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Abstract 

Recent developments in education have extolled the importance of constructivism as a theoretical basis for 

curriculum development and implementation. A major theme in constructivist theory is that learning is an 

active process, whereby learners learn best by constructing new ideas and building new knowledge based 

upon current and past knowledge. Thus, constructivism suggests that learning is more effective when 

learners are actively engaged in the learning process rather than attempting to receive knowledge passively.  

This paper discusses constructivism learning theory as a paradigm for teaching and learning and how it 

encourages learners to learn by doing, through collaboration, inquiry and reflection. The paper then suggests 

how constructivist principles can be incorporated into the teaching of secondary school Accounting by 

discussing various constructivist teaching and learning strategies and their practical adaptations in the 

planning and teaching of Accounting lessons. The paper concludes by recommending that Accounting 

teachers should receive extensive training and professional development on how to teach using 

constructivist methods. 

________________________________________________________________________________________ 

Keywords: constructivism; collaborative learning; reflective learning; enquiry based learning; case studies; 
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INTRODUCTION  

For many years the implicit learning theory 

underlying the curriculum and pedagogy of business 

and technical education has been behaviourism 

(Doolittle & Camp, 1999; Singh &Athavale, 2008). 

However, the advent of vocational curricula and the 

need to prepare learners for entry into and 

advancement in the workplace led to the need to 

reconsider the adequacy of behaviourism as the 

theory underlying the pedagogy of business subjects. 

Doolittle and Camp (1999) argued that behaviourist 

theory does not adequately address the kinds of 

learning involved in vocational education such as 

Accounting Education, but constructivist theory may. 

Many theorists in vocational education have 

advocated for change in the underlying theoretical 

framework of vocational education (e.g.Hill, 1994, 

Gregson, 1997) in favour of constructivist 

approaches. The argument proffered is that the role of 

technical and vocational education should be 

supporting constructivist learning because, according 

to Lynch (1997:27), the essential role of vocational 

education is “to facilitate construction of knowledge 

through experiential, contextual, and social methods 

in real‐world environments”. Since the focus is on the 

learner, technical and vocational education should be 

conceptualized as a learning process rather than a 

teaching process (Stevenson, 1994). 

 

Central to constructivism is the notion that learners 

play an active role in “constructing” their own 

meaning. Constructivism, particularly in its “social” 

forms views the learner as an active "maker of 

meanings". This means that in a constructivist 

classroom, the learner is much more actively 

involved in a joint enterprise with the teacher of 

creating ("constructing") new meanings.When 

translated to educational teaching approaches, 

constructivism advocates the student-centered 

approach to teaching (O’Neill & McMahon, 2005; 

Barraket, 2005). The approach sees students 

collaborating as partners or in groups, and teachers 

acting as “facilitators” rather than as “instructors”. 

 

If learners are responsible for constructing 

knowledge, it follows that teachers need to encourage 

and accept learner autonomy and initiative. Learning 

tasks should be learner-centred or provide 

opportunities for at least some degree of learner 

choice and autonomy. Thus in a constructivist 

classroom, learning should be “participatory, 

proactive, communal, collaborative and given over to 

construction of meanings rather than receiving them” 

(Bruner, 1996:84). The most efficient teaching 

methods were seen to be the ones that heavily rely on 

a co-operational setting where one could easily 

imagine that the role of the teacher is less highlighted 

than in other, perhaps more teacher-centred methods. 

 

Statement of the Problem 

Accounting has always been reported to be poorly 

performed at both secondary and tertiary levels 

(Akpanobong & Asuquo, 2015;Emenike, 

2014;Jaijairam, 2012). In the Kingdom of Eswatini, 

for example, Accounting is one of the most poorly 

performed subjects when compared to other subjects 
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at secondary school level (Examination Council of 

