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