Swaziland, 2014; 2015; 2016; 2017). Accounting 

education has also been reported to have always been 

taught using traditional teacher-based approaches in 

which the teacher dominates the learning and 

teaching process rather than the learner (Ramen, 

Moazzam&Jugurnath, 2016; De Araujo&Slomski, 

2013). This suggests that in the Accounting subject, 

traditional approaches to learning and teaching may 

not have a significant impact on the performance of 

learners. It is not surprising therefore that research in 

learning and teaching of Accounting has shown that 

active learning helps to improve learner performance 

and therefore have suggested a shift from the 

dominant traditional approaches to active learning 

approaches (De Araujo&Slomski, 2013). According 

to de Araujo and Slomski, (2013), in the Accounting 

subject, using active learning was proven to be more 

effective in imparting accounting skills than 

traditional teaching methods. This is corroborated by 

Najid, Tahir, Pauzi, Rahim, Dangi (2016) who 

averred that students value interactive opportunities 

with peers and they prefer to take an active role in 

the learning process. Taking a constructivist 

approach to learning and teaching in Accounting 

therefore is imperative. The study suggests practical 

ways in which constructivism could be approached in 

actual learning and teaching situations rather than 

theory. 

 

METHODOLOGY 

This paper is based on the writers’ first hand 

experiences as Business Education pedagogics 

lecturers and observations made of how Business 

Education student teachers on teaching practicum 

sometimes struggle in their attempts to make their 

classrooms constructivist. 

 

METHODOLOGIES FOR CONSTRUCTIVIST 

TEACHING AND LEARNING IN 

ACCOUNTING EDUCATION 

 

Constructivist teaching and learning methods 

In a constructivist classroom, learning is constructed, 

active, reflective, collaborative, inquiry-based and 

reflective (Srivastava&Dangwal, 2017).What this 

means is thatconstructivist classrooms are 

characterised by environments where learning 

activities are varied, interactive and student-centred 

(Vij, 2015). The class activities are structured in 

order to enable learners to engage in active problem-

solving, inquiry, imaginative creation, interaction and 

personal reflection. The description of learning in 

constructivist classrooms suggests that there are 

many pedagogies that leverage constructivist theory. 

Figure 1 below gives a summary of hands-on 

teaching methods which promote and support the 

constructivist paradigm of teaching and learning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fig. 1 The constructivist classroom 

 

Adopting the pedagogies in Figure 1 will ensure that 

learning isactive, reflective, collaborative, inquiry-

based and reflective. The role of the teacher will be to 

facilitate the process of learning in which students are 

encouraged to be responsible, autonomous and/or 

work collaboratively. 
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Collaborative Learning Methods 

In the constructivist classroom, students work 

primarily in groups and learning and teaching are 

interactive and dynamic. There is more focus and 

emphasis on social and communication skills, as well 

as collaboration and exchange of ideas. Research in 

Finland by Eskola (2011) on good Accounting 

learning revealed that students who were able to co-

operate with other students were also able to obtain 

the support needed in good learning processes. This 

is thus very much in line with the constructivist 

conception of learning because constructivist 

methods require students to negotiate from many 

divergent perspectives and with the view that good 

learning includes not only the learning of substance 

matters but also the learning of generic skills.Escola’s 

study also revealed that support from peer students 

was very important in learning Accounting. 

 

To make cooperative work in Accounting truly 

constructivist, teachers should strive to incorporate 

positive interdependence in the activities they 

develop. Four ways of creating positive 

interdependence can be identified: Product 

Interdependence, Reward Interdependence, Role 

Interdependence and Task Interdependence. 

According to Kagan (2011), understanding and 

applying these principles allows teachers to design 

successful cooperative learning and positive learning 

outcomes. There are plenty of free ready-to-use 

activities that incorporate Kagan’s principles of 

collaborative learning which can be found online. In 

Table 1 below is one such activity called Team-Pair-

Solo: 

 

 

Table 1: Team-Pair-Solo 

 

Lesson topic: Depreciation methods 

Task 1 Task 2 Task 3 

The Drilling Company provides the 

following information: 

Cost of the equipment: $400,000 

Salvage value: $30,000 

Useful life: 5 years 

Required: Prepare a depreciation 

schedule using the reducing balance 

method. 

True Pavers (Pty) Ltd.  

purchased a brick-making 

machine for $120,000. Its useful 

life was estimated 5 years, at the 

end of which the machine would 

be worth only for scrap metal at 

$8,000. Calculate depreciation 

using the reducing balance 

method. 

Mazibuko& Sons purchased a machine 

on 1 May 2015 for $600000 from ABC 

& Company. The useful life of the 

machine is 3 years and its estimated 

residual value is $40000. On 30 April 

2018, Mazibuko& Sons sold the 

machinery for $250000. Calculate the 

amount of depreciation using the 

reducing balance method. 

 

Procedure 

1. Ask pupils to form groups of 6 and work on Task 1 [Time allowed 6 minutes]. 

2. Ask the group to break into pairs and work on Task 2 [Time allowed 6 minutes]. 

3. Finally, the pairs break up and the students work individually to complete Task 3 [Time allowed 6 minutes]. 

4. Group and pair representatives are invited to come to present their answers to the class. 

5. Teacher collects Task 3 for assessment. 

 

Adapted from:www.kaganonline.com 

 

This is an excellent cooperative structure which is 

constructivist. The structure facilitates involvement 

of all the students in the class activity – simultaneous 

interaction. By keeping them to learn in mediated 

learning (team and pair) the students are able to solve 

their problems which are initially beyond their 

ability. This is termed social scaffolding, i.e. 

assistance is initially provided, and then it is 

gradually cut back. The cooperative learning structure 

fosters teamwork since students depend on each other 

to learn academic material. Confidence-building in 

the first two stages of the activity gives students the 

confidence to tackle problems they might not 

otherwise have attempted. 

 

Inquiry-Based Learning: Case Studies 

Constructivism is based on the assumption that 

knowledge is not given but constructed.  

 

Constructivist learning and teaching therefore implies 

the use of inquiry-based learning. This method of 

learning and teaching requires learners to actively 

engage in seeking and constructing knowledge. It 

puts the learner at the centre of the learning and 

teaching process. The role of the teacher is to 

facilitate the process of seeking and finding 

information. The inquiry process may include 

questioning and predicting; planning and conducting 

the inquiry; processing and analysing data and 

information obtained; and evaluating and 

communicating findings (Sun, Raptis& Weaver, 

2015). It helps develop learners’ ability to identify, 

investigate and solve problems on their own. It is 

therefore important in developing the skills of self-

reliance and independence. Learners who strongly 

conceptualise learning as reproduction of knowledge 

may not be comfortable with the use of this method 

(Levy&Petrulis, 2012). Theymay be anxious about 

http://www.kaganonline.com/
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their personal intellectual capabilities thus needing 

plenty of guidance and formative feedback (ibid).  

 

One way of applying an enquiry-based learning 

method is through the use of case studies. This is a 

method of learning and teaching that engages learners 

in higher order thinking processes such as analysis 

and synthesis (Savery, 2015). Learners are presented 

with a business scenario or accounting information of 

a particular business or businesses which they 

analyse and interpret, make judgement about and 

apply their accounting knowledge. It encourages 

learners to apply accounting concepts to a realistic 

situation (Borrington, 2004).  

 

Some relevant and interesting business scenarios may 

be obtained from newspapers and business magazines 

or online for use as case studies. However, in 

Accounting most case studies are self-developed 

because it is not easy to get relevant Accounting 

information. Below is an example of a self-developed 

case study (shortened due to space) for the purpose of 

assessing the understanding of accounting language 

and concepts.  

 

 

 

 

 

 

PERSITHO IS LIQUIDATED 

 

PERSITHO is a trucking company providing transport services to the mining industry in the country. The 

company’s creditors as at 31 September 2018 are over 50 and they are owed over $2.2 billion. Many of these are 

service providers such as electricity, water, telephone, internet and security suppliers. About 12 local businesses 

are owed a staggering $315 million for truck maintenance and purchase of spare parts.  PERSITHO imports 

their trucks from Europe and Asia and have 4 major suppliers who are owed over $1.8 billion. It also owes 

petrol suppliers over $0.3 billion. The company stopped operating. According to the liquidator the company was 

put under liquidation at the end of January 2019. Almost all the creditors attended the first meeting of 

shareholders and creditors held 9 February 2019. The creditors were expected to show proof of being owed by 

PERSITHO. There were so many owed by PERSITHO therefore each wanted to get as much as possible from 

disposal of the business. Asian Trucking has threatened to file a claim for the debt of $1.1 billion.   

 

Questions  

i. Who are the creditors of PERSITHO? Why are they called creditors? What is the other way of referring 

to creditors?  

ii. What type of balance does Asian Trucking have in the books of PERSITHO? Show the account. 

iii. What type of balance does PERSITHO have in the books of Asian Trucking? Show the account.  

iv. Shareholders attended the first meeting held 9 February 2019. Who are shareholders?  

v. Why do you think shareholders and creditors were called to a meeting? 

vi. What do they mean when they say the company was put under liquidation?  

vii. What do you think led to the 

liquidation process?   

viii. What assets do you think PERSITHO has? Which of your listed assets are current and which are non-

current?  

ix. The company’s creditors as at 31 September 2018 are over 50 and they are owed over $2.2 billion. 

From which statement do you think this information was obtained? Explain your answer.  

 

 

The case study above can be used in many ways 

including the following identified by Penn, et al 

(2016: 19). 

 lecture: description of a case, perhaps using 

a student response system to check the 

students’ understanding;  

 discussion session: whole class discussion of 

the case study;  

 small-group work: discussion of the case in 

small groups;  

 

There are many benefits associated with the use of 

case studies such the development of higher order 

thinking skills,communication skills, teamwork and 

discipline-specific vocabulary (Savery, 2015). It may 

also help teachers assess learning after instruction  

 

(Sarvey, 2015; Penn et al., 2016). Furthermore, they 

remove the abstractness of Accounting knowledge 

such that the gap between school knowledge and the 

real world of work is bridged. According to Savery 

(2015:10) “A well-constructed case will help learners 

to understand the important elements of the 

problem/situation so that they are better prepared for 

similar situations in the future”. Developing case 

studies may be a challenge to many teachers hence 

the need for training and collaboration on the 

development and use of case studies (Penn, Currie, 

Hoad& O’Brien, 2016).   
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Active Learning 

From a constructivist point of view learning can only 

happen if learners are actively involved in the 

learning process. Constructivist learning and teaching 

thus also imply the use of active learning methods. 

Active learning involves getting learners to do things 

and to think about what they are doing (Morgan, 

Martin, Howard & Mihalek, 2005). The teacher’s role 

is not to teach but to help learners learn by making it 

possible for them to build their own knowledge 

through acting on materials and engaging in 

meaningful experiences (De Araujo & Slomski, 

2013).Using games and simulations is one way of 

actively engaging learners in the learning and 

teaching of Accounting. 

 

Games and Simulations  

Simulations are representations of real business 

situations in which learners practice and apply 

concepts learned in the business classroom. They are 

provided with the opportunity to make decisions and 

apply them in environments which model the realities 

of business. They are innovative instructional models 

for active or cooperative learning (Levant, 

Coulmont&Sandu, 2016). According to Chai-Lee 

(2018) business simulations have been around since 

1955. Most often they are in the form of games. 

Games are both competitive and collaborative (Najid 

et al., 2016). They encourage learners to explore 

while learning(ibid).  They have an element of 

entertainment hence they are interesting to learners 

and enjoyable. Learners tend to learn in a relaxed and 

friendly environment. They tend to learn without 

realising that they are learning. Business simulation 

games help stimulate desire for learning. They also 

help cater for the different learning styles of learners.  

Business simulation games can be used for various 

purposes including reviewing and reinforcing 

accounting terminology, accounting concepts, double 

entry principle, accounting records and financial 

statements. Many games which simulate the business 

environmentcan be found online (see alsoSithole and 

Nhete, 2016). According to Blažič and Novak 

(2015:228) when playing games simulating business 

situations: 

…the participants can select 

different decisions without any 

fear for a real loss to the 

organization in case participants 

make mistakes. Participants can 

select actions and can have 

experience regarding the 

consequences of those actions. 

 

School-based mini enterprises are good examples of 

business simulations. Learners engage in real 

business which they start, run and grow by applying 

knowledge and skill acquired in the various business 

education classrooms including Accounting. It gives 

the learners an opportunity to work together in 

making decisions, in learning from their own 

mistakes and in correcting their own mistakes. 

Games, manual and online that can be used by 

Accounting teachers are abound. Below is a 

terminology scramble game from Swanson, Ross and 

Hanson (1984) which can be used when a teacher 

wants to review and reinforce Accounting terms and 

their meaning. 

 

Terminology Scramble or Word Search 

Instructions:  

Find the following Accounting terms and circle them. The terms may run diagonally, vertically or horizontally. The words can also be in 

reverse order.  
1. The left hand side of an account 

2. The right hand side of an account 

3. Money or goods for starting a business 

4. Money or goods taken by owner for personal use  

5. Belongings of the business 

6. What the business owes 
7. Money earned by the business 

8. Money spent by the business 

9. The excess of income over expenses 
10. The excess of expenses over income 

11. What is recorded in the ledger 

12. The main book of account 
13. Stock  

14. Goods sold by the business 

15. Trading stock 

A B A C C O U N T P C D 

E F S G N I W A R D C E 

G O S H I S S O L M R N 

L O E P Q R F S T U E Y 

I V T W X I Y Z T A D R 

A B S L T C D I E F I O 

B I A A G H D E B I T T 

I N L T I N J K L M N N 

L C E I E O P Q R S T E 

I O S P U R C H A S E V 

T M X A U V W X Y Z A N 

Y E B C L E D G E R C I 

Source: Swanson, R. M., Ross, K. E., & Hanson, R. D. (1984).  



 

 Journal of Emerging Trends in Educational Research and Policy Studies (JETERAPS) 10(1):1-9 (ISSN:2141-6990)   

6 

 

Business games and simulations can be used in the 

Accounting  classroom to support defined educational 

objectives.  They can be used in many different 

curricular areas to support, complement and reinforce 

specific curricular or disciplinary concepts. Since 

they are constructivist and experiential, they 

maximise learner engagement and ultimately improve 

learning outcomes.  Also, they combine fun and 

enjoyment which are important ingredients in the 

learning process 

 

Planning Constructivist Lessons 

Constructivist learning experiences planned for 

Accounting lessons should be underpinned by a view 

of knowledge as constructed, learners as active and 

knowledgeable, learning as interactive and 

cooperative. They should therefore adopt a 

combination of the pedagogies already discussed and 

outlined in Figure 1 which are inquiry-based, 

collaborative, authentic, active, and reflective 

learning methods. Below is an example of a lesson 

that has combined all these methods.  

 

The constructivist learning in this lesson can be 

summed up thus: 

 

Collaborative learning: the learners in this lesson are 

given the opportunity to work together in groups in 

developing their knowledge of balancing accounts.  

 

Inquiry-based learning: The teacher in this lesson is 

not responsible for showing and telling learners how 

accounts are balanced rather the learners through trial 

and error discover balancing points on their own 

through experimentation. This basic knowledge and 

experience is used by the teacher to serve as a base 

for the construction and understanding ofknowledge 

of balancing accounts in accounting.  

 

Reflection: the lesson requires that learners try things 

out on their own, realise mistakes, correct their own 

mistakes, and take note of what they have done to 

reach a balancing point. It gives them the opportunity 

to reflect on their actions and to agree as a group on 

what could be viewed as their own understanding of 

the concept of balancing accounts.  

 

Active learning: the lesson requires that learners 

interact and work together in determining what 

balancing of accounts is. It requires them to analyse 

and interpret ledger entries and balances in order to 

come up with basic understanding of balancing of 

accounts. Basically it requires learners to actively 

construct their own meaning and understanding of the 

concept of balancing accounts.  

 

Authentic learning: the learners are exposed to rea-

lifel experiences of balancing through the use of 

balancing scales and coins where they try out things, 

fail, correct own mistakes and reattempt.  
Topic:                                   Balancing ledger accounts 

Objective:                         By the end of the lesson learners should be able to balance ledger accounts. 

 

Teacher activity  

 

Learner activity  

 

Let learners get into groups to interpret transactions entered in the 
cash account. provides learners with the following questions as a 

guide to the group activity: 

 
 

 

 
 

 

 
 

 

 
Asks learners to explain how they got the answer to part (d) of the 

questions 

 
Explains that the answer to part (d) could be found by “balancing” 

the cash account. Asks learners what they understand by the word 

“balance”  
 

Gives learners in their groups self-made balancing scales (labeled dr 

and cr on the two opposite sides) and 10 50cents coins. Asks learners 
to use the coins to keep the scale balanced. They should observe the 

following: 

a) The different balancing points 

b) What they do to keep the two sides equal.  

 

Demonstrates how accounts are balanced using the cash account as 
an example. 

 

Learners get into groups to analyse and interpret transactions 
entered in a cash account using the following provided questions as 

a guide. 

a)  Explain what you understand about the cash account 
above basing on what is recorded in the account.  

b) How much was received by the business in the cash 

account? 
c) How much was spent by the business from the cash 

account? 

d) How much is remaining in the cash account? 
 

Each group explains to the whole class how it got the answer to part 

(d) of the questions 
 

Give their understanding of the word balance 

 
 

 

 
Explore different balancing points e.g. 50c:50c; R1:R1, 

R1.50:R1.50, R2:R2, and  R2.50:R2.50 

Observe and explain what they do to keep the two sides equal. (E.g. 
both dr and cr must have the same amount of amount; add more 

money on the smaller side; remove money from the bigger side 

etc.). 

 

Observe and help with additions and subtractions. 
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The 5 Es Learning Cycle Model 

Alternatively, Accounting teachers who wish to plan 

constructivist leassons can be guided by the 5 Es 

Learning Cycle Model. The 5 E's is an instructional 

model based on the constructivist approach to 

learning, which says that learners build or construct 

new ideas on top of their old ideas. The 5 E's can be 

used with students of all ages, including adults. 

 

Each of the 5 E's describes a phase of learning, and 

each phase begins with the letter "E": Engage, 

Explore, Explain, Elaborate, and Evaluate. The 5 E's 

allows students and teachers to experience common 

activities, to use and build on prior knowledge and 

experience, to construct meaning, and to continually 

assess their understanding of a concept. 

Engagement 
Connections facilitated between what students 

know and can do. 

Exploration 
Objects and phenomena are explored. Hands-on 

activities, with guidance. 

Explanation 
Students explain their understanding of concepts 
and processes. 

Elaboration 
Activities allow students to apply concepts in 

contexts.  

Evaluation 
Activities permit evaluation of student 

development and lesson effectiveness. 

 

 

 

Example of 5Es Lesson Plan  

Lesson objectives: 

By the end of the lesson pupils should be able to: 

1. calculate stock turnover ratios; 

2. interpret stock turnover ratios 

3. use stock turnover ratio to calculate average days to sell a product. 

 

Engagement 

 

8 min 

 Rate of stock turnover – what is it? [It measures the rate at which a 

company purchases and resells products to customers]. 

 The formula or formulas – where do we get info to substitute into formula? 

Cost of Goods Sold
1
 ÷ Average Inventory for the Period

2
 

1: This is found on the income statement, not the balance sheet 

2: Average inventory is calculated by taking the last period's inventory plus the current period inventory and dividing them by two. 

e.g. Inventory figures from two periods on balance sheet – say 2008 & 2009. 
 

Exploration 

10 min 
 Teacher demonstrates by working example. 

 Let pupils work similar example in pairs. 

Explanation 

7 min 
 Teacher/pupils discuss interpretation of ratio. 

 Low ratio – what does it mean? 

 High ratio – what does it mean? 

 Show how to calculate the number of days it would take a business to clear its 

inventory using the rate of stock turnover [365/stockturn]. 

Elaboration 

 

15 min 

*[Elaboration +  

   Evaluation  

   combined] 

Ask pupils to work example using excerpt from real life situation. 

Coca-Cola Financial Statement Excerpt 

 2000 1999 

Inventory on Balance Sheet $1,066,000,000 $1,076,000,000 

Cost of Goods Sold on Income Statement $6,204,000,000 
 

Current year's Cost of Goods Sold of $6,204,000,000 ÷ Average Inventories of 

$1,071,000,000 = 5.79. What this means is that Coca Cola sold its entire inventory 5.79 

times each year. Was this good? Why or why not? Calculate the number of days it 

would have taken for Coca to clear its inventory. 

Evaluation As students work on example evaluate their work. Institute a whole class discussion 

and conclude lesson. 
 

 

DISCUSSION 

The argument proffered is that vocational business 

education should be supporting constructivist 

learning because, according to Lynch (1997), the 

essential role of vocational education is to facilitate 

construction of knowledge through experiential, 

contextual, and social methods in real‐world  

 

environments. Since the focus is on the learner, 

technical and vocational education should be 

conceptualized as a learning process rather than a 

teaching process. It is for this reason that in this 

paper, a constructivist teaching model suggested for 

teaching Accounting is one which combines active, 

collaborative, inquiry-based andreflectivemethods of 

http://enhancinged.wgbh.org/research/eeeee.html#constructivism
http://enhancinged.wgbh.org/research/eeeee.html#constructivism
http://enhancinged.wgbh.org/research/eeeee.html#constructivism
http://beginnersinvest.about.com/od/incomestatementanalysis/a/cost-of-goods-sold.htm
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learning and teaching. These methods of learning 

provide opportunities for learners to Engage, 

Explore, Explain, ElaborateandEvaluate (5 E’s). 

Employing the 5 E's model allowslearners and 

teachers to experience common activities, to use and 

build on prior knowledge and experience, to construct 

meaning, and to continually assess their 

understanding of a concept. Incorporating the 

teaching methods suggested here further helps make  

 

the learning and teaching of Accounting meaningful 

to learners because they make the Accounting 

classroom relevant to the business world. For 

example, case studies, games and simulations, 

encourage learners to apply accounting concepts to 

realistic situations/authentic contexts.Taking a 

constructivist approach to learning and teaching 

therefore could be seen as having the potential to 

improve the way learners view Accounting and to 

improve performance.  

 

RECOMMENDATIONS 

Efforts to employ student-centred constructivist 

pedagogy may routinely be thwarted by the lack of 

opportunity forAccounting teachers to delve into the 

theoretical underpinnings of the practices they are 

expected to implement.This means that if teachers do 

not have a working understanding of constructivism, 

then they cannot be expected to successfully adapt 

constructivist principles to their particular classroom 

contexts. In light of this, this paperrecommends that 

in-service workshops for Accounting and business 

education teachers need to be regularly organized to 

update teachers on contemporary developments in 

business education pedagogy. Teachers need to be 

constantly reminded that of late, teaching approaches 

have shifted from teacher-centred to constructivist 

learners-centred ones. The objectives of such 

workshops would be for teachers to reflect on their 

current practices and to encourage themto modify 

their teaching methods from techniques that involve 

rote memorization to the more participatory and 

student-centred methods. 

 

CONCLUSION 

Classroom teaching practices become more effective, 

when they are informed by an understanding of how 

students’ learn and learning will be more successful if 

students are given the opportunity to be involved in 

hands-on experiential learning. In terms of pedagogy, 

learning in Accounting Education can be enhanced if 

teachers employ teaching strategies that emphasize 

student involvement in the learning process, where 

focus is on knowledge construction rather knowledge 

transmission. It must be borne in mind that traditional 

classrooms are places of over-control, and certain 

traditional teaching methods may actually hinder 

students' potential to procreate subject 

knowledge. Thus constructivist learning is a 

refreshing shift from old dominant teaching to 

flexible learner-centred learning.  
